E.H. 3axapoBa

READINGS IN WORLD HISTORY
Part 2

y4eOHO-MeTOAuYECKOoe NMOCo0ue M0 AHTJINICKOMY SI3bIKY
IJIA HanpaBJeHus noAroroskn «Ilemaroruvyeckoe oopazoBanue»,
NHcTUTYTA HCTOPUM M MEKAYHAPOIHBIX OTHOLLCHU N

Yacts 2



E.H. 3axapoBa

READINGS IN WORLD HISTORY
Part 2

YuebHO-Memoouyeckoe nocooue no aHeIULCKOMY A3bIKY
0151 HanpaeieHus noocomosku «lledacocuueckoe obpazosanuey
Hucmumyma ucmopuu u MescoOyHapoOOHbIX OMHOULEHULL

Yacmo 2

Caparos 2018 1.



3axaposa E.H. Readings in World History. Part 2. yuebHO-MeTOIMUECKOE TIOCOOHE
0 aHTJIUMHCKOMY SI3BIKY JJIsi  HampaBjieHus moarotoBku «llemarormyeckoe

oOpazoBanue» HHCTUTyTa MCTOpPUM W MEXKIYHAPOAHBIX OTHOIIeHHMU. Yactp 2. —
Caparos, 2017.

Y4eOHO-METOIUYECKOTO TMOCOOUE COMAEPKUT MaTepualibl Il YTCHUS
npo¢eCcCUOHATLHO-OPUEHTUPOBAHHOW  JINTEPATyphl Ha HWHOCTPAHHOM
A3bIKe  (QHTJIMMUCKUN  s3BIK) IS~ MarucTPaHTOB  HaIpPaBIICHUS
«Ilemaroruueckoe oOpazoBanue» MHCTUTYTa UCTOPUU U MEXKIYHAPOIHBIX
oTHomeHU. Bce yueOHbIe TEKCTHI CHA0KEHBI CHCTEMOM MOCTIe-TeKCTOBBIX
YIIPAXKHECHUN.

[lenpto TmoOCOOMS SBIAETCS TMOJATOTOBKA CTYACHTOB K paboTe ¢
AyTEHTUYHOU aKaJIeMAYECKOW JINTEPATYPOU MO CHIENUATBHOCTH.

Pabora u3ana B aBTOpCKOM peakuun



COIEPKAHUME

00101 1% (601 101 51 % (Pt 5

Texcr 1 History Teachers’ Insights into

Substantive Historical KNOWIedge ..........coouiiniiiiii et 6
TekCT 2 Reporting 0N PrOZIeSS ... .iiuiiti ittt et e e 11
Texcr 3 History Has Never Been So Unpopular ..........cooiiiiiiiiiiiiii it 17
Texct 4 School History Gets the TV Treatment ............ooviiiiiiiiiii i e, 25
Texct 5 Why Schools Have Stopped Teaching American History.............oooeviiiiiiiiiiinn.nn. 34
Texcr 6 A History Degree without Studying U.S. History? It’s Possible at Top Colleges like
Harvard, Yale and Stanford ..........oooiiiiiiiiiii e 40
Crucok peKOMEHTOBAHHBIX MTHTEPHET PECYPCOB . ..vvnnntteeenie ettt eeeeaeeeeaeeeanaeeenans 48



HPEANUCJIOBHUE

Hacrosimee mnocoOue mnpeqHa3HAayeHO [ MArucTPaHTOB —HaIpaBICHUS
«Ilemarornueckoe oOpazoBanue» «MHCTHTYTA UCTOpHUM €  MEXITYHAPOIHBIX
OTHOIIIEHUW B Ka4yeCTBE MaTepuayia Jisl JOMAITHETO YTCHHUS U TEPEBOIYECKOTrO
NpaKTHKyMa. Y4YeOHBIM MaTepHalioM MOCOOWS SBISIOTCS OPUTHHAIBHBIE TEKCTHI U3
aHTyos3pIgHOrO KypHanma “Teaching History” (Nel57, 2014), a Taxke cTaThbd U3
OputaHckoi u amepukaHckoi npecchl — “The Guardian” (2010 u 2011), “The New
York Post” (2017), “Washington Post” (2016).

[{enpro mocoOus SBISETCA MOATOTOBKA CTYACHTOB K CAMOCTOSITEIHBHOM padboTe
C aKaJIEMHUYECKOH INTEPATypOil ¥ MEPUOTUKON 1O CHIEIIHATIbHOCTH.

YueOHBIE TEKCTHI CHA0XKEHBI CHUCTEMOM IMOCIE-TEKCTOBBIX YIPAKHEHUN U
3aJlaHuil s JAOMarrHe paboThl. DTO TMO3BOJSET  MOCIEIOBATEIIEHO TOABECTH
CTYJCHTOB K TIOHUMAaHHUIO U OCMBICIICHUIO COJCPIKAHUSI TEKCTOB, Pa3BUBATh HABBIKU
KOHTEKCTYaJbHOTO TOAXOJAa K TMEPEeBOAY, OPHCHTHPYIOT Ha IIOMOJHCHHE
WHIMBUIYAJIILHOTO  CIOBAapHOTO  3amaca B mporecce  dreHus.  llepeBon
paccMaTpuBaeTCs aBTOPOM Kak »JTal pPEYEBOM JIESITEIILHOCTH, 3aBEpIIAIONTUI
MpEABAPUTEILHBIN aHaM3 M TOJKOBAaHWE COJCPKAHWS M BEAyIIMA K Tmepenade

CMBICJIa OpUTHUHAJIa CPCACTBAMHA POAHOI'O A3bIKA.



Hassanue: “History Teachers’ Insights
into Substantive Historical Knowledge”
Ncrounuk: Hammond K. The Knowledge That ‘Flavours’ a Claim: Towards
Building and Assessing Historical Knowledge on Three Scales // Teaching History.
No 157. December 2014. p. 18-24.

P 1: It is an interesting exercise to review what the history education community has
written about substantive historical knowledge and its interplay with second-order
knowledge. Many teachers have made reference to the close integration of the two,
but there seems to be a tendency to comment briefly on the relationship rather than to
explore it in depth. For example, Vermeulen states that substantive knowledge is
‘underpinned’ by second-order knowledge and that substantive knowledge is needed
as a base on which to ‘hang’ evidential understanding, but does not dig into this
relationship any further. Similarly, Reisman claims that substantive historical
knowledge ‘enables’ second-order enquiry but does not go on to explore how this
occurs. This fairly common practice of stating connections between substantive and
second-order knowledge but not really exploring them suggests that our

understanding of this relationship is under-theorised.

P 2: An important exception to this generalisation is Pickles, who reported on her
attempts to explore the way in which her students’ substantive historical knowledge
affected their ability to make meaning from historical sources. Pickles concluded that
her students seemed to be operating with three types of historical knowledge
(substantive knowledge of the topic and context, second-order knowledge of how to
handle historical evidence and second-order knowledge of empathy) and that the
second-order understandings were an essential precursor if students were to make the
most effective use of their substantive knowledge. Pickles’ research added a new
angle to our understanding but there is still a black hole over the issue of substantive

historical knowledge. Can substantive knowledge be simply divided into ‘topic’
6



knowledge and ‘context’ knowledge? And what happens when — as they marshal
material or advance conclusions — students use substantive historical knowledge
implicitly? Pickles seems to address neither tacit knowledge nor its implicit

manifestation.

P 3: Further insights into the nature of substantive historical knowledge come from
Lee who drew out the important distinction between factual and conceptual
substantive historical knowledge. Counsell distinguished between - students’
‘fingertip’ knowledge (temporary, detailed substantive working knowledge necessary
to hold in ready memory when working on a topic) and their ‘residue’ knowledge
(longer-lasting substantive knowledge of period structures and characteristics that
needs to outlast a particular topic focus and which will make it possible to recognize
recurring features in future topics and to make links across topics). Returning to my
Tet Offensive essays, I could see, to some degree, how these characterizations helped
me to explain the differences between the stronger and weaker pieces of historical
analysis, but I was still unable to say what exactly students were doing with their
substantive historical knowledge that made certain essays shine. It was time to start

theorising for myself.

