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IIpenucnosue

Y4yeOHOe mocoOME TpeAHa3HAaYeHO il OOydYeHHsS aHTJIMHCKOMY SI3bIKYy CTYIEHTOB-
0akanaBpoB, OOYYAKOIIUXCS TI0 HAMpPABICHHUIO MOATOTOBKU «CrenuansHoe (aePeKTOIOrHIECKOR)
oOpazoBaHHe», ¢ Y4€TOoM MpOoPeCCHOHATBLHONW HampaBieHHOCTH. OCHOBHOW IEJbIO Yy4eOHO-
METOAMYECKOTO MOCOOUsS SIBIISICTCS PA3BUTHE HABBIKOB YTCHHS W TOBOPEHHSI IO CIICIUAIBHOCTH.
TexkcTsl Al YTEHUs B3ATHI U3 TA3€THBIX CTAaTel, HAYYHO-TIOMYJISIPHBIX >KYPHAJIOB, U3 APYTUX
UCTOYHUKOB. J[aHHOE mMmocoOue TpeqHa3HAYCHO MJIS Pa3BUTHS HABBIKOB M YMCHHH H3BJICKATh
WH(OPMAIIUIO C PA3TUYHON CTEMEHBIO IMOJHOTHI MOHUMAHUS, T.€. OOYYCHHS Pa3IMYHBIM BUIAM
YTCHHUS.

VY4eOHOoe ocoOue COCTOUT U3 YeThIpEX naparpadoB. Kaxapiii maparpad BKIOYaeT OCHOBHOMN
TEKCT U JONOJHHUTEIBHBIE TEKCTHI, pa3IMYHbIC BHIbI YIIPAKHEHUH K HUM, a TaK)Ke HOBBIH M paHee
W3YUCHHBIH TpamMmaTthdeckuii wmarepuan. Kaxaplii maparpad  COIEpXKHT - TPEATEKCTOBBIC
yIPaKHEHUsI, PACCUUTAHHBIC HA CHATUE TPYIHOCTEH B UTCHHH, YIIPOKHEHHUS HA BBEICHUE HOBBIX
JIEKCUYCCKUX CIMHHMII, YIMPAKHCHUS HAa W3YYCHHE OCHOBHBIX CIIOBOOOPA30BATEIBHBIX MOJEIICH
AHTTIMICKOTO SI3bIKA, PCUCBBIC YIPAXKHCHHSI, a TAKXKE MOCICTEKCTOBBIC YITPAXKHECHUS HA TIOHUMaHUE
MIPOYUTAHHOTO C IEJIBbI0 OTPAOOTKH IPAMMATHICCKUX SIBIICHUH, H3y4aeMbIX B JIAaHHOM Iaparpade.

N3ydyeHne rpaMMaTUKH MIPEAIOJIaracT MOBTOPEHUE M CHCTEMATH3AIMIO0 U3YYCHHOTO B IIKOJIC
MaTepHualia ¥ BBEJCHHUE HOBOTO HAa OCHOBE TAOJIMI] M CXEM C IIPHUMEPaMH, a TAKXKE YIPAKHCHUN Ha
YCBOGHHE IPaMMaTHYE€CKOr0 MaTepuala ¢ UCIOIb30BaHHEM TeKCTOBOM JIEKCUKH COOTBETCTBYIOIIETO
naparpada.

OOydeHre TOBOPEHHIO Ha TNpodecCHOHAIBHO-3HAYUMbIE TEMbl MPOU3BOAWTCA Ha 0ase
W3YYEHHBIX TEKCTOB.

@dopMBI MPOBEPKH TIOHUMAHUS TEKCTOB Pa3HOOOPa3HBI M 3aBUCAT OT XapaKTepa NMEIOIIEHCS B
HUX HH(pOpPMAIIMK U OT BHUJIA YTCHUSI.



Conepxanue

YaCTh . oo
YacTb . oo e

HaCTh IV oo e

TeKCThI 111 TONOJTHUTEIBHOIO YTCHUS
['pamMmaTnueckue TeCThI

CrnoBaphb cnienuaibHbIX TEPMUHOB
Kiroun k T€CTOBBIM 3a1aHUSAM

Cnucok UCIOJIb30BaHHOM JINTEPATYypPhI



Grammar:

Text:

UNIT |

1) The Passive Voice

2) Word-building
Special Educational Treatment
Additional text A: A Sleveless Jacket for Invalids
Additional text B: The Boy in the Box

ITACCHBHBIN 3AJIOT (PASSIVE VOICE)

to be + Participle Il

Tense Indefinite Continuous Perfect Perfect
(Bpems) (Heonpenenéun- | (Ilpoxosken- | (3aBepménnoe) | Continuous
HOe) HOe) (3aBepmiénHo-
JUIMTEJILHOE)
Present be (am, is, are)| be (am, is, are)| have/has+
(Hacrostmmee) | + Participle 11 + being + been+
is built Participle Il Participle Il
CTPOUTCS is being built has been built | Bmecto
(00bIY- CTPOHUTCH, CTPO--| MOCTPOEH, II0- | OTCYTCT-
HO, BCET/1a, Kax-| AT (ceifuac, BCE| CTpOMIH (B
JIbIN JIEHD) emé) 3TOM Trofly, yKe) | Byroumx hopm
Past be (was, were) +| be (was, were) +| had + been + Perfect
(Ipowexmee | Participle 11 being + Participle Il
was built Participle 11 had been built | Continuous
crpowmcs ( Bue- | was being built | 6su1 mocTpoeH,
pa, B IpOoIJIOM CTpOUJIH, CTPO- IMOCTpOUIIN yrIOTpe6J'I$IIOTCH
rozy) nics (korja s (npexne, ueM s
npuexain) npuexan) (bopmbl
Future shall/will + be + | Bmecro will+have+been
(byaymee) Participle Il OTCYTCT- + Participle |1 Perfect
will be built Byroteit popmer | Will have been

OyzieT MOCTpOeH
(3aBTpa, B Oymy-
IIeM TO1Y )

Future Continu-
0uUS yroTpeOs-
eTcs dopma
Future Simple

built
OyZIeT MoCcTpoeH
(x ssHBapIO)




[IEPEBO/I I'JIAT'OJIOB B CTPAJIATEJIbHOM 3AJIOT'E
HA PYCCKUMU SI3BIK

Crnoco6 nepeBojia [Tpumep

1. Ecnu ykasan HocuTens aeiictus (by The news is brought by my sister.
somebody), To npu mepeBoje MokeT ynoT- | HoBocTh mprHecia Most cecTpa.
pebnsitbess  nuuHas — ¢Gopma  riarosia
JEHCTBUTENLHOTO 3aJ10Ta

2. Ecnu cka3zyemoe BbipaxkeHo riarosiiom ¢ | The doctor has been sent for.
[PEIOroM, TO MOJJIEXKAIIEE MEPEBOISIT 10- | 3a TOKTOPOM MOCIANH.
HOJIHEHHEM C COOTBETCTBYIOIIMM IIPEIJIO-
roM, a CKa3yeMoe — HEONpeaenEHHO-
JUYHOM (opMOii riiaroja

3. ITocne psaa rimarosios (o give, to help, to| My friend was asked to come to the party.
send, to tell, to show, to ask, to see, to| Moero apyra HOIPOCHIN MPUATH Ha BeYep.
teach) oJJIexalee nepesoasaT| I wasn’t told about it.

CYIICCTBUTCIIBHBIM HWJIKM MECTOMMCHHCM B Mamue 00 3TOM HeE cKa3aju.

JaTeTbHOM WM BUHHUTEIBHOM IMaJexe, a
CKazyemMoe —  HeOoNpelenEHHO-TUYHOU
dhopmoii rimarosa

4. BesnuuHbie KOHCTpykumu mnepeBoast| It is known that ... M3sectHo, uTo ...
CIIEIYIOILIMM 00pa3oM: It is said that ... ['oBopsT, 9TO ...
It should be mentioned that...
Creayer ynmoMsHyTh, UTO ...

5. BosBparHoii ¢popmoii riarona Ha «-csi», | The house is being built in our street.
«-Cb» B COOTBETCTBYIOIIIEM BPEMEHH JloM cTpouTCst Ha HalIeH yiuIe.

Exercise 1. Use the proper English form of the verb from the right column corresponding to the verb
in the Russian sentence from the left column.
1. Drot g0M ObUT TOCTPOCH B TiponuioM  a) built
rojuy. b) was built
c) has been built

2. DTO JIOM CTPOMIICS, KOT/1a sl BepHYyJIcs @) was built
B TOPO/I. b) was being built

¢) had been built

d) was building
3. HoBsie moMa CTpOSIT KaXIblil IeHb. a) are being built

b) are built

c) have been built
4. 5 yeepen, uro gom moctpost k Hosomy a) will be built

rOfy. b) is being built

c) will have been built
5. Celiuac 31ecb CTPOUTCS HOBBIH JIOM. a) is being built

b) is building

c) is built

6. D10 0M OBLT yKe MOCTPOEH, KOT1a a) has been built



s IIpUexa croa.