Exercise 1: Use context clues to get the meaning of the words/phrases and give
their Russian equivalents.

P 1: to review, history education community, historical knowledge, close integration,
fairly common practice

P 2: generalization, to affect context, essential, a new angle to our understanding,
conclusions, a black hole

P 3: insights into, to draw out the important distinction between, temporary,
characteristics, to make links across topics

Exercise 2: Read the text and find answers to the following questions.

a. What does Vermeulen state?



f.

g.

. Why does the author say that our understanding of this relationship is under-

theorised?

. What are three types of historical knowledge according to Pickles?

Why does the author write that “there is still a black hole over the issue of
substantive historical knowledge”?

Who drew out the important distinction between factual and conceptual
substantive historical knowledge?

How does Counsell define ‘fingertip’ knowledge and ‘residue’ knowledge?

Why is the author sure that “it was time to start theorising”?

Exercise 3: Read the statements below and determine whether they are true

or false. If the statement is false, correct it.

a.

It is an interesting exercise to review what the history education community
has written about second-order historical knowledge and its interplay with

second-order knowledge.

. This fairly common practice of stating connections between substantive and

second-order knowledge but not really exploring them does not need our

understanding of this relationship.

. Pickles reported on her attempts to explore the way in which her students’

substantive historical knowledge affected their ability to make meaning from
historical sources.
Pickles concluded that her students seemed to be operating with four types of

historical knowledge.

. There is still a black hole over the issue of substantive historical knowledge.

Lee could not draw out the important distinction between factual and
conceptual substantive historical knowledge.

The author could see, to some degree, how these characterizations helped her
to explain the differences between the stronger and weaker pieces of historical
analysis.

The author was able to say what exactly students were doing with their

substantive historical knowledge that made certain essays shine.



Exercise 4: Select the word which best matches the expressions underlined in

the following sentences.

l.

Many teachers have made reference to the close integration of the two, but
there seems to be a tendency to comment briefly on the relationship rather than
to explore it in depth.

a. toremark on  b.toinsiston c.to depend on

. Similarly, Reisman claims that substantive historical knowledge ‘enables’

second-order enquiry but does not go on to explore sow this occurs.

a. historical interest b. historical context c. historical information

. An important exception to this generalisation is Pickles, who reported on her

attempts to explore the way in which her students’ ‘substantive historical

knowledge affected their ability to make meaning from historical sources.

a. historical documents b. historical evidence - c. historical figures

Pickles’ research added a new angle to our understanding but there is still a

black hole over the issue of substantive historical knowledge.

a. feeling b.comprehension - c.idea

And what happens when — as they marshal material or advance conclusions —
students use substantive historical knowledge implicitly?

a. facts and figures - ‘b. researches, studies c. judgments or decisions

. Further insights into the nature of substantive historical knowledge come from

Lee who drew out the important distinction between factual and conceptual

substantive historical knowledge.

a. difference between b. conversation between c¢. connection between

Exercise 5: Translate the text into Russian.



APPENDIX: CASE STUDY
Hammond K. The Knowledge That ‘Flavours’ a Claim: Towards Building and
Assessing Historical Knowledge on Three Scales / Teaching History. Ne 157.
December 2014. p. 23.

Fagure 52 A first attempt at a mark-scheme which credits substantive historical knowledipe more fully than
axisting examinztion mark-schemes

How important was the Nazi propaganda campaign in helping Hitler to
become Chancellor in January 19337 (10)

Paossible characteristics of the essay

The student fails 1o tackle the guestion in any meaningiul way, sirnply listing factors o desesbing
elamenis of the tope.

1-2 marks

3-4 marks These & a strong sense that the student does not understand that Hitler's nise 1o pawer was situated in a
particular time and place, The student afempls 1o arswer the question usng khowledge that s parinent
1o the topse, Dol faiks 10 dernonstrate a grasp of its relation 1o other events, deas and charactenstrs of the
period. Judgements on the role of mponance of facions seem 10 be made without an appredation of the
bicygesr pacture veithin which these factors were situated, and tend to be wedk as a result.

5-6 marks The stutdent demonstiates some undemstarding of the broader charactenstics of the petiod in which Hitlers
rise Do power s sliiuated. Hetshe draas on this knowledoe interrmatiently when trying 1o make judgements
on 1he ke or importance of vanous faoons with eccasional success, of might draw on inatcurate wider
kenodedge o flavour thear dams without reslsing it inacoracy, leading o wesker conclusions.

The student has a faldy secure undersianding of the characteristics of the penod in which Hitlers nee

0 powesr [ situated, althouah some errors oF gaps it understarding may be indicated. alinough soms
claims abaut the role and imporance of faciors may be made without apparent appreciation of the wides
contest, camying kss weight, there & 3 genuine sence that the student understands the nesd to make use
of wider substantive historical Enowledge 1o shape their condusions and i attempting to o 5o,

89-10 marks

There i & strong sense that the student understands the characterstics of the penod in whsch Hitlers rise
0 pover 5 situated. Hedshe is able 10 use that krowledge (althouwgh this Enosledoe may be revealed
irnglicithy) to make percepiive and accurate caims about the role of vaniows famars and which ones wene
st imponant 1o Hitler's success.

Comments on the mark-scheme

Writing zuch a mark-scheme is trickyl kiy key - Such an approach would actually damasge the  responses which would fail 1o achieve what
arm is o try to help markers recognise the shudents’ developing understanding of the thee mark=scheme is desigred 1o do: tosee
vital role of substantree historical knowdedge  past. i they e conssantly foregrounding what kinds of period and wider krovwiedge:
I ceating & strong piece-of causal arabes Al wider knowledge rather than leassng i

and {o credit it In trpng to communicate
the possble fradures to which a marker
migini need to skay alert, howeve, the mark-
scheme might give the sense that the siudent
will beimcluding these things i

Fow essample, in the 7-& mark brackes, |

have used the phease *._ understands the
need..." which imples an explicit decison
ion the part of the student ta draw on wider
knoradedge. In the worst mishandings of
the mark-scheme, this could lead to teschers
training students to include wider substantoe
histoncal knowiledge to ‘Sck off* that jeeel.

n itz proper place doing an impartant phin
the backoeound, surfadng theough informed
chaoice of words or pathesrineg of phrases, they
hawve distorted their picture af the past. This
weould be to miss the pont of a students’
accamplishment in flavauring” 2 clam with
pennd sensitrity informed by underlying
factual securnzy.

Any such attemgts by teachers ta *teach to
the mark-scheme’ or to try to make their

students explicidy aware of Savouring and
‘able’ to do it would resei i some homible

studens can drsw on when they ane nod
foczed on it This is why writing this mark-
wheme & a fridiy: | am trying to help
markers credit what is mot explionly occuring
2 weell as whia is, and that is something that
wee teachers have had very litde expenence
of doing. Furthermoee, in trying to keep the
mark-cheme manageatle, | 2m aware of
having used some stopoy and vague phrases
{'some understanding”, ‘oocasional sucress”)
which would understarsdably iritate and even
distract an armayed marcer from foomsng on
the foey mxue of lavouring with substantre
knowledpe.
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Hazganue: “Reporting on Progress”

Uctounuk: Ford A. Setting Us Free? Building Meaningful Models of Progression for

a ‘Post-Levels’ World // Teaching History. Ne 157. December 2014. p. 28-41.

P 1: Progress Descriptor — Little or none. Indicative evidence - Students are a cause

for concern because they:

fail to grasp new ideas and concepts introduced in lessons and regularly fail to
demonstrate acquisition of specific historical knowledge;

do not deploy new ideas or concepts in their written, or other work. They
struggle or fail to elaborate on historical knowledge and make limited or no
connections to their existing historical knowledge;

fail to communicate their ideas effectively; do not respond to feedback in a
meaningful way, or ignore feedback altogether;

repeatedly make the same mistakes, and do not move beyond misconceptions
they have developed about the subject, despite being given feedback and
assistance;

show little or no understanding in assessments, either failing them or

achieving only a low pass level.