7. MHOTO 1OMOB OYET MOCTPOCHO B

CJIEIYIOIIEM MECSIIE.

8. DTO 0M BBICTPOMIIH B 3TOM TOY.

9. OToT JOM CTPOHUTCHA YKEC IISATh MCCALICB.
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b) was built
¢) had been built
a) will built
b) will be built
c) will have been built
d) will have built
a) had built
b) has been built
c) is built
d) was built
a) has been built
b) is being built
c) is built

WORD-BUILDING

OCHOBHEBIE CHOBOO6D330B8.T€J'ILHLIC MOACIN MPOU3BOAHBIX CYIIICCTBUTEIbHBIX

OCHOBA
(rmarosma win +
[pUIIAraTesIbHOTO)

- er (-or) speaker, sailor

- ist humorist

- ing building

- ion (-ation) action, translation
- ment development

- ness darkness

- ity stupidity

- age breakage

OcHoOBHBIE CHOBOO6Da3OBaTeJ'ILHLIe MOACIH MMPOU3BOJHBIX TPHUJIATraTCIbHBIX

OCHOBA
(cymiecTBUTENBHOTO, +
rJ1aroJia uin
MPUITaraTeIbHOIO)

un -
im -

+

- less
- ful
- able
- ive
-ed
-y
-ic
- ish
- al

OCHOBA

waterless
powerful
drinkable
successive
wooded
watery
atomic
reddish
practical

unimportant
impure
incorrect
illegal
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OcCHOBHBIC CHOBOO6D&30B&T€HBHBI€ MOACH ITPOU3BOJAHBIX I'IaroJ0B.

OCHOBA -ize humarize
(CyIIECTBUTETHLHOTO HUITH + - ate granulate
[IPHUJIAraTeIbHOrO) -en harden
re - re-read
dis - + OCHOBA disarrange
un - (rmaroma) unfasten

OCHOBHBIE CJ'IOBOO6D33OB3TCJIBHI)I€ MOJCJHN CJIIOKHBIX CJIOB:

n.-+n.-=n. daylight

n.- + n.-er =n. book-binder
ger-+n.-=n. freezing-point

n.- + adj.- = adj. vapourproof

n.- + I-ing.- = adj. sound-absorbing

n.- + ll-ed.- = adj. man-made, gas-filled
adj.- + n.- + -ed = adj. good-natured

Exercise 1. Give Russian equivalents for the following words:

Competition, situation, institution, selection, association, action, concentration, education,
direction, organization, construction, emotion, instruction, formation, motivation, adoption.
1) What part of speech are these words?

2) What does the suffix —ation (-ion) mean?

Exercise 2. Form nouns using the suffixes -er (-or), -ist, -ing, -ment, -ness, -ity, -age.

play, walk, run, defend, elect, collect, distribute, technology, educate, strategy, cover, check,
explore, clean, move, fulfil, require, arrange, achieve, kind, fresh, full, dark, major, equal, personal,
probable, pack, link.

From what parts of speech these nouns are formed?

Exercise 3. Find-in the dictionary all the derivatives of the following words, name the suffixes and
translate them.

break, human, develop, practise, legal, harm, answer, play, make.

Exercise 4. Form the adjectives from the following words using the given suffixes and prefixes.

event, fear, force, count, defence - less
power, care, cheer, harm, truth, shame - full
eat, drink, believe, controle, achieve - able
educate, conduct, distribute, defense - ive
nose, hair, eye, tooth, leaf, bell -ed
chalk, grass, silk, wave, health -y
home, city, book, child, baby, girl, cold - ish

happy, clean, comfortable, necessary un-



possible, polite, convenient, exact, legal im-, in-, il-

Exercise 5. Translate the following words. What parts of speech are they?
finalize, standardize, equalize, economize, professionalize, formulate, deep, fresh, wide, granulate.

Exercise 6. Form the verbs from the following ones using the prefix re-. Translate them.
play, do, elect, educate, write, build, count, explain, visit, use, celebrate, house.
What does the prefix re- mean?

Exercise 7. Form the verbs from the following ones using the prefix dis-. Translate them.
unite, connect, arm, charge, believe, agree, courage, order.
What does the prefix dis- mean?

Exercise 8. Form the verbs from the following ones using the prefix un-. Translate them
pack, tie, fix, close, make, fasten, arm.
What does the prefix un- mean?

Exercise 9. Translate the following compound words.

rain-water, oil-ship, notice-board, night-school, oil-lamp, match-box, clock-face, button-hole,
water-carrier, tea-grower, wine-maker, stone-cutter, match-maker, letter-writer, heat-stable, air-
free, metal-rich, sound-absorbing, cigarette-making, sound-reproducing, river-living, gas-filled,
sun-dried, paper-covered, blue-eyed, kind-hearted.

Exercise 10. From what parts of speech the following compound words are formed? Translate
them.

dog-hunter, butterfly, crowkiller, man-made, grasshopper, guesthouse, deadline,
raincoat, dragonfly, skydiving, longlist, ladybird, streetracer, bookcrossing,
townhouse.

VOCABULARY EXERCISES
Exercise 1. Read and translate the following words without a dictionary.
accommaodate, special, category, regulation, maximum, class, subnormal, positive, individual.
Exercise 2. Translate the derivatives given below. State what part of speech each word belong to.
require — requirement — requisite — requisition
regulate — regulation — regulative — regulator
train — trained — training — trainer
educate — educated — education — educational — educationalist — educationally — educationist —
educative — educator
PHONETIC EXERCISES
Difficulties in reading

authorities [0:"Bor1tiz]
variety [vo rarti]
desirable [di"zararabl]
require [ri'kwaio]
partially ['pa:fali]
blind [ blamnd]

deaf [def]



10

handicapped [ heendikaept]
ascertain [ &sa’tein]
WORD-LIST
treatment — oOparenue, Jed4eHue, yxom
disability of mind or body — cnaboe ymcrBeHHOE MM (PU3HYECKOE Pa3BUTHE
handicapped pupils — yuenuku, cTpagamme KaKMM-THMOO YMCTBEHHBIM HWIH (U3UIECKUM
HEAOCTAaTKOM
partially sighted — cta6oBuasiiue
partially hearing — cmabocpimmarime
educationally subnormal — Huxe HOpMaTBHOTO YMCTBEHHOTO Pa3BUTHSI, YMCTBEHHO OTCTaJIbIe
Give the translation:
abilities and aptitudes
physically handicapped
various kinds of physical handicaps
speech defects
who have been specially trained for this job
maladjusted
delicate
Text
Read and try to understand the text without a dictionary, then read and translate it consulting a
dictionary.
Special Educational Treatment
Clearly if the local authorities are to offer such a variety of schools as are desirable in view

of the abilities and aptitudes of the pupils, they must accommodate those pupils who suffer from
any disability of mind or body. They must offer appropriate special educational treatment — either
in special schools or otherwise. Ten categories of pupils requiring special educational treatment
have been defined by the Secretary of State in the Handicapped Pupils and Special Schools
Regulations of 1959. These are: the blind, partially sighted , deaf, partially hearing, delicate,
educationally subnormal, epileptic, maladjusted, physically handicapped, and those suffering from
speech defects.

Every local education authority must ascertain what children in its area require special
educational treatment.

There are still regulations governing the maximum size of classes in special schools — 1- for
deaf or partially hearing pupils, or pupils suffering from speech defects; 15 for blind, partially
sighted, -or maladjusted pupils; 20 for a class of educationally subnormal, epileptic, or physically
handicapped pupils; 30 for delicate pupils.

There are certainly not enough places in special schools for children with the various kinds
of physical handicaps. There are not enough places for maladjusted children either, and the
provision for the educationally subnormal and for children unsuitable for education in schools is a
positive scandal. In the first place, classes in ordinary schools are far too large for individual
treatment to be given in them to
educationally subnormal children. There are very few teachers in ordinary schools who have been
specially trained for this job.

COMPEHENSIVE EXERCISES
Exercise 1. Find in the text and read the sentences where it is said about:
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1. ten categories of pupils requiring special treatment;
2. differences between special and ordinary schools;
3. number of teachers that teach handicapped pupils.
Exercise 2. Speak on the topic “Special schools in Great Britain™.
VOCABULARY AND GRAMMAR EXERCISES
Exercise 1. Point out the word-building elements in the following words.
clearly, desirable, disability, special, treatment, requiring, partially, subnormal, various.

Exercise 2. Give negative and interrogative forms.

1. They must offer appropriate special educational treatment.

2. They must accommodate those pupils who suffer from any disability of mind and body.
3. There are regulations governing the maximum size of classes in special schools.

4. Classes in ordinary schools are too large for individual treatment.

Exercise 3. Transform the sentence into the Present Perfect Active.
Ten categories of pupils requiring special educational treatment have been defined by the
Secretary of State in the Handicapped Pupils and Special Schools Regulations of 1959.

Additional text A
A Sleveless Jacket for Invalids

It is Difficult to arrange the daily life of invalids. Numerous situations have to be considered
in which these people could help themselves. Quite often they can not do without outside help.

In order to make up for the loss of their self-reliance at least to some extent a jacket was
invented at the St. Petersburg Research Institute of Prosthetic Appliances which an armless person
can put without anyone’s assistance.

Exercise 1. Ask four questions on the text.
Additional text B
The Boy in the Box

Public Law 94-142 mandates that all handicapped children have access to a free and
appropriate education in the least restrictive environment possible. In 1980 Raul Espino entered
school for the first time in San Antonio, Texas. Raul had suffered damage to his nervous system
that made it impossible for his body to control its temperature. As a result, he had to be in an air
conditioned environment.

But since Raul’s school lacked air conditioning, it was decided that it would be most equitable
and cost-effective to place him in a specially air-conditioned glass box in his classroom. If the
entire classroom were air conditioned, the other students in the class would be unfairly benefit.
Raul’s parents said that the glass box unfairly restricted the child and set him apart from the other
students in the class. The Court decided that Raul had indeed been placed in unfairly restrictive
environment.

Raul Espino’s situation raises many questions. To what extent is a local school system
obliged to meet the needs of a child with special needs? What defines an adequate environment or
support system for the special child? Who should be responsible for financing such an
environment?

Exercise 1. Answer the question.
What is this text about?



Grammar:

Text:

1) Infinitive
2) Constructions with the Infinitive

Special Education
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UNIT I1.

Additional text A: Talking Typewriter
Additional text B: The Paralympics and the Special Olympics

FORMS OF THE INFINITIVE.

Indefinite Continuous Perfect Perfect Continuous

Active to eat to be eating to have eaten to have been eating

Passive tobeeaten | @ - to have been eaten | -

FUNCTIONS OF THE INFINITIVE.
OyHKIIH [Ipumep Crioco0bl
IepeBoOaa
1. Tloanesxaree. To reshow films is sometimes an effective procedure of| 1. cyme-
instruction.- IToBTOpHBI MOKa3 GUIBMOB CIIY)KHT MHOTJA| CTBUTEIIb-
s pexTUBHBIM cITOCOOOM 00yUECHHUSI. HBIM
necessary 2. Heorpe-

It istimportant+Inf. | It is difficult to win this game. - TpyaHo BbiMrparh 3Ty| IAeNEHHON
difficult Urpy. dopmoii
pleasant rjaroJja

3.Heorpe-

2. Cxasyemoe She must do it at once. - Ona mgomkHA 3TO CclenaTh cpa3y| JACIEHHON

(4acTh COCTABHOTO | €. dbopmoii

TJIaroJIbHOro Cka- rijaroJjia

3yeMOro 4.npunaroy-

HBbIM

3. O6crosTenbeTBo | This procedure is recommended in teaching beginners to| mpemio-

(wenmm wim crex - | give them more playing experience. - DToT cmoco0| KEHHEM

CTBI/I}I) PCKOMCHAYCTCA IIPU O6y‘-IeHI/II/I Ha4YUHAOIUX A1 TOTO,

4TOOBI YBCIIUYNUTH UX OIIBIT B UI'PE.
4. OnpeneneHue This type of serving the ball is only a surprise to be used
seldom. - DToT cmocod mogaun MA4a ABISIETCS HEOXKUIAH-
HBIM, IPUMECHSATH €T0 CICAYCT U3PEAKA.

5. JlomonHeHne To know much does not mean to do much. - 3nats MHOTO
HE O3HaA4acT ACJIaTh MHOTO.
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Exercise 1. Give all forms of the Infinitive of the following verbs:
take, use, spend, tell, find, perform, serve, watch.

Exercise 2.Use the correct form of the Infinitive:

a) Simple or Perfect:

1. Are you going (to be) here very long?

2. He was glad (to spend) his leave in the country.

3. It was impossible (to speak) to her.

4. Oh, we’re awfully pleased (to meet) you.

5. She was surprised (not to find) me at home.

b) Active or Passive:

1. Who was the last person (to arrive) before me?

2. She is not (to trust).

3. He didn’t allow anyone (to carry) his heavy luggage.
4. He doesn’t allow anything heavy (to carry) in his bag.
5. I want to be the first (to examine).

Exercise 3. Translate the following sentences. State the function of the Infinitive.

1. They were all glad to have won the competition. 2. 1 am sorry to be so slow. 3. This is a good
field to train on. 4. The equipment to be used in the competition is available to all. 5. To come home
with golden medals was really a pleasure.

CONSTRUCTIONS WITH THE INFINITIVE
OBJECTIVE WITH-THE-INFINITIVE

to finish this work tomorrow
to be finishing this work now
We believe to have finished this work (already)
(believed) him
to be sent to the conference
to have been sent to the conference

3aKOHYHUT paboTy 3aBTpa

OH 3aKaH4YMBaeT padoTy ceifuac
MeI1 nonaraem, 4To 3aKOHYMI 3Ty paboTy (yxe)
(momarayi)

ero MOIIUTIOT Ha ATY KOH(EepeHIIN o

MOCJIAJIA Ha ATy KOH(PEPEHITHIO

Konctpykuus “Objective with-the-Infinitive” nepeBoauTcss Ha PYCCKUil A3BIK TOMOTHUTESIHHBIM

NPUAATOYHBIM TIPEIUIOKEHHEM, BBOJIUMBIM CIIOBAMHU ymo, umoobwvl, Koedda, Kak  TIOCHe

JICWCTBUTEIILHOTO 3aJ10Ta CIICAYIOIIUX TIaroyioB:

1. to want, to hate, to like u ap.;

2. to see, to hear, to feel  w nmpyrux rIaro’oOB (U3MYECKOTO BOCIPHATHUS M OUIYIIEHHS Oe3
qacTunpl t0 mepex HHOUHUTHBOM;
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3. to order, to allow, to let, to cause = to force = to make (3acraBiiTh) W IPYrux TIIaroyios,
BbIpaXKaroIIMX IpUKa3aHue, pa3pellieHue, Npocsoy;
4. to expect, to believe = to suppose (monarats), to know, to find, to consider (cuurars).

OBJECTIVE WITH-THE-INFINITIVE

Exercise 1. Read and translate the sentences into Russian. Mark the Objective with-the-Infinitive
Constructions.

1. The director ordered these documents to be sent off at once. 2. Circumstances caused him to
spend the rest of his leave at home. 3. We knew him to be right. 4. I didn’t know them to have taken
part in that expedition. 5. Do you consider him to be the best student of your group? 6. 1 knew him
to be a champion. 7. They wanted my coach to train them. 8. | want you to hold these rackets for me.
9. We didn’t wait for the coach and started training by ourselves.

Exercise 2. Transform the following sentences according to the model.
Model. We expect her to come tomorrow.
We expect that she will come tomorrow.
1. She wants me to go to Moscow with them. 2. Nobody wanted the meeting to be put off. 3. I heard
somebody to speak in the next room. 4. Nobody noticed him to leave the room.

SUBJECTIVE WITH-THE-INFINITIVE

She is expected to come tomorrow. O’XUIaI0T, YTO OHA TIPUEICT
It is expected that she will come tomorrow. 3aBTpa.

Radio is known to have been invented in Russia. W3BecTHO, 4TO paano ObUIO
It is known that radio was invented in Russia. n3o0peteHo B Poccun.

Konctpykuust Subjective with-the-Infinitive nepeBoautcst Ha pycckuii sI3bIK MPUAATOYHBIM
HPEIOKESHUEM, BBOIUMBIM CIOBAMH  4mo, umobbl, K020d, KaK TIOCIE TJIaBHOTO OE3JMYHOTO N
HEOIpeIeIEHHO-TNYHOTO MPE/IOKEHHS; YITOTPeOIIsSeTCs:

IIpu ckazyemMoM B CTpagaTebHOM IIpu cka3zyeMoM B JIEHCTBUTEIBHOM
3aJI0TC, BBIPAKCHHBIM TIJIar0JIaMH: 3aJI0TC, BBIPAXXCHHBIM TIJIarojiaMu:
to see to seem, Ka3aThbCH,

to hear to appear MO-BHJIUMOMY
to order

to cause prove,

to allow turn out OKa3aThCs

to expect (appear,

to know happen)

to suppose

to say

to report to happen, CIIy4aTbCs

to announce to chance
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SUBJECTIVE WITH-THE-INFINITIVE

Exercise 1. Translate the sentences into Russian.