P 2: Progress Descriptor — Slow. Indicative evidence - Students need further

support because they:

grasp new ideas and concepts more slowly than their peers, and seem less
confident in their understanding. Students at this level may struggle to recall
key information about topics or have a below average command of specific
historical knowledge;

struggle to deploy new ideas and concepts in their work, or may need
prompting in order to do so effectively. They do not elaborate on historical
knowledge to any great extent and struggle to make meaningful connections
between existing knowledge and new knowledge;

struggle with some aspects of communicating their ideas effectively;

11



respond to feedback to some extent, but do not always address the issues being
identified;

overcome some of their misconceptions about the subject but continue to make
similar mistakes. This improves with support;

show some understanding in assessments, although this may vary over time.

Students may for example achieve pass grades on most assessments.

P 3: Progress Descriptor — Good. Indicative evidence - Students are making good

progress because they:

grasp new ideas and concepts in line with their peers for the most part,
although they may not always be fully confident in their understanding.
Students at this level will show a sound grasp of knowledge;

deploy new ideas and concepts in their work with limited prompting. Students
will be able to elaborate ideas in their own words and make connections
between new and existing knowledge with a fair degree of confidence;

have an awareness of the links between ideas and concepts previously studied
and newer ones being introduced;

communicate their ideas effectively most of the time;

respond to feedback in the majority of tasks, modifying and refining their ideas
and work with reasonable effectiveness;

work on overcoming misconceptions about the subject, meaning that repeated
mistakes about ideas or concepts are uncommon;

show sound understanding in assessments, with some variation over time. For

the most part students should achieve merit grades in assessments.

P 4: Progress Descriptor — Rapid. Indicative evidence - Students are making
rapid progress because they:
grasp the vast majority of new ideas and concepts quickly and confidently,

showing excellent recall in knowledge tests;

12



- deploy new ideas and concepts in their work confidently. Students will be able
to elaborate historical knowledge and ideas in their own words and make
connections between new and existing knowledge confidently;

- show good awareness of the links between ideas and concepts previously
studied and newer ones being introduced;

- communicate their ideas effectively for the vast majority of the time;

- respond well to feedback and refine ideas and work effectively;

- work to overcome misconceptions about the subject, seldom continuing to
make the same mistakes in work;

- show good understanding in assessments with little variation over time.
Assessments will generally be of merit standard or higher, with no evidence of

dipping below this standard.

Exercise 1: Use context clues to get the meaning of the words/phrases and give
their Russian equivalents.

P 1: to grasp new ideas and concepts, knowledge-recall situations, to deploy new
ideas, feedback

P 2: struggle to recall key information, a below average command of, to make
meaningful connections between

P 3: misconceptions, reasonable effectiveness, to achieve, to have an awareness of,
previously, repeated mistakes

P 4: the vast majority of, confidently, to elaborate historical knowledge and ideas in
their own words, seldom

Exercise 2: Read the text and find answers to the following questions.

a. (P 1) From your point of view, why does the author say that students are a
cause for concern if they struggle or fail to elaborate on historical knowledge
and make limited or no connections to their existing historical knowledge?

b. (P 1) From your point of view, why do some students do not move beyond

misconceptions they have developed about the subject?

13



. (P 2) From your point of view, what helps the students to overcome some of

their misconceptions about the subject?

(P 2) What is a “pass grade™?

. (P 3) How would you define “a fair degree of confidence”?

(P 3) What helps the students to communicate their ideas effectively most of
the time?
(P 4) Can you say that you respond well to feedback and refine ideas and work

effectively?

Exercise 3: Read the statements below and determine whether they are true

or false. If the statement is false, correct it.

a.

Students are a cause for concern because they do not deploy new ideas or
concepts in their written, or other work. They struggle or fail to elaborate on
historical knowledge and make limited or no connections to their existing
historical knowledge.

Students are a cause for concern because they fail to communicate their ideas

intensively.

. Students need further support because they elaborate on historical knowledge

to any great extent and do not struggle to make meaningful connections
between existing knowledge and new knowledge.

Students need  further support because they develop some of their
misconceptions about the subject and continue to make similar mistakes.
Students are making good progress because they have an awareness of the links
between ideas and concepts previously studied and newer ones being
introduced.

Students are making good progress because they show sound understanding in
assessments, with some variation over time.

Students are making rapid progress because they do not understand the vast
majority of new ideas and concepts quickly and confidently, showing excellent

recall in knowledge tests.
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h. Students are making rapid progress because they continue to make the same
mistakes in work.

Exercise 4: Select the word which best matches the expressions underlined in

the following sentences.

1. Students at this level may struggle to recall key information about topics or
have a below average command of specific historical knowledge.

a. toimagine b. to remember c. to write down

2. They do not elaborate on historical knowledge to any great extent and struggle
to make meaningful connections between existing knowledge and new
knowledge.
a. relevant b.unusual c. worthless

3. This improves with support.
a. suggestion b.help c.communication

4. Students may for example achieve pass grades on most assessments.
a. for money b. forachange c. for instance

5. Assessments will generally be of merit standard or higher, with no evidence of
dipping below this standard.

a. noidea b.no limit ¢.no signs

Exercise 5: Translate the text into Russian.

15



APPENDIX: CASE STUDY
Ford A. Setting Us Free? Building Meaningful Models of Progression for a ‘Post-
Levels’ World // Teaching History. Ne 157. December 2014. p. 38

e

<, Az you go through the year you will goin points for eoch of the & agessments
y wou complete, Thiz page if for you ta fill in every time you get af2essment

T feedback, Make sure you update this each time, You should set }rwrs:l'l: a goal
of where you would like fo be by the end of the year,

Y7 HISTORY LEGEND

7500

6300 | 6400 | 6500 Elite 6600 | 6700 | 6800 | 6900
histaran

6200 | 6100 | 6000 || 5900 || 5800 | 5700 | 5600 | 5500

4800 | 4900 | 5000 | 5100 | 5200 | 5300 m 5400
histordan

4700 | / SWlled ™ | 4600 | 4500 | 4400 || 4300 ||4200
historan

3400 || 3500 || 3600 | 3700 | 3800 | 3900 | 4000 | 4100

3300 | 3200 | 3100 jm 3000 | 2900 | 2800 | 2700
hi

1900 | 2000 | 2100 z'ﬂ 2300 | 2400 | 2500 | 2600

1800 | 1700 | 1600 | 1500 | 1400 | 1300 | 1200 | 1100 | 1000

100 | 200 | 300 | 400 | 500 | 600 | 700 | BOO | 900
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Hassanue: “History Has Never Been So Unpopular”
Uctounuk: Ferguson N. History Has Never Been So Unpopular // The Guardian. 29
March, 2011. https://www.theguardian.com/education/2011/mar/29/history-school-

crisis-disconnected-events

P 1: Is there a crisis in the teaching of history in British schools? Not if you believe
the conclusions of History for All, the report published earlier this month by Ofsted.
Based on evidence from inspections conducted between 2007 and 2010 in 83 primary
schools and the same number of secondary schools, the report begins on a
reassuringly positive note. "There was much that was good and outstanding" in the
history lessons the inspectors observed. "Most pupils enjoyed well-planned lessons
that extended their knowledge, challenged their thinking and enhanced their

understanding."

P 2: In secondary schools, we are assured, "effective teaching by well-qualified and
highly competent teachers enabled the majority of students to develop knowledge and
understanding in depth". In short, history is "generally a popular and successful
subject, which many pupils enjoy". Attainment at the secondary level is "high and
continu[ing] to rise". Well, that's all right then. Clearly, all last year's talk by Michael
Gove, Simon Schama, myself and others about the urgent need for reform was mere
alarmism, doubtless actuated by some sinister political motive. Or was it? A closer
look at the main body of the report suggests that there are indeed grounds for

concern.