1. They were seen to go home together. 2. All the books were ordered to be returned within five
days. 3. The expedition is believed to have reached its destination. 4. This article is expected to be
published next month. 5. He was said to be writing a new play. 6. He seems to know this student
well. 7. The child seemed to be sleeping. 8. The doctor happened to be at home. 9. He proved to be a
good teacher. 10. This article is expected to be published next month. 11. He was said to be writing
a new play.

Exercise 2. Make up sentences using the table. Pay attention to the Subjective with-the-Infinitive
Constructions.

The coach to be known to be very efficient
The referee to be said to end in a draw

Our team to be seen to have arrived

The opponent to be reported to be suffering defeat

Our tennis players to be expected to have scored a magnificent

VOCABULARY EXERCISES
Exercise 1. Read and translate the following words without a dictionary.
decree, special, system, division, period, programme, elementary, function, defect, motor, medical,
examination, normal

Exercise 2. Translate the derivatives given below, state what part of speech each word belong to.
attend — attendance — attendant — attention — attentive

create — creation — creative — creator - creature

improve - improvable — improvement —improver

complete — completely — completeness — completion — completive

Exercise 3. Translate the word combinations including the words given in Exercise 1.
in accordance with a decree, special establishments, unified system, the same period,
the programme of the ordinary secondary school, elementary education, motor function, speech
defects, medical examination, normal school
PHONETIC EXERCISES
Difficulties in reading

decision [ di’s130n]
auxiliary [0:g z1ljorT]
blind [blaind]
severely [s1'viali]
impaired [ 1mpead]
division [ di'vizon]
accomplish [o'komplif]
acquire [o'kwais]
prior [‘praio]
vision ['vizan]
thorough [0Ara]
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WORD-LIST
mentally retarded (chidren) — ymcTBeHHO oTcTasnbie (eTH)
auxiliary school — BcmomorarespHas mKkoja
2-nd division hard of hearing — 2-s1 creneHp rIyXoThl
motor function — nBurarenapHas QyHKIHS

Text
Read and translate the text. Do the exercises after it.
Special Education

In accordance with a decree of December 10, 1919, retarded children were to be cared for and
educated in the so-called auxiliary schools, while blind, deaf and physically handicapped children
were to attend corresponding special schools.

In time, a unified system for bringing up and educating handicapped children was created.
This network of special establishments has been under constant improvement.

At present blind children and those with severely impaired eyesight receive a complete
secondary education in the course of 12 years of study. Deaf and 2-nd division hard of hearing
pupils are given the same period to acquire the curriculum of the eight-year secondary education,
while 1-st division hard of hearing children accomplish the programme of the ordinary ten-year
secondary school in 12 years.

There are special evening secondary schools for working adults who are blind, partially
sighted, or deaf or hard of hearing. Auxiliary schools (for mentally retarded children) with an eight-
year term of study provide an elementary education and the children vocational training.

There are also special secondary schools for children with disturbances of motor function and
a special school for children who are multiply handicapped.

Preschool establishments for the deaf and hard of hearing, the blind, the mentally retarded and
children with speech defects have been developing successfully in the past decades.

Prior to entering school all children who have reached six years of age must have a thorough
medical examination by a team of specialists at the district children’s polyclinics. This examination
is compulsory for every child entering school. Children who have serious defects of vision, hearing
or speech and who will find studying in a normal school too difficult are referred to a special
school.

COMPEHENSIVE EXERCISES

Exercise 1. Read about

1) the network of special establishments;
2) special-evening secondary schools;

3) auxiliary schools.

Exercise 2. Complete the sentences.

1. At present blind children severely impaired eyesight receive ...

2. Deaf and 2-nd division hard of hearing pupils are given ...

3. 1-st division hard of hearing children accomplish ...

4. Prior to entering school all children who have reached six years of age must ...

SPEECH EXERCISES
Exercise 1. Answer the following questions.
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1. What children are educated in auxiliary schools?

2. What education do blind children receive at present?

3. Are there special evening secondary schools for working adults who are handicapped?

4. There are special secondary schools for children with disturbances of motor function, aren’t
they?

5. What can you say about preschool establishments for handicapped children?

6. Is a medical examination compulsory for every child entering school?

7. What children are referred to a special school?

Exercise 2. Speak on the following topics.

Types of special schools in our country.

2. Education that handicapped pupils receive.

3. What kinds of defects are the criteria for referring children to a special school?
4

=

VOCABULARY AND GRAMMAR EXERCISES

Exercise 1. Point out the word-building elements in the following words.
education, secondary, ordinary, special, partially, function, successfully, medical, serious, normal

Exercise 2. Find in the text all the sentences with the verbs in Passive Voice and translate them.

Exercise 3. Find in the text and translate the sentences including the following words and word-
combinations. Define the Tense of the verbs.
was created, receive, are given, provide, have been developing, have reached, will find, are referred

Exercise 4. Put the sentence into Past Indefinite Tense and Future Indefinite Tense.
The medical examination is compulsory for every child entering school.
Give negative and interrogative forms of this sentence.

Additional text A
Talking Typewriter

Blind people can learn to type by feeling the keys but they can’t find and correct a mistake. In
order to help blind people use a computer Dr. Tom Vincent has made a system that reads aloud
what has been typed.

He added a voice to a cheap microcomputer. The computer is programmed to repeat each
letter as it is typed and to read what is displayed on the computer screen — it can be a letter, a word
or whole sentence.

It is programmed to pronounce English words. If a word is not in its memory the computer
spells it. Any mistakes can easily be corrected. When the text is complete, a printed copy can be
made in the usual way. The system has won a prize and is already in use, so blind students at a
college in Wales can use computers. Dr. Vincent is now working at an optical sensor that can
recognize printed words and read them aloud.

Exercise 1. Choose the best way to finish each statement.
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1. Itis difficult for blind people to use a computer because
a) They can’t learn to type;

b) They can’t see and correct mistakes on the screen;

c) They can’t spell English words.

2. Dr. Vincent has made a system that

a) easily correct mistakes;

b) makes printed copies in the usual way;

c) reads aloud what is displayed on the computer screen.
3. Dr. Vincent is now developing a new optical system that
a) can recognize and read aloud the printed words;

b) can be used at a college in Wales;

c) is programmed to repeat each letter as it is typed.

Additional text B
The Paralympics and the Special Olympics

The Paralympic Games are a biennial event for athletes with any disability. They follow the
Olympic Games every two years, with summer and winter Games. They generally take place in the
city or country hosting the Olympic Games. More than 3,500 disabled athletes from 120 nations
participate in the Paralympics. These Games are not the same as the Special Olympics, for athletes
with mental retardation.

Competition and winning are very important to all. However, in the case of Special Olympics
and Paralympics, participation has other benefits. It encourages year-round training or “Training for
life”, as they called. Research shows that participation results in higher social competence and better
self-esteem.

Wheelchair Athlete’s Reward

The Paralympic Games in Athens 2004 has been a fantastic success for Canadian athlete,
Chantal Petiiclerc. Chantal, who competes in a wheelchair, won every race that she competed in and
broke four world records and six Paralympic records. As a reward for her success, Chantal has now
been chosen to carry the Canadian flag at the Closing Ceremony.

Chantal’s performance is certainly an inspiration for those in the disabled community and her
achievements will be recognized by all athletes around the world.

(Special Olympic Sports. 2006. December 14.)

Exercise 1. Check you understand the key words.
Paralympics, Olympics, disability, retardation, competition, encourage, self-esteem, achievement,
competence, challenge

Exercise 2. Read the newspaper article about the Paralympics and the Special Olympics and write 3

questions.
1. What ?
2. Where ?

3. Who ?
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UNIT III.
Grammar: 1) The Gerund
2) Ing-Forms
Text: The Blind Can Run without a Leader
Additional text:  Naughty — or Inquisitive?
FORMS OF THE GERUND
The Gerund Active Passive
Indefinite training being trained
Perfect having trained having been trained
FUNCTIONS OF THE GERUND
OyHKIUY B [Tpumep CrniocoOsl
MMpCAJTOKCHUN nepesoaa
1. Tomnexamiee | Reading books is useful. - Uurath (uTeHHE) KHUTH 1. cymiecr-
II0JIE3HO. BUTCJIIBHOC
2. UH(OUHUTUB.
2.Yacts cioxuoro | Her greatest pleasure is reading such books. - Camoe 3. neenpu-
CKa3zyemoro OOJIBIIIOE YAOBOJBCTBHE JIJIsl HEE - TO UTCHHE (YUTATh) JacTHC
TaKuX KHUT. 4. mpuya-
TOYHOC
MpeNIOKEHUE

3. Onpexnenenue

I don't like his manner of reading. - Mue He HpaBUTCSI €ro
Ma-Hepa YTeHUs (UUTaTh).

4.:-O0CTOATENLCTBO
(BpemeHu, oOpasza
JEUCTBUS | JIp.)

After having read the letter, she put it into her bag. -
[IpounTaB n1uCHLMO, OHA MOJIOKHUIIA €TO B CYMOUKY.

5. JlonmonHeHune

| like reading books. - I 0610 YNTaTh KHUTH.
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KAK PA3JIMYUTD OTIJIAI'OJIBHOE CYIIECTBUTEJIBHOE,
TFEPYHANU U ITPUYACTHE | (ING-FORMS)

The verbal noun

The Gerund

The Participle |

1. He wumes rnaroiapbHbIX
MIPU3HAKOB, BMECTO MPSIMOTO
JIOTIOJTHEHUsI TpeOyeT mocie
ce0s CyYIIECTBUTEIBHOE C
npeiorom of
the reading of this article —
YTEHUE 3TOU CTAThbU
2. MoXeT uMeTh NpeJJIoTH,
MIPUTSIKATETHHBIE
MECTOUMEHHS,  CYLIECTBH-
TEJbHBIC B TIPUTSHKATSIIEHOM
najiexxe (CBOIWCTBEHHBIX
TepYyHJIUIO)
3. MoeT uMeTh apTHKIH

a building — 3nanue
4. MoeT UMeTh OKOHYaHHE
MHOKECTBEHHOTO YHUCJIa
five buildings — msTe 3paHMii
5. Moxer onpexnensercs
MpUIaraTeabHbIM
quick reading — ObicTpoe
YTeHHE
6. Hmeer
dopmy
reading

TONBKO  OJHY

1. Ilepen repyHIueM MOXKET
CTOSATh IPEeJyIor, CYIIECTBU-
TEJIbHOE B IPUTSKATEIILHOM
najiexe, IpUTSHKaTeIbHOE
MECTOUMEHUE

on coming — o mpuese
John’s coming — mnpuesn
J>xoHa

their coming - ux npuesn

2. Ilepen repyHIueM MOXET
CTOSATb OTPULIATEIIb-

HOE MecTOMMeHue NO.

No smoking! — He kypuTs!
3. Ilepen Ha3BaHMEM IIpe.-

MeTa TrepyHAuil  OOBIYHO
yKa-

3bIBa€T HAa  Ha3Ha4YCHHE
3TOr0 IpeaMeTa, OTBeyast
Ha BOII-

poc «J1s 4ero?»

a sleeping bag — cnanbHbIi
MEILIOK

4. Nmeer HenepheKTHbIE U
nepdexTHble GOpMBI AEHCT-
BUTEILHOTO "
CTPaJaTeNIbHO-TO 3aJ10ra

1. [TIlpuuactue I BXOqUT B

COCTaB BPEMEH  TPYIIIIbI
Continuous
they are coming - oHu
MIPUE3KAIOT

2. Ilpuuactue I B pyHKINM
00CTOSATENLCTBA YIOTPEOIIs-
eTcst 6e3 mpeora

3. Ilpuuactue | wMoxer
oTpe-esaThCs HApEUHEM.
talking gaily

4. 3a npuyactuem | moxer
CIIEZIOBaTh OTHOCAIIEECS K
HEMY MPSIMOE JOIOJIHEHHE
hearing the steps

5. Ilepen HazBaHueM npen-
mMeTa npudactue | 00bI4HO
SIBJISIETCS €T0 OTpeiene-
HHEM, OTBEYasi Ha BOIPOC
«KaKou?»

a sleeping bird — cosmas
nTHUIA

6. meet nepdexTHbIe U He-
nep¢exTHbIe GOPMBI 1eHCT-
BUTEIIEHOTO U CTPaiaTellb-
HOT'O 3aJ10Ta

Exercise 1. Form the gerunds from the following verbs (Indefinite and Perfect Active).
to study, to run, to walk, to talk, to smoke

Exercise 2. Form the gerunds from the following verbs (Indefinite and Perfect Passive).
to read, to write, to draw, to eat, to drink

Exercise 3. Translate the words in brackets into English using gerund.

o rwnh e

The best way of (3amomunars) new English words is repeating them from time to time.
After (uurats) the article he made a short summary of it.

He thinks of (uaru) to the reading-hall.

He insists on (o0cy»xmars) the article now.

Do you mind (nenats) a report at the next seminar?

Exercise 4. Underline the gerunds in the following sentences and state their functions.
1. 1 do not remember ever speaking about it.

2. Idon’t like the idea of postponing the meeting.
3. He suggested taking a taxi.
4. We did not object to doing this work.




21

They relied on finding him at home.

| am tired of repeating the same thing.
There was little hope of catching the train.
She enjoys singing.

o N oo

VOCABULARY EXERCISES

Exercise 1. Translate the following words without a dictionary.
condition, person, sport, leader, prospect, rehabilitation, information, pilot, signal, international,
demonstrate, mass, stadium, direction, designer, acclimate

Exercise 2. Read the words given below; state what part of speech each word belong to. Give their
Russian equivalents.

train — trainer — training — trained

use — useful — useless — user

vibrate — vibrancy — vibrant — vibration — vibrator — vibratory

demonstrate — demonstrable — demonstration — demonstrationist — demonstrative — demonstrator
direct — direction — directional — directive — directly — directness — director

PHONETIC EXERCISES

Difficulties in reading

cycling ["saiklm]
touch [tatf]
sufficient [so’fifant]
vicious ["vifas]

circle ["sokl]
equestrian [ 1'kwestrion]
quietly [ "kwaratli]
zealous ["zelas]
bicycle [ "baisikl]

WORD-LIST

sedentary life — cunstamit 06pa3 *ku3HU

good eyesight — 3penue

tandem — tanem (BeocHIe T ISl TBOUX HITH TPOUX )

handle-bar — pyns (Benocumnena)

vicious circle — mopo4Hslii Kpyr

remote-control — qucranimonHoe yrpaBieHue (TeaeynpaBIcHHE)
stand — 3.: TpubyHa

buzzer signals — ryaxu

to go in for sports — 3aHEMaThCS CIOPTOM
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Text
Read and translate the text. Do the exercises after it.
The Blind Can Run without a Leader

The absence of physical exercises adversely affects the quality of life of the blind. Sedentary
life of a disabled person is conditioned by the fact that to go in for sports he needs to have a trained
person by his side, who participates in his training sessions. For example, when a blind person goes
running or cycling, running on the track next to him is the leader with good eyesight, who either
touches the handicapped person with his shoulder, or is linked to him by a rein. When cycling the
tandem is used, and at the handle-bars is the man who can see or at least a person with sufficient
eyesight. Therefore, almost all of those who are currently playing sports were able to-win the
attention of coaches with their good prospects in sport for the disabled. So, there is a vicious circle:
blind people need physical fitness (literally for survival), but there are no opportunities because they
are blind.

The problem was in the following way: to rule out the needs for not only a trained person, but
for any person who can see, in one or another exercise together with the blind. This was done by
means of the device called the KREIN-I (complex for the rehabilitation of the blind). The device is
remote-controlled. The bone vibrators fixed behind the ear of the blind serve to receive information
by the blind sportsman controlled by the pilot who can see. If the training is conducted at the
stadium (or track) the pilot may be in the stands, in the centre of the field, or at the beginning or at
the end of the running track. On the pilot’s transmitter, in its simplest version, are three main
buttons: to left and to right (in the device of the blind the buzzer signals in the left or right ear
accordingly) and stop (a sharp signal in both ears).

The use of KREIN-I has provided the blind with an opportunity to run (including the chance
to participate in relay-races and marathons), cycling, rowing, skating, roller skating, skiing,
equestrian sport and so on not only in big sports but also, and this is more important, as a health-
building exercise in urban or rural areas. Although the idea and the design of the device is simple, it
has not yet been used in Russia. Moreover, this system hasn’t been demonstrated to the Russian
blind travelling abroad for international competitions.

The idea of Leonid Kreindlin would main only as theory, had it not been given financial
support. At first the proposed device was backed by the All-Russia Society for the Blind. With the
money allocated by this society, a prototype was made. There appeared a great number of people
who wished to test this device themselves. The mass use of the device was demonstrated in May
1993. On the running track of the Dynamo Stadium in Moscow the youngsters from the Bolshevo
school for blind children walked freely, ran, quietly changed the direction of their movement, made
figures similar to the numeral “8” and performed other maneuvers with no fear and tension. Then, at
the handle-bars of a three-wheeled bicycle the boys rode round the Stadium track and never crossed
into the soccer field which is zealously taken care of by its owners.