P 3: First, it can hardly be a cause of celebration that students in independent schools
are almost twice as likely to study GCSE history as those in maintained schools. In
2010, more than a hundred state secondary schools entered no students for GCSE
history. Second, as the inspectors' report acknowledges, England is the only country
in Europe where history is not compulsory for students beyond the age of 14. Worse,
many state schools now offer a two-year key stage 3 course, which allows some

pupils to stop studying history at the age of 13.
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P 4: And here are four more facts that are not in the Ofsted report:
* 25% of all schools no longer teach history as a discrete subject in year 7

* 30% of comprehensives spend less than one hour a week on history in the years up

to age 13
* More GCSE candidates took design and technology than history last year
* More A-level candidates took psychology.

It 1s a paradox indeed. History has never been more popular outside schools than it is

in Britain today. Yet history has never been so unpopular in British schools.

P 5: Even more disturbing is the evidence of widespread historical ignorance among
school-leavers. A recent survey of first-year undergraduates reading history at a
reputable UK university found that: 66% did not know who was monarch at time of
the Armada; 69% did not know the location of the Boer war; 84% did not know who
commanded British forces at Waterloo (a third thought it was Nelson); and 89%
could not name a single 19th-century British prime minister. Such evidence should
make us very skeptical indeed about Ofsted's claim that history is "a successful
subject in schools". How did we get here? The problem is surely not poor teaching.
Rather, it is the stuff that teachers are expected to do, which is the product of an
unholy alliance between well-meaning politicians and educationalists, not forgetting
over-mighty examination boards. The politicians ranged from Kenneth Baker, who
vainly hoped that a new national curriculum would force schools to teach a rather
traditional kind of history, to Gordon Brown, who decided (Scotsman as he was) that
schools should be pressed to teach British rather than English history, in order to

promote a sense of "Britishness".

P 6: Such initiatives from above provided the proponents of a so-called new history
with a golden opportunity to reshape historical education. Historical "skills" such as

source analysis, they argued, should be elevated above mere factual knowledge. And
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"discovery" by children should count for more than dusty old pedagogy. The result
was a national curriculum designed to instil in schoolchildren all kinds of "key
concepts" like "chronological understanding", "cultural, ethnic and religious
diversity", "change and continuity", "cause and consequence", "significance" and
"interpretation". And these were to be taught with reference to an impressively wide

range of subject matter. Who could possibly object to such an enlightened scheme?

P 7: The trouble is not so much with the theory as with the practice that has evolved
in too many schools. As Ofsted admits in a damning passage on primary pupils,
"some ... found it difficult to place the historical episodes they had studied within
any coherent, long-term narrative. They knew about particular events, characters and
periods, but did not have an overview. Their chronological understanding was often
underdeveloped and so they found it difficult to link developments together." The
only thing wrong with this observation is that Ofsted seems to think it applies only to
primary school pupils, whereas it could equally well be applied to those in secondary
school — and students at a good few unmiversities, too. In fact, as the inspectors
concede elsewhere, in 28 of the 58 secondary schools they visited, "students'
chronological understanding was not sufficiently well developed: they had ... a poor
sense of the historical narrative". This is hardly a minor deficiency. It's a bit like
saying that maths is a successful subject in British schools, apart from the fact that

pupils in half of schools can't count.

P 8: I have complained before that it is possible to leave school in England knowing
only about Henry VIII, Hitler and Martin Luther King Jr. This is a caricature,
admittedly, but it is not a wholly unfair one. Commenting on a not untypical primary
curriculum, the authors of History for All say that "its principal weaknesses are the
disconnected topics and the potential for the pupils to be left with a fragmented
overview". You can say that again. Consider this list of topics spread in this order

over four years:

* Romans and Celts — why have people invaded and settled?
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» Ancient Egypt — what can we find out from what has survived?
* What can we learn about history by studying a famous person?
* Why did Henry VIII marry six times?

* Tudor times — rich and poor; exploration

* What was it like to live here in the past?

* Victorian children

* Victorians — how your area has changed since the Victorian era
* The second world war

* Ancient Greeks

* Britain since 1948

P 9: The word smorgasbord doesn't really do justice to this random assortment. Lost,
as Simon Schama has justly lamented, is the "long arc of time", to be replaced by
odds and sods. And some of those odds really are odd, especially if you go on to
GCSE and A-level, where the "methods" become ever more idiosyncratic. If you
really want to understand what's going wrong in English schools, take a look at some
of the lessons-Ofsted singles out for praise... "Students in year 8 analysed the
changing attitudes towards Oliver Cromwell from the 17th to the 20th centuries and,
in year 9, they looked at changing attitudes to the British empire. The work on
Cromwell used the writings of Victorian and 20th-century historians as well as
contemporary historians. In the work on the British empire, the students designed an
empire plate, having looked at contemporary and modern sources of information,

including the work of historians such as Niall Ferguson ..."
P 10: T am of course flattered to be cited, but an empire plate? Or how about this:
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"Year 11 students were studying the treatment of the Sioux Indians as part of the
Schools History Project depth study on the American west. An effective activity at
the beginning of the lesson reminded students of what they knew so far about the
homes and lifestyle of the Sioux Indians, especially in relation to buffalo hunting.
Using this knowledge, students, working in groups, devised criteria to judge any
modern interpretation of what happened to the Sioux. In this case, they considered a
Hollywood film." Well, I suppose it beats a plate. History is emphatically not being
made available "to all" in English schools. Too few pupils, especially in the state
sector, spend too little time doing it. And what they study lacks all cohesion. The
challenge for the education secretary, Michael Gove, is to make sure that he is not the
latest in a succession of politicians to see his plans for reform subverted by an
educational establishment — here exemplified by Ofsted — that is still in deep denial

about the damage its beloved "new history" has done.

Exercise 1: Use context clues to get the meaning of the words/phrases and give

their Russian equivalents.

P 1: crisis, secondary schools, outstanding, well-planned lessons

P 2: effective teaching, well-qualified, highly competent teachers, to enable

P 3: celebration, independent schools, inspectors' report, compulsory

P 4: discrete subject, candidates, psychology, unpopular

P 5: disturbing, evidence, widespread, ignorance, school-leavers

P 6: initiatives, source analysis, factual knowledge, national curriculum

P 7: primary pupils, chronological understanding, inspectors, sufficiently

P 8: caricature, principal weaknesses, fragmented overview, to consider

P 9: justice, to be replaced by, to take a look at, empire

P 10: treatment, effective activity, educational establishment, denial

Exercise 2: Read the text and find answers to the following questions.
a. How many primary and secondary schools were inspected in 2007-20107?
b. Who reported about the urgent need for reform?

c. Why is the author sure that there are grounds for concern?
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d. Why does the researcher say that history has never been more popular outside
schools than it is in Britain today?

e. The main problem is surely poor teaching, isn’t it? Why?

f. What skill was not sufficiently well developed, according to the report?

g. How can you understand what's going wrong in English schools (from the
author’s point of view)?

h. What does the author mean when he says that “what they study lacks all
cohesion”?

Exercise 3: Read the statements below and determine whether they are true

or false. If the statement is false, correct it.

a. "Few pupils enjoyed well-planned lessons that extended their knowledge,
challenged their thinking and enhanced their understanding."

b. In high schools, we are assured, "effective teaching by well-qualified and
highly competent teachers enabled the majority of students to develop
knowledge and understanding in depth". In short, history is not "generally a
popular and successful subject, which many pupils enjoy".

c. Worse, many state schools now offer a two-year key stage 3 course, which
allows some pupils to stop studying history at the age of 13.

d. It is a paradox indeed. History has always been popular outside schools in
Britain today. Yet history has never been so unpopular in British schools.

e. A recent survey of first-year undergraduates reading history at a reputable UK
university found that: 66% did not know who was monarch at time of the
Armada; 69% did not know the location of the Boer war; 84% did not know
who commanded British forces at Waterloo (a third thought it was Nelson);
and 89% could not name a single 19th-century British prime minister.

f. Such initiatives from above provided the proponents of a so-called old history
with a golden opportunity to reshape historical education.

g. Their chronological understanding was often underdeveloped and so they

found it difficult to link developments together.
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h. If you really want to understand what's going wrong in English schools, take a
look at some of the lessons I single out for praise.