However, the development and testing of the device is not the only task of the designer. With
the help of this simple instrument he hopes to develop an integrated system for the rehabilitation of
the blind in Russia, when anyone who wishes, and not only the elite of invalid’s sport, could
participate in mass-scale regular training sessions. With this aim in view the Peleng Public
Association of Invalids was established. The Association aims to not only acclimate the blind to
physical exercises, but also to adapt them to the surrounding world. For this it is planned to conduct
joint lessons for those who can see and for the blind when, side by side with the disabled, healthy
blindfolded people also participate in sports competitions.
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COMPEHENSIVE EXERCISES

Exercise 1.Complete the sentences choosing the right variant.
1. Togo in for sport a disabled person

a) needs to have a trained person by his side;

b) doesn’t need a trained person by his side;

C) needs to have a trained person by his side in some cases.
2. Blind people

a) have not any opportunities;

b) have many opportunities;

c) have some opportunities.

3. Thereare

a) one

b) two

c) three

button(s) on the pilot’s transmitter.

4. The use of KREIN-I has provided the blind with an opportunity to run, cycling, rowing, skating
and so on

a) only in big sport;

b) as a health building;

c) notonly in big sport, but also as a health building.

5. The Peleng Public Association of Invalids aims

a) to acclimate the blind to physical exercises;

b) to adapt the blind to the surrounding world;

c) not only to acclimate the blind to physical exercises, but also to adapt the blind to the
surrounding world.

SPEECH EXERCISES

Exercise 1. Answer the following questions.

Whom does a disabled person need to go in for sport?

How does the KREIN-I work?

What opportunities has the use of KREIN-I provided the blind with?

Who is the author of the idea of this device?

Has this system been demonstrated to the Russian blind travelling abroad for international
competitions?

6. When and where was the mass use of the device demonstrated?

7. What tasks has the designer?

8. Are there any organizations in Russia aiming to adapt the blind people to the surrounding
world?

o s wh e

Exercise 2. Speak on the following topics.

1. The quality of life of the blind.

2. The opportunities for physical fitness of the blind people.

3. KREIN-I is a device for the rehabilitation of the blind in Russia.
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Exercise 3. Write out the key words and key word-combinations from each passage of the text.

Exercise 4. Using these key words and key word-combinations make up a plan of the text.

Exercise 5. Using a plan of the text make up a scheme of the text.

Exercise 6. Using the plan and the scheme of the text write a brief summary of the text.
VOCABULARY AND GRAMMAR EXERCISES

Exercise 1. Point out the word-building elements in the following words.

physical, leader, sufficient, currently, attention, fitness, vibrator, information, financial, freely,

owner

Exercise 2. Fill in the blanks with necessary words.

1. life of a disabled person is conditioned by the fact that to go in for sport he needs to
have a person by his side.

2. Blind people need physical , but there are no because they are blind.

3. The bone vibrators fixed behind the of the blind.

4. With the money allocated by the All-Russia Society for the Blind a of the proposed
device was made.

5. Itis planned to conduct lesson for those who can see and for the blind.

Exercise 3. Find in the text the sentences with the gerund and translate them.

Exercise 4. Define the part of speech of the underlined words with ing-forms.

1. Togo in for sport a disabled person needs to have a trained person by his side, who participates
in his training sessions.

2. When a blind person-goes running or_cycling, running on the track next to him is the leader
with good eyesight.

3. When cycling the tandem is used.

4. Almost all of those who are currently playing sports were able to win the attention of coaches
with their good prospects in sport for the disabled.

5. The problem was in the following way: to rule out the needs for not only a trained person, but
for any person who can see.

6. If the training is conducted at the stadium (or track) the pilot may be in the stands, in the centre
of the field, or at the beginning or at the end of the running track.

7. The use of KREIN-I has provided the blind with an opportunity to run, cycling, rowing,
skating, skiing and so on not only in big sports but also as a health-building exercise.

8. This system hasn’t been demonstrated to the Russian blind travelling abroad for international
competitions.

9. The development and testing of the device is not the only task of the designer.

10. The Association aims to adapt the blind to the surrounding world.
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Additional text
Read and translate the text. Do the exercises after it.

Naughty or Inquisitive?

The inherent naughtiness of children! Heavens above, do teachers really believe such rubbish?
Evidently so, for the phrase comes from a letter you print and Mr.Tomkins, a head, no less, writing
a two-page article, says it is “in the nature of children to be mischievous”. Do they really think that
the child is already naughty or mischievous as it emerges from the womb? | doubt it. What they
probably mean is the inherent inquisitiveness of children which provides the fundamental drive to
learning. Part of this learning is derived from the testing-out of adults with whom the child comes
into contact, and unfortunately the pressures of society often make adults impatient or selfish or
even, occasionally, sadistic in their responses. Inquisitiveness becomes frustrated or distorted into
naughtiness (in the eyes of adults, through not necessarily those of the child). The prime function of
school should be to nurture, and where necessary, restore inquisitiveness to its fullest vigour; but
how can we achieve that with woolly formulations about “naughtiness”?

Actually, I think that such woolliness is often the product of teacher’s refusal to face up
squarely to the basic question relevant to discipline in London schools; namely, “to cane or not to
cane?” So long as the cane is available, even if only as a last resort, to extract obedience through
fear, discussion of alternative policies must remain hamstrung. The learning of complex skills,
leadership and the ability to use initiative is not taught through the cane. Caning has ceased even in
the Navy’s boy training establishments — they found that corporal punishments did not work. Yet
some teachers want it restored in London’s junior schools. Maybe someone would explain to me
why London teachers lag some years behind our military men in this matter, and 190 years behind
the Poles, who abolished corporal punishment in school in 1783.

Charles Gibson
Exercise 1. Answer the following questions.
1. What is the author’s argument against corporal punishment?
2. Judging by this letter, what are the arguments of some British educationists in favour of
“caning”?
3. What’s the approach of Russian educationists to the problem of corporal punishment in general?
What are the reasons for it?

Exercise 2. Write a paragraph to state your point of view on the problem.

Exercise 3. Talking Points.

1. What do you think is the best approach to keeping order in class? Do you think this skill is an
inherent ability? Or is it acquired through training and practice?

2. Do you think you kept order well during your recent teaching practice? If so, what is it that
helped you to maintain discipline?

3. Do you regard any of your experience as a pupil valuable? If so, what is it?

4. Have you any exemplar, e.g. a teacher of your school-days who is a model to you in this
respect?



26

UNIT IV.

Grammar: 1) Link verbs
2) Modal verbs
Text: In Defiance of Darwin

Additional text:

Study the following chart.

Handicapped People Do Useful Work

LINK-VERBS

Link-verbs of Being and

Link-verbs of Becoming

Link-verbs of Remaining

Seeming
be young, old, strong, become old, clever, sad, remain  silent, unmoved,
a teacher, a woman, a sailor, a student, untouched, friends,
etc. etc. enemies, etc.
seem tired, difficult, strange, | get dark, pale, tired, keep fine, warm, etc.
etc. worried, etc. stay cold, good, well, etc.
look ugly, nice, funny, like a| turn red, pale, yellow, etc.
doctor, etc. go mad, bad, etc.
feel  ill;, hurt, foolish, run dry, cold, etc.
uncomfortable, fall ill, silent, asleep, etc.
ashamed, grow old, tall, small, grey,
etc. etc.
sound pleasant, strange,
angry,
etc.

Exercise 1. Open the brackets, using the correct form of the link-verb.

o s wnN e

You (look) ill today! What’s wrong with you?

She nearly (go) mad when she learnt the sad news.
| (feel) unwell since this bad fall of mine.

The work (seem) easy only before you try it.

They had a bad accident but he (remain) unhurt.

Exercise 2. Answer the following questions, using the link-verb given in brackets.

a s wnh e

Why has he put on a warm coat? (become cold)
Why does she look older than her age? (grow grey)
Why was he taken to hospital so suddenly? (fall ill)
Why don’t you want to speak to her now?

Why does the wood look so beautiful in autumn? (turn red, yellow; remain green)

Exercise 3. Choose the right link-verb from the list.
grow, remain, fall, seem, sound, go, feel, stay
1. The hat made him taller.

As he spoke, his voice
He felt himself pale.
His face hot.

o g s W

It was a long time before |
The letters unanswered.
firmer.

asleep.
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7. The suit too small for him.
8. Some of the restaurants open late on Saturday.
MODAL VERBS
Study the following chart.
Present Past Future Translation
can coud | -
MOYb (OBITH B
COCTOSIHHM)
to be able to
aml/is/are able to was/were able to shall/will be able to
must | e e
JOJI’KEH
to have
have/has to had to shall/will have to
to be
am/is/are to was/were to | 7 mmeee-
may might
M OXKHO
to be allowed to (paspermenue)
am/is/are allowed to | was/were allowed to | shall/will allowed to

Exercise 1. Give the equivalents of the modal verbs in the Past and Future Indefinite.
| can do it.

They can swim very fast.

You must go to the Institute every day.

You must take the exam in English.

You must visit your ill sister.

He may begin to read his report.

oo hkrwnhE

Exercise 2. Fill in the blanks with modal verbs or their equivalents according to the sense.

1. 1___ nothear very well. Speak louder, please.

2. You____ notspeak so loudly. I can hear you very well as it is.

3.~ % Tleave a bit earlier today?” “No, you not”.

4. Hetold herthatshe _ come and go as she liked.

5. Shesaidshe  explain everything later on.

6. Idon’t know what plan she has in mind but 1 ___ know it.

7. You ____letthe woman pass first when entering the room.

8. He ___ notagree, nobody was making him.

9. They __ argue for a long time before they came to an agreement.

10. You speak louder if you want them to hear you.



28

VOCABULARY EXERCISES
Exercise 1. Read and translate the following words without a dictionary.
address, nation, risk, basis, anonymous, individual, class, combine, computer, course, principal,
intensive, business, social, impressive, test, trauma, profession, jeans, biology, radiology, hospital,
restructured, plan, experimental, federal, elite, traditional, cooperative, formal, positive, effect,
analyst

Exercise 2. Translate the derivatives given below, state what part of speech each word belong to.
break — breakable — breakage — breaker — breaking

found — foundation — founder — foundationer — founding — foundress

impress — impressibility — impressible — impressive — impression — impressionable

expect — expectance, -cy — expectant — expectation — expectative

PHONETIC EXERCISES
Difficulties in reading

notorious [nou’to:rias]
huge [hju:d3]
neighborhood [ merbahud]
double [dabl]
dangerous ["deindzras]
anonymous [0 nonimoas]
demand [di'ma:nd]
assign [o"sain]
trauma [‘tro:ma]
surgeon ['sa:d3an]
environment [1n"varranmant]
argue [(a:gju:]
paltry ['po:ltri]

WORD-LIST
NOtOrious — U3BECTHBIN, IPECIOBYTHIH
hub — rienTp BHUMaHUS, HHTEpECa, IEATSIBHOCTH
neighborhood — cocenctBo
attendance — mocemniaeMocTb
huge — orpoMHBIii, TpOMaTHBIH
to demand — nipeabABIATH TpeOOBaHUE
to astray — coutbcs ¢ myTu
t0 assign — Ha3HaYaTh, 3AKPEILISATH
to provide — obecnieunBaTh
tutoring (tutorial) — xoHCynBTaIMS, BCTpEYa ¢ pyKOBOAUTEIEM
CIVICS — rpaXkIaHCKOE TIPABO
to stab — panuTh, HamaATH
surgeon — xupypr
baggy — memkoBaThIi (00 0/1EK/IE)
T-shirt — ¢pyr6onka
to establish — ocHoBBIBaTh, yupexnaTh
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{0 argue — cnopuTh, TOKa3bIBATh

disadvantaged children — neTu u3 HeNOJIHBIX, HEOIATONIOIYYHBIX CEMEi
paltry — He3HAYNTEIbHBIN, HU3KHUI

cognitive — o0agaroMHii TO3HABATEIbHBIMU CIIOCOOHOCTAMHU

gap — pa3pbIB, pa3HHIIA

to shrink (shrank, shrunk; shrunk) — cokparars(cst)

to nurture — BocuTHIBaTH, 00yUYaThH

to embody — BorutomIaTh, OJUIICTBOPSTH

Text
Read and translate the text. Do the exercises after it.
In Defiance of Darwin

It’s a notorious corner in the South Bronx — once a grand address, now the hub of the nation’s
poorest neighborhood. Today, at 149™ Street and the Grand, a public high school for at-risk
children defies Darwin on a daily basis. At Hostos reading scores nearly. doubled over two years.
The dropped rate is low, and attendance is high.

Hostos was established by the city for South Bronx children who live “stressing lives”, as one
student puts it, in broken families and dangerous neighborhoods. that offer only huge, anonymous
public schools. Hostos is small, attentive to individual students, and demanding. To ensure that no
child goes astray, one teacher is assigned for four years to the same homeroom class, which
combines lessons in rudimentary social skills with those in computer and civics. Most students take
honors and even college-level courses. Where students once had business math, they now
trigonometry. “At first we felt students couldn’t do it, but we were wrong”, says Dr. Michele
Cataldi, Hostos’s founder and principal. Teachers worked overtime to provide intensive one-on-one
tutoring. The results were impressive. The number of students in each class who passed the state’s
regents biology test rose from 9 to 50 percent in two years. “You have to believe in them”, says
Donna Light-Donovan, a biology teacher. “Most kids don’t have anyone at home who does”.

Stanly Mustafa is one student who found a haven at Hostos. A few years ago he was stabbed
on the street by a neighborhood teen. His life was saved by a trauma surgeon. That’s the profession
he now expects to enter some day. “It made me grow up faster,” says Mustafa, 17, dressed in a
baggy jeans and an oversize T-shirt. “I don’t want to end up on the corner, hanging with the
homeboys”. He takes chemistry and cellular biology at Hostos, studies radiology at a local hospital
and hopes to attend Atlanta’s Morehouse School of Medicine or the University of Virginia.

Nationwide, more and more districts are establishing small “restructed” schools like Hostos
that stress team teaching, a familylike environment and high expectations. New York City has more
than 35 of them, with plans for about 50 more. Some teachers argue that 30 years of such
experimental schools for disadvantaged children have shown paltry improvements, and that federal
money should be funneled away from them, and towards schools for the “cognitive elite”. But a
new study comparing 820 high schools - some big and traditional, others small and cooperative —
proves otherwise. From eight to 10" grade, students in the restricted schools showed 30 percent
higher gains in math and 24 percent higher gains in reading compared with students in traditional
schools.

The study, commissioned by the Center on Organization and Restructuring of Schools at the
University of Winconsin in Madison, also found that the gap between the poor and those who were
not poor shrank in the more nurturing schools. “When high expectations for student learning are
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embodied in the formal structure of the school, very positive effects can occur for at-risk youth”,
says Anthony Bryk, director of the University of Chicago’s Center for School Improvement, one of
the report’s analysts. Most Hostos students would give up their goals and “find a valued place in
society” back in the South Bronx. And students like Mustafa know they can help themselves.

COMPEHENSIVE EXERCISES
Exercise 1. Read about
1. the establishment of Hostos;
2. the curriculum of Hostos;
3. the “restricted” schools.

Exercise 2. Complete the sentences.

Today, at 149" Street and the Grand Concourse, ...

Hostos was established by the city for South Bronx children who ...
To ensure that no child goes astrayj, ...

Teachers worked overtime to ...

More and more districts are establishing ...

o s W

SPEECH EXERCISES
Exercise 1. Answer the following questions.
Where is a public high school for at-risk children in the South Bronx situated?
What are reading scores?
What kind of children are at-risk children?
Is Hostos small?
Is one teacher assigned for four years.or for two years to the same class?
How is one-on-one tutoring provided?
What do “restricted” schools stress?
How many “restricted” schools has New York City?
What improvements have experimental schools for disadvantaged children shown?

©oN DR

Exercise 2. Write out the key words and key word-combinations from each passage of the text.
Exercise 3. Using these key words and key word-combinations make up a plan of the text.
Exercise 4.-Using a plan of the text make up a scheme of the text.
Exercise 5. Using the plan and the scheme of the text write a brief summary of the text.
Exercise 6. Retell the text.

VOCABULARY AND GRAMMAR EXERCISES
Exercise 1. Point out the word-building elements in the following words.

notorious, poorest, attendance, dangerous, anonymous, attentive, individual, social, founder,
intensive, teacher, faster, environment, expectations, improvement, cooperative, formal, positive
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Exercise 2. Replace modal verbs by their equivalents and translate the following sentences.

1. At first we felt students couldn’t do it, but we were wrong.
2. You have to believe in them.
3. When high expectations for student learning are embodied in the formal structure of the

school, very positive effects can occur for at-risk youth,
4. Students like Mustafa know they can help themselves.

Additional text
Read and translate the text. Do the exercises after it.
Handicapped People Do Useful Work

Joseph Emmons can’t use his eyes. He’s blind. He has a trained dog named Buster that leads
him where he wants to go. Buster sees for Mr. Emmons. He’s called a seeing-eye dog.

Although Mr. Emmons has a handicap, it isn’t a big problem. He has a useful job and he earns
his own money. Mr. Emmons sells brooms and mops to people in this part of the city. He has
worked every day except Sunday for forty years.

Mr. Emmons gets up at 6.00. every morning and eats breakfast with his wife. Then he leaves
the house at 7.00. He holds Buster and walks from house to house. He carries his mops and brooms
with him. While he talks to people, the dog sits and waits. The people choose a broom, and then
they pay him.

Buster doesn’t let Mr. Emmons talk to people very long. He likes to keep moving. It takes
four and one-half months to walk to every house in this part of the city. Mr. Emmons visits each
house every four months, and by then the people are usually ready to buy new brooms.