1. Students in year 9 analysed the changing attitudes towards Oliver Cromwell
from the 17th to the 20th centuries and, in year 8, they looked at changing
attitudes to the British empire. The work on Cromwell used the writings of
Victorian and 20th-century historians as well as contemporary historians. In
the work on the British empire, the students designed an empire plate, having
looked at contemporary and modern sources of information, including the
work of historians such as Ofsted.

j. History is emphatically not being made available "to all" in English schools.
Exercise 4: Select the word which best matches the expressions underlined in the
following sentences.

1. Using this knowledge, students, working in groups, devised criteria to judge

any modern interpretation of what happened to the Sioux.
a. chains b.rooms c.companies

2. An effective activity at the beginning of the lesson reminded students of what
they knew so far about the homes and lifestyle of the Sioux Indians, especially
in relation to buffalo hunting.

a. useful b.strange ~ c. wrong

3. Commenting on a not untypical primary curriculum, the authors of History for
All say that "its principal weaknesses are the disconnected topics and the
potential for the pupils to be left with a fragmented overview".

a. educational program b. educated person c. computer program
4. -The work on Cromwell used the writings of Victorian and 20th-century

historians as well as contemporary historians.

a. professional ~ b. amateur c. modern
5. Their chronological understanding was often underdeveloped and so they found

it difficult to link developments together.

a. to describe b. to connect c. to write
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Exercise 5: Translate the text into Russian.

APPENDIX: CASE STUDY

https://www.gov.uk/government/uploads/system/uploads/attachment data/file/
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Innovation.

Accountability measures

imnrmuements in tha nnality nf adicatinn traininn and rare?

How is Ofsted delivering against the strategy and each of its
nrFinrFity wnrk cireamc?
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Hassanue: “School History Gets the TV Treatment”
Ucrounnk: Vernon J. School History Gets the TV Treatment // The Guardian.
16 November 2010.
https://www.theguardian.com/education/2010/nov/16/school-history-gove-

schama-tv

P 1: Michael Gove's appointment of Simon Schama to restructure history
teaching in schools offers a little reassurance that it is now acknowledged there
is some public value to the teaching of history, despite the removal of funding
for it at university level. Nonetheless, it remains an announcement that tells us
more about the contradictions of government thinking and its reductive view of
the humanities and social sciences than it does about the state of history

teaching in our schools.

P 2: How did we get here? In May 2009, Gove picked up on a report by the
Historical Association that lamented the marginalisation of history at
secondary level — with just over 31% of students now taking a GCSE in
history. Their research found that 20% of schools offered no form of history
teaching beyond age 14, with a further 10% folding the subject into general
humanities classes. With 97% of private schools treating history as a subject
area 1n its  own right by comparison with just 60% of academies,
disproportionate numbers of privately educated pupils take history GCSE — a
trend also evident at A-level. History, it appears, is not just in retreat in our

schools, it is fast becoming a privilege of the privileged.

P 3: The Historical Association, and the recently launched Better History
group, blame this on structural problems in the system: schools favour subjects
that deliver better test results, and pupils are forced to specialise from age 14.
Gove, a strong advocate of market models and league tables, has instead
blamed the discipline itself for its own demise. And he has found advisers who
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agree with him. History in schools, they argue, has lost the plot. It has focused
on unrelated topics — such as Henry VIII, the Victorians or Hitler — without
providing any connecting narrative thread that explains their relationship with
each other. The solution is a return to narrative history, to a big story that will
organise and make sense of historical experience. The only question is whose

narrative and what story?

P 4: The first lesson the new schools secretary and his advisers need to learn is
that the way history is taught at school is itself a product of history. Every
generation shapes the teaching of history around its own preoccupations and
sense of itself, but those are always changing. Sellar and Yeatman's 1066 and
All That wonderfully satirised the triumphalist, national and imperial history of
the early 20th century. Monarchs and military history gave way to a postwar
emphasis on an equally progressive history of legislation and constitutional

evolution that culminated in the advent of democracy in 1928.

P 5: From the 1970s, the growth of social history democratised the national
story by focusing on the experience of ordinary people. Teachers developed
new methods, shifting away from chronology and narrative to topics and
themes, where the emphasis was placed on "skills" of analysis over the
regurgitation of facts. The target of Gove's ire, the national curriculum in
history, was established (by the Education Act of 1988) to reverse that trend.
Then, as now, the education secretary, Kenneth Baker, bemoaned pupils' lack
of knowledge of their nation's history and saw it as symptomatic of the national
"decline". Then, as now, this was blamed on the subject's marginalisation in
the curriculum and the new techniques of social historical teaching — the
emphasis on skills, on local and family history — which they thought had

undermined the story of how Britain became Great.
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P 6: The Education Act re-established the centrality of history at schools by
making it one of the 10 required "foundation subjects" of key stages 1-3. Yet it
locked teachers in a curriculum straitjacket and held them no longer capable of
determining how best to teach their pupils. And, finally, with the introduction
of tests at age seven, 11 and 14 to measure children's knowledge and the
effectiveness of schools, the era of the league table, designed to simulate
competitive market pressures in education, was born. The Education Act then
used the state to proscribe a version of history while insisting that parents and
students as consumers are the best judge of schools' services. It enshrined a

central contradiction of Thatcherism that Gove is still struggling with.

P 7: It is symptomatic of how dominant market models of education have
become that the minister has chosen Schama as his adviser. Neither Schama,
nor Niall Ferguson, also apparently considered by Gove, has any experience of
teaching in schools, indeed, like me, both are fugitives from British higher
education. Nor are they even scholarly experts in the British history Gove
holds so dear: Schama is a cultural historian of early modern Europe and
Ferguson an economic historian of modern Europe. It is the popularity of their
TV shows that has commended them to Gove. Expertise is now a matter of

television ratings.

P 8: As Gove does not want to make GCSE history compulsory (that would be
too much government), his logic is beguiling and simple-minded. If history is
popular on TV, it can be made popular at school. With a better product, made
accessible and exciting by narrative, the customers, aka pupils, will follow.
Never mind that to achieve this requires more government prescription about
what and how history should be taught. Like most Conservative MPs, Gove
embraces free-market economic principles, until they erode the nation and the
family, as the natural units of politics, culture and society. He is determined
that children should not leave school "ignorant of one of the most inspiring
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stories I know — the history of our United Kingdom". And it was to Schama he

turned.

P 9: Schama deserves credit for emphasising that "our common story" is "full
of contention, not self-congratulation". There are, he suggests, key episodes
that every child should know — ranging from conflicts between religious and
secular authorities and plague in the middle ages, the civil war and revolution
in England, the rise of the British North-American empire based on slavery and
the subsequent shift to south Asia, followed by the 19th-century wars with
Ireland and China. Amid all this contention there are conspicuous absences of
some of the central staging posts of modern European history — the
Renaissance, the Reformation and the global missions of European religions,
Enlightened challenges to the authority of church and monarchy across Europe,
the emergence of industrial capitalism in Britain and its restructuring of the
global economy, the struggle for democracy and the quest for colonial
independence, the experience of total war and the turn to various forms of
statist enterprises in the . 20th century. Surely we would want our
schoolchildren to understand that capitalism and democracy emerged relatively

recently amid huge and continuing contention.

P 10: Ultimately the key feature for Schama i1s one of form, not content. It is a
"return to coherent, gripping history" that he champions. How one teaches
appears more important than what one teaches. His key episodes are based not
around a grand organising narrative but a series of vignettes that make
compelling stories. So the second lesson for Gove and his adviser is that you
do not need a TV show to have an organising narrative of the past; it might
even be an impediment. I agree with Schama that the real public value of
history-teaching in schools (as in universities) lies in its capacity to re-animate
our civil society and produce an engaged and capable citizenry. I disagree that
good story-telling will get you there.
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P 11: History provides us with a set of analytical skills that are indispensable
for citizens who want to understand our present conditions. And those
conditions are rarely made just in Britain. Historians are constantly grappling
with local and national developments that are embedded in broader extra- and
inter-national processes of historical change. As most historians can only
realistically do research about a particular time and place, it is how these
seemingly shared historical processes manifest themselves locally that often
fascinates them. They do not just detail where and when change happens; they
explain how and why it happens. This requires a point of view and organising
narrative, but the coherence of the explanation is more important than the
excitement of the story. We want students who aren't just entertained, but who

can think critically and effectively about the world they live in.

P 12: It is by examining the historical processes that have bound us together in
our diversity that we can understand what we hold in common and what we do
not. History teaches us that nothing lasts for ever, that what appears natural and
normal to us may have been strange or even abhorrent to preceding
generations. It addresses our democratic deficit not by turning schoolchildren
into Britons but by enabling them to analyse the present and to think critically
when we hear ministers and advisers offering populist solutions to more
complex_ structural problems. Our children deserve better than that and our

history is too interesting and important.

Exercise 1: Use context clues to get the meaning of the words/phrases and give
their Russian equivalents.

P 1: appointment, removal of funding, the humanities and social sciences

P 2: marginalization, to offer, form of history teaching, disproportionate numbers

P 3: to launch, to blame, unrelated topics, narrative history, make sense

P 4: secretary, adviser, preoccupations, imperial history, constitutional evolution
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P 5: ordinary people, to develop, regurgitation of facts, emphasis on skills

P 6: to re-establish, capable of, to measure children's knowledge, to simulate

P 7: minister, apparently, higher education, cultural historian, economic historian

P &:

compulsory, to achieve, to erode the nation and the family, free-market

economic principles

P 9: to deserve credit for, global missions, monarchy, various forms

P 10: key feature, real public value of, capacity, civil society

P 11: analytical skills, indispensable, realistically, particular time and place

P 12: historical processes, to bound, preceding generations, deficit

Exercise 2: Read the text and find answers to the following questions.

Who was appointed to restructure history teaching in British schools?

o ®

How does the Historical Association explain ‘“‘the roots” of the problem?
What is the solution (from their point of view)?

What does Sellar and Yeatman's “1066 and All That” focus on?

e. What process started in the 1970s?

& o

f. How did the Education Act influence the national curriculum?

g. How does the author describe the positions of Gove and Schama?

Exercise 3: Read the statements below and determine whether they are true

or false. If the statement is false, correct it.

a.

History provides us with a set of analytical skills that are indispensable for
citizens who want to understand our present conditions.

As most historians cannot realistically do research about a particular time and
place, it is how these seemingly shared historical processes manifest

themselves locally that often fascinates them.

. History teaches us that nothing lasts for ever, that what appears natural and

normal to us may have been strange or even abhorrent to preceding
generations.

So the first and the most important lesson for Gove and his adviser is that you
do not need a web site to have an organising narrative of the past; it might even
be an impediment.
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e. I agree with Schama that the real public value of history-teaching in schools
(as in universities) lies in its capacity to ignore our civil society and forget
about an engaged and capable citizenry.

f. There are, he suggests, key episodes that every child should know — ranging
from conflicts between religious and secular authorities and plague in the
middle ages, the civil war and revolution in England, the rise of the British
North-American empire based on slavery and the subsequent shift to south
Asia, followed by the 19th-century wars with Ireland and China.

g. Surely we would want our parents and grandparents to understand that
capitalism and democracy emerged relatively recently amid huge and
continuing contention.

h. Like most Conservative MPs, Gove embraces free-market economic principles,
until they erode the nation and the family, as the natural units of politics,
culture and society.

Exercise 4: Select the word which best matches the expressions underlined in the
following sentences.
1. Idisagree that good story-telling will get you there.
a. do not believe  b. do not understand c. do not state
2. Historians are constantly grappling with local and national developments
that are embedded in broader extra- and inter-national processes of

historical change.

a. historical building b. historical essay c. historical development

3. This requires a point of view and organising narrative, but the coherence
of the explanation is more important than the excitement of the story.
a.needs b.explains c. reports

4. Never mind that to achieve this requires more government prescription
about what and how history should be taught.

a.to study b.toobtain c.to memorize

31



5. Nor are they even scholarly experts in the British history Gove holds so

dear: Schama is a cultural historian of early modern Europe and Ferguson
an economic historian of modern Europe.

a. researchers b. professors c. writers

Exercise 5: Translate the text into Russian.
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APPENDIX: CASE STUDY
Report: National Primary History Survey 2015
https://www.history.org.uk/primary/categories/709/news/3033/report-national-
primary-history-survey-2015
3.1 How is time allocated for history in your school?

102 RESPONSES relating to Key Stage 1 and

204 RESPONSES relating to Key Stage 2 were analysed.

Key Stage 1 % Time allocation responses
Half-termly blocks 40% (41)

Part of integrated project work 27% (28)

Weekly timetabled slot 13% (13)

Termly blocks 11% (11)

During subject-focused weeks 9% {(9)

The most frequent time allocation at Key Stage 1 was in half-termly blocks. Half-termly blecks and integrated

project work account for 67% of the reported time allocation.

Key Stage 2 % Time allocation responses
Part of integrated project work 26% (53)
Weekly timetabled slot 25% (50)
Half-termly blocks 24% (49)
Termly blocks 20% (41)
During subject-focused weeks 5%  (11)

3.2 Approximately how many hours of history are taught across the school year?

94 RESPONSES

Key Stage 1 Time allocation
11- 20 hours 33% (31)
21 —40 hours 55% (52)
More than 41 hours 12% (11)

The most frequent time allocation at Key Stage 1 is between 21 and 40 hours of history across the school
year. This is less than one hour per week of the academic year at lowest and approximately 1 hour per week
of the academic year at the highest.

106 RESPONSES
Key Stage 2 Time allocation
11-20 hours 23% (24)
21- 40 hours 62% (66)
More than 41 hours 25% (26)
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Hassanue: “Why Schools Have Stopped Teaching American History”
Ucrtounuk: Marcowicz K. Why Schools Have Stopped Teaching
American History // New York Post. 22 January 2017.
https://nypost.com/2017/01/22/why-schools-have-stopped-teaching-

american-history/

P 1: “Don’t know much about history ...,” goes the famous song. It’s an apt motto
for the Common Core’s elementary school curriculum. And it’s becoming a serious
problem. A 2014 report by the National Assessment of Educational Progress showed
that an abysmal 18 percent of American high school kids were proficient in US
history. When colleges such as Stanford decline to require Western Civilization
classes or high schools propose changing their curriculum so that history is taught
only from 1877 onward (this happened in North Carolina), it’s merely a blip in our
news cycle. A 2012 story in Perspectives on History magazine by University of North
Carolina professor Bruce VanSledright found that 88 percent of elementary school

teachers considered teaching history a low priority.

P 2: The reasons are varied. VanSledright found that teachers didn’t focus on history
because students aren’t tested on it at the state level. Why teach something you can’t
test? A teacher I spoke with in Brooklyn confirmed this. She said, “All the pressure in
lower grades is in math and English Language Arts because of the state tests and the
weight that they carry.” She teaches fourth grade and says that age is the first time
students are taught about explorers, American settlers, the American Revolution and

so on.. But why so late?

P 3: VanSledright also found that teachers just didn’t know enough history to teach it.
He wrote there was some “holiday curriculum as history instruction,” but that was it.
Arthur, a father in Brooklyn whose kids are in first and second grade at what’s

considered an excellent public school, says that’s the only kind of history lesson he’s
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seen. And even that’s been thin. His second-grade daughter knows George

Washington was the first president but not why Abraham Lincoln is famous.

P 4: As the parent of a first-grader, I’ve also seen even the “holiday curriculum” in
short supply. First grade might seem young, but it’s my daughter’s third year in the
New York City public school system after pre-K and kindergarten. She goes to one of
the finest public schools in the city, yet knows about George Washington exclusively
from the soundtrack of the Broadway show “Hamilton.” She wouldn’t be able to tell
you who discovered America. So far, she has encountered no mention of any
historical figure except for Martin Luther King Jr. This isn’t a knock on King,
obviously. He’s a hero in our house. But he can’t be the sum total of historical figures
our kids learn about in even early elementary school. For. one thing, how do we tell
King’s story without telling the story of the Founding Fathers, the Constitution or of
Abraham Lincoln? King’s protests were effective because they were grounded in the
idea that America was supposed to be something specific, that the Constitution said

so — and that we weren’t living up to those ideals.

P 5: The Brooklyn teacher I spoke with says instructors balk when it comes to
history: They don’t want to offend anyone. “The more vocal and involved the parents
are, the more likely the teacher will feel uncomfortable to teach certain things or say
something that might create a problem.” Which leaves ... Martin Luther King. She
cited issues around Thanksgiving, like teaching the story of pilgrims and the Native
Americans breaking bread together as one that teachers might sideline for fear of
parents complaining. Instead of addressing sticky subjects, we skip them altogether.
As colleges around the country see protests to remove Thomas Jefferson’s statues
from their campuses, it’s becoming the norm to erase the parts of history that we find
uncomfortable. It’s not difficult to teach children that the pilgrims or Thomas

Jefferson were imperfect yet still responsible for so much that is good in America.

P 6: Jay Leno used to do a segment on his show called “JayWalking,” where he’d

come up to people on the street and ask them what should’ve been easy historical
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questions. That their responses were funny and cringeworthy enough to get them on
the show tells you how well it went. Leno never asked the year the Magna Carta was
published or when North Dakota became a state. He would ask what country we
fought in the Revolutionary War, to name the current vice president or how many
stars are on the American flag. And yet adults had no idea. We talk often about how
fractured our country has become. That our division increases while school kids are

taught less and less about our shared history should come as no surprise.

Exercise 1: Use context clues to get the meaning of the words/phrases and give
their Russian equivalents.
P 1: assessment, to require, proficient, a low priority
P 2: to focus on, pressure, state tests, American settlers
P 3: grade, public school, famous
P 4: exclusively, to discover, to encounter, specific
P 5: to offend, to feel uncomfortable, fear, pilgrims
P 6: responses, current, adults
Exercise 2: Read the text and find answers to the following questions.
a. What did a 2014 report by the National Assessment of Educational Progress
show?
b. Who considered teaching history a low priority?
c. What did VanSledright find out?
d. What does “holiday curriculum as history instruction” mean, from your point
of view?
e. What is Jay Leno famous for?
f. . What did the Brooklyn teacher tell the author of the article?

g. From our point of you, what is the message (main idea) of the article?

Exercise 3: Read the statements below and determine whether they are true

or false. If the statement is false, correct it.
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a. A 2016 report by the National Assessment of Educational Progress showed that
an abysmal 18 percent of American high school kids were proficient in US
history.

b. When colleges such as Stanford decline to require Western Civilization classes
or high schools propose changing their curriculum so that history is taught only
from 1977 onward (this happened in North Carolina), it’s merely a blip in our
news cycle.

c. A 2012 story in Perspectives on History magazine by University of East
Carolina professor Bruce VanSledright found that 98 percent of elementary
school teachers considered teaching history a low priority.

d. The reasons are varied. VanSledright found that teachers didn’t focus on
history because students aren’t tested on it at the state level.

e. She teaches fourth grade and says that age is the first time students are taught
about explorers, American settlers, the American Revolution and so on.

f. For one thing, how do we tell Queen’s story without telling the story of the
Founding Fathers, the Constitution or of Abraham Lincoln?

g. The Brooklyn teacher I spoke with says instructors balk when it comes to
history: They don’t want to offend anyone.

h. Leno never asked the year the Constituion was published or when North
Dakota became a state. He would ask what country we fought in World War 11,
to name the current vice president or how many stars are on the American flag.

Exercise 4: Select the word which best matches the expressions underlined in the
following sentences.
1.” She said, “All the pressure in lower grades is in math and English Language
Arts because of the state tests and the weight that they carry.”
a. blood tests b. national tests c. health tests
2. Why teach something you can’t test? A teacher I spoke with in Brooklyn
confirmed this.

a. concealed b.asked c.acknowledged
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3. Arthur, a father in Brooklyn whose kids are in first and second grade at

what’s considered an excellent public school, says that’s the only kind of

history lesson he’s seen.
a. outstanding public school b. outspoken public school  c. unusual
public school

4. . First grade might seem young, but it’s my daughter’s third year in the New
York City public school system after pre-K and kindergarten.
a. seek b. behave c.be

5. And yet adults had no idea. We talk often about how fractured our
country has become.

a. fragmented b. fantastic c. familiar

Exercise 5: Translate the text into Russian.
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APPENDIX: CASE STUDY
2014 U.S. History Assessment
https://www.nationsreportcard.gov/hge 2014/#history/contexts

About two-thirds of eighth-graders in 2014 report that history was one of their favorite
subjects

Students were also asked about the extent to which they agreed with statements related to how they viewed their social studies or history coursework.
[n 2014, about two-thirds of eighth-graders (69%) agreed that social studies| history was one of their favorite subjects, and over one-half of students
(55%) aften or always agreed that the work was interesting. Both of these percentages were higher in 2014 than in 2010,

Percentage of eighth-grade students assessed in NAEP LS. history, by students' responses to questionsthat asked to what extent they agree
with the following statements: 2010 and 2014
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https://www.nationsreportcard.gov/hgc_2014/

HasBanue: “A History Degree without Studying U.S. History? It’s Possible at
Top Colleges like Harvard, Yale and Stanford”

Hcrounnk: Anderson N. A History Degree without Studying U.S. History? It’s
Possible at Top Colleges like Harvard, Yale and Stanford / The Washington Post. 7
July, 2016. https://www.washingtonpost.com/news/grade-
point/wp/2016/07/07/a-history-degree-without-studying-u-s-history-its-
possible-at-these-top-colleges/?utm_ term=.25430doa1ace

P 1: Harvard University does not require history majors to take a course in U.S.
history. Nor do Georgetown University, the University of Maryland and many other
highly regarded schools. The American Council of Trustees and Alumni says that’s a
problem. The council, based in Washington, recently surveyed the requirements for
history majors at top colleges and universities and concluded that too many give short
shrift to the United States. “A democratic republic cannot thrive without well-
informed citizens and leaders,” said the council’s president, Michael Poliakoff. “Elite
colleges and universities in particular let the nation down when the examples they set

devalue the study of United States history.”

P 2: The council’s survey of programs at 76 highly ranked colleges and universities
found that 53 do not require history students to take a course focused on the nation’s
history. Among the 23 that do have such a requirement were the University of
California at Berkeley, the College of William & Mary, Columbia University and —
not surprisingly — the U.S. Naval Academy and U.S. Military Academy. But faculty
interviewed at some of the 53 no-requirement schools said the situation is not as dire
as it looks. Most history students take courses on the United States regardless of the
fine print, they said. “From a purely pragmatic point of view, our curriculum
committee has not felt the need for such a requirement because virtually all [history]
students take at least one U.S. history course without our needing to require it,” said
Daniel Lord Smail, chair of the history department at Harvard.
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P 3: Among Harvard’s requirements for the major is a half-course in U.S. or
European history, as well as half-courses in non-western history, pre-modern history
and various other seminars and electives. Smail said faculty reviewed the issue “some
years ago,” looking at transcripts of history majors, and found no need to make U.S.
history a requirement. “I don’t remember finding a single transcript that did not
include a U.S. history course,” he said. Georgetown’s history chair, Bryan McCann,
made a similar point. “We haven’t seen the need for a firm requirement,” he said.
“Almost all history majors are taking courses that significantly cover the U.S. in any
case.” McCann said most students come to Georgetown with a strong grounding in
U.S. history from high school, through Advanced Placement or similar courses. In
addition, he said, Georgetown wants to ensure that history students have a firm grasp

of global history. “We see that as a strength,” he said.

P 4: At U-Md., history chair Philip Soergel said U.S. history is “enduringly popular”
among history majors. “But if someone’s interests are in a completely different part
of the world, that’s also defensible that they would study that,” he said. Duke
University’s history chair, John Jeffries Martin, said he believes universities must
keep the global picture in mind. Duke does not require its history majors to take U.S.
history, but Martin said his hunch is that most do a significant amount of their
coursework in U.S.-related subjects regardless. “If there is a problem — and I am not
sure that there is one — it is perhaps the opposite of what the [report’s] authors
imply: that is, that there is too little knowledge in U.S. society about other cultures,”
Martin said. He said Duke faculty is ‘“understaffed” in African, Asian, Latin

American and Middle Eastern history.

P_5: The council, founded in 1995, describes itself as a nonprofit organization
“committed to academic freedom, excellence and accountability at America’s
colleges and universities.” Last year it issued a report critical of colleges and
universities that do not require English majors to take a course in Shakespeare. The
council’s latest study looked at schools ranked among the top 25 in U.S. News and

World Report lists of liberal arts colleges, national universities and public
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universities. Here are liberal arts colleges, according to the survey, that do not require

history majors to take U.S. history:

. Williams

. Amherst

. Swarthmore
. Bowdoin

. Pomona

. Wellesley

. Carleton

. Davidson
. Haverford
. Vassar

. Harvey Mudd
. Smith

. Washington and Lee

. Wesleyan
. Colby

. Grinnell

. Macalester
. Oberlin

. Bates

. Bryn Mawr
. Kenyon
P 6: Here are national universities, according to the survey, that do not require history

majors to take U.S. history:
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Harvard

Yale

Stanford

University of Chicago
Massachusetts Institute of Technology
Duke

University of Pennsylvania
California Institute of Technology
Johns Hopkins

Dartmouth

Northwestern

Brown

Cornell

Vanderbilt

Washington University in St. Louis
Rice

Notre Dame

Emory

Georgetown

Carnegie Mellon

University of Southern California
University of Michigan

University of North Carolina
University of California-Santa Barbara
UC-Irvine

UC-San Diego

UC-Davis
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. University of Wisconsin

. Ohio State

. University of Washington
. University of Maryland

. University of Minnesota

Exercise 1: Use context clues to get the meaning of the words/phrases and give

their Russian equivalents.

P 1:
P 2:
P 3:
P 4:
P5:
P 6:

history majors, to take a course in, requirements for, well-informed, elite
highly ranked colleges, to focus on, regardless of, virtually

non-western history, pre-modern history, seminars and electives
defensible, to believe, significant amount of, to imply, coursework

a nonprofit organization, academic freedom, to issue a report

national universities, survey, to require

Exercise 2: Read the text and find answers to the following questions.

a.

What were the results of the survey made by the American Council of Trustees

and Alumni?

. What is Michael Poliakoff? What is his point of view?

. How many colleges and universities were surveyed? What conclusions were

made?

How do the specialists describe the main requirements for history majors?

. How does the council describe itself? When was it founded?

How many liberal arts colleges do not require history majors to take U.S.
history?
How many national universities do not require history majors to take U.S.

history?
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Exercise 3: Read the statements below and determine whether they are true

or false. If the statement is false, correct it.

a.

Exercise 4:

The council, based in Washington, recently surveyed the requirements
for history majors at top colleges and universities and concluded that too

many give short shrift to the United States.

. The council’s survey of programs at 176 highly ranked colleges and

universities found that only 3 do not require history students to take a
course focused on the nation’s history.

Most history students take courses on the United States regardless of the
fine print, they said.

Among Harvard’s requirements for the major is a course in U.S. or
European history, as well as courses in non-western history, pre-modern
history and various other seminars and electives.

Duke University’s cultural studies chair, John Jeffries Martin, said he
believes universities must keep the global picture in mind.

McCann said most students come to Georgetown with a strong
grounding in U.S. history from high school, through Advanced
Placement or similar courses.

The council’s latest study looked at schools ranked among the top 55 in
U.S. News and World Report lists of liberal arts colleges, national
universities and public universities.

Select the word which best matches the expressions underlined in the

following sentences.

1.-A’ democratic republic cannot thrive without well-informed citizens and

leaders.

a. prosper b. fight c. decrease

2. But faculty interviewed at some of the 53 no-requirement schools said the

situation is not as dire as it looks.

a. department b. chair c. staff
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3. Smail said faculty reviewed the issue “some years ago,” looking at transcripts
of history majors, and found no need to make U.S. history a requirement.

a. nonecessity b.noidea c.no time

4. Duke does not require its history majors to take U.S. history, but Martin said
his hunch is that most do a significant amount of their coursework in U.S.-
related subjects regardless.

a. to write down U.S. history b. to realize U.S. history c. to study U.S.
history

5. The council’s latest study looked at schools ranked among the top 25 in U.S.
News and World Report lists of liberal arts colleges, national universities and
public universities.

a. latestnews b. latest survey c. latest researcher

Exercise 5: Translate the text into Russian.
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APPENDIX: CASE STUDY
No U.S. History?

https://www.goacta.org/images/download/no u_s_history.pdf

The consequences of these weak academic standards are dear. ACTA's
Surveys of college graduates reveal year after year deep and widespread

ignorance of United States history and government. In 2012, 2014, and

2015, ACTA commissioned the research firm GIK to survey college

graduares’ knowledge of American history. ACTA sees the same dispiriting

resuls each time:

Less than 20% could accurately idcntify—in a mui[iplc-chuic-:
survey—the effect of the Emanciparion Proclamarion.

Less than half could Edemjfy George Washingtun as the American

general at Yorkrown.

Only 42% placed the Bartle of the Bulge in the history of World
War I1.

One-third chullegc graduares were unaware that FDR introduced
the New Deal.

Nearly half did not know that Teddy Roosevelt played 2 major role
in constructing the Pananta Canal.

Owver one-third of the tnI!egf graduams surveyed could nor place the

American Civil War in its correct 20-year rime frame.

Nearly halfof che college graduatu could not idcntiﬁr mm:crl}r the

term |cn.gﬂ15 of U.S. senarors and representarives.
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CIIMCOK PEKOMEHIOBAHHBIX HUHTEPHET PECYPCOB

“Historical Association” https://www.history.org.uk

“American Historical Association” https://www.historians.org

“World History Association” https://www.thewha.org

“Oral History Association” http://www.oralhistory.org

“Urban History Association” http://www.urbanhistory.org

“The Australian Historical Association” https://www.theaha.org.au

“Canadian Historical Association” https://www.cha-shc.ca

“Pacific History Association” https://www.pacifichistoryassociation.net

“Oral History Society” http://www.ohs.org.uk

“Social Science History Association” https://ssha.org

“The Royal Historical Society” https://royalhistsoc.org

“Economic History Society” http://www.ehs.org.uk

“The New Zealand Historical Association” https://nzha.org.nz

“Women’s History Association of Ireland” https://womenshistoryassociation.com
“Teaching History Journal” https://www.htansw.asn.au/teaching-history-journal

“The History Teacher” http://www.thehistoryteacher.org


https://www.history.org.uk/
https://www.historians.org/
https://www.thewha.org/
http://www.oralhistory.org/
http://www.urbanhistory.org/
https://www.theaha.org.au/
https://www.cha-shc.ca/
https://www.pacifichistoryassociation.net/
http://www.ohs.org.uk/
https://ssha.org/
https://royalhistsoc.org/
http://www.ehs.org.uk/
https://nzha.org.nz/
https://womenshistoryassociation.com/
https://www.htansw.asn.au/teaching-history-journal
http://www.thehistoryteacher.org/

“Teaching History: A Journal of Methods” https://www.learntechlib.org/j/ THAIM/
“Teaching History” http://teachinghistory.org

“Teaching History with 100 Objects” http://www.teachinghistory100.org

“History Today” https://www.historytoday.com

“Why Teach History?” http://whyteachhistory.com

“Into History” http://intohistory.com
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