Mr. Emmons likes his job. He’s very healthy because he works outside every day. But these
days he has a problem. His brooms last so long that sometimes they are still good after four months.
Then nobody needs to buy a new one.

Mr. Emmons is proud of his brooms because blind people make them. He picks up a new
supply of brooms every week. He says, “If you don’t sell people something good, they’re not going
to buy from you the second time you come around”.

Exercise 1. Answer each question with a sentence from the text.

Why can’t Joseph Emmons use his eyes?

Why is Buster called a “seeing-eye dog”?

Why doesn’t Buster let Mr. Emmons talk very long?

Why do the people usually buy new brooms every time that Mr. Emmons comes?
Why does Mr. Emmons like his job?

Why is he so healthy?

Why does Mr. Emmons have a problem selling brooms?

Why is he proud of his brooms?

Why should you sell people something good?

W®oN DN E

Exercise 2. Answer the questions about Mr. Emmons’ daily routine.
1. How often does Mr. Emmons work?

2. How often does Buster work?

3. What time does Mr. Emmons get up every day?

4.  What does he do next?
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What time does he leave the house?

How often does Mr. Emmons visit each house?
How often do most people buy brooms?

How often does he get a new supply of brooms?

Exercise 3. Choose a partner to work with you on the interview below. Pretend that you are a
newspaper reporter and you are talking to Mr. Emmons. Ask questions which would produced the
answers below.

Reporter:

Mr. Emmons:

Reporter:

Mr. Emmons:

Reporter:

Mr. Emmons:

Reporter:

Mr. Emmons:

Reporter:

Mr. Emmons:

Reporter:

Mr. Emmons:

Reporter:

Mr. Emmons:

Reporter:

Mr. Emmons:

Reporter:

Mr. Emmons:

Reporter:

Mr. Emmons:

No, my blindness is not a new problem. I’ve been blind since I was
a child.

| earn money by selling mops and brooms.

In this part of the city.

My dog Buster leads me where | want to go.
Every day except Sunday.

Every four months.

People like my brooms because they last so long.
Blind people do.

Yes, | like my job very much.

It keeps me busy and I can stay outside most of the time.
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APPENDIX

TEXT 1

Great Courage
Read the story below. Circle each word in the title and story that begins with one of the following
prefixes: un, dis, ir, im, in, en, mis, mal. You should circle 25 words in all.

The Impossible Child

Helen Keller is a model of great courage. She had two major disabilities. She was blind and
also deaf. Because she was unable to see and hear, she became mute — not able to talk. Cut off
completely from the world, Helen was a maladjusted child. She misbehaved often, causing discord
in her home. She acted irresponsibly but her parents felt sorry for her. They thought she was
incapable of improving her behavior.

Helen’s parents became discouraged with their inability to help their unruly daughter. When
she was seven, they sought help for her. Helen was entrusted to the insightful care of Anne Sullivan.
Anne realized that Helen was not a stupid child. She did not pity her. She did not indulge her
irresponsibility as Helen’s parents had done.

When she began enforcing rules, Anne had to endure Helen’s rebellious actions. Patiently,
Anne tried to talk with Helen through the sense of touch, spelling out words in the little girl’s hand.
Then came an unforgettable day! Helen realized that Anne was spelling the word water in her hand.
From then on, Helen’s progress was unbelievably rapid.

Far from being a misfit in society, Helen became famous for her wisdom and courage. She
lived a full, enriching life. She has inspired countless disabled people to overcome their handicaps
and encouraged them to live life to the fullest.

Exercise 1. Read each sentence. If the information is correct, write yes. If it is incorrect, write no.
Helen could see and hear, but not talk.

As a young child, Helen often behaved badly.

Helen’s parents often punished her for her unruly behavior.

By the time Helen was seven, her parents were satisfied with the way she acted.

Anne Sullivan was often impatient with Helen.

Helen learned to lead a good, full life.

I

Exercise 2. Two sentences can often be combined into one sentence for smoother writing.
Combine each sentence pair below. Use the word in parentheses () that you see below each pair as
your connecting word. Remember to put a comma before the connecting word.
1..Young Helen Keller was an unruly child. She became an inspiring adult. (but)

Young Helen Keller was an unruly child, but she became an inspiring adult.

2. Helen Keller refused to feel disadvantages. She did not let her handicaps keep her down. (and)
3. She even went to college. She graduated with honors. (and)

4. Helen was born with sight and hearing. An incurable disease destroyed these abilities when she
was two. (but)

5. Helen needed help. Anne Sullivan came to stay in the Keller household. (so)

6. Helen wrote several books about her life. She wanted to encourage others who had disabilities.
(because)
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TEXT 2.

Read and translate the text. Compare this text with the previous one. What new information about
the main heroine can you find here?

Life is not always easy. Sometimes it presents serious problems that make people sad and
cause despair. At such times it might be good to think about the example of Helen Keller, born in
America in 1880. She never gave in.

There was nothing wrong with Helen when she was born. Her parents were very proud of their
pretty baby. She was able to walk when she was one and could even say a few words. But one day
she refused to eat and started crying. She had a high temperature and they had to call the doctor.
When she recovered, it was clear that little Helen would never again be able to see or hear. Before
Helen Keller was even two she was blind and deaf.

Her parents were very upset and at first decided to let her grow up untaught. But soon they
understood that their pity could not help her, but could do her a lot of harm. They did their best to
find a good teacher from the Institution for the Blind in Boston. It was a wonderful day for Helen
Keller when Ann Sullivan came to their place. Ann by great effort and patience taught Helen the
meaning of words.

When Ann arrived she was only 20, and Helen — 7. From the first day they became good
friends. Helen turned out a very capable pupil: she quickly learned to communicate through sign
language and later was good at reading, writing and typing in Braille. For fifty years they were good
companions till 1936, when Ann died. It was due to the patience and skill of Ann Sullivan that
Helen Keller developed into one of the most remarkable women of our time.

Miss Sullivan loved her pupil who was so quick to learn. She lived with Helen, played with
her and worked with her every hour of the day. By means of the hand language Helen and her
teacher were able to talk to each other. By this time she was also able to go on a vocation trip, to
swim, to ride a pony, and to do many of the other things that any other child might to.

Helen was determined that she would learn to speak, too. At first she had difficulty with her
speech, but Ann Sullivan understood what she was trying to say. Helen practiced speaking day after
day until at last she developed a clear voice. Later she was able to speak before large crowds which
came to hear her whenever she lectured.

When Helen Keller completed formal schooling she went on to college. She graduated from
Radcliff with honours. One of Helen Keller’s professors was so pleased with the things that she
wrote for her English classes that he suggested she write the story of her life. Helen did write “The
Story of my life” while she was in college. It was such a cheerful account of how this young girl was
able to live a happy, useful life in spite of terrible difficulties. In her writings and lectures Helen
Keller did everything possible to help and encourage those who were blind.

TEXT 3.
Disabled Scout Group

Spina Bifida [spaine ‘bifido] — a congenital defect of the spine, in which part of the spinal cord and
its meninges are exposed through a gap in the backbone

Muscular Dystrophy ['maskjulo “distrofi] — any of a group of hereditary diseases marked by
progressive weakening and wasting of the muscles
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Cerebral Palsy [’seribral 'po:lzi] — a condition marked by weakness and impaired coordination of
the limbs, caused especially by damage to the brain before or at birth

tailift [ 'terlift] n. — a movable lift at the back of a van

clamp [kleemp] n. — a divice for holding things tightly together, usually by means of a screw

The Scout Associations is a worldwide youth organization. It was founded for boys in 1908 by
Lord Baden-Powell with the aim of developing their character by training them in the outdoors. The
organization’s motto “Be Prepared” reflects the initials of the founder’s name, Baden-Powell.

At first in Great Britain there were Scout groups only for healthy boys. But later, Scout groups
catering for the needs of disabled children appeared. For example, today Glasgow has two Scout
groups for disabled boys. They were established around 70 years ago. Each group consists of three
sections catering for Cub Scouts aged 8-10, Scouts 10-15 and Venture Scouts 15-20. Children meet
on Monday nights throughout the school term.

The groups provide as wide a range of activities as is offered to most Cubs, Scouts and
Venture Scouts. This is achieved using the Scout training and badgework programme as a basis for
stimulating and developing children’s knowledge and enthusiasm. As for awards, there are The
Pathfinder Award, The Chief Scout Award and The Dule of Edinburgh Award. Training is
combined with a variety of fun activities including games, visits to places of interest and camps.
Camps play a very important role in development and are open to all Scouts. Cubs, Scouts and
Venture Scouts all have indoor weekend camps at Glengoyne Lorge. Glengoyne Lorge was opened
on 17 September 1977 by Lord McLean. It was specially built for disabled people and is situated in
the Glasgow Scout area camp site at Auchengillan, which is nine miles North-West of Glasgow. It is
used throughout the year by Scout groups and other groups of disabled people. The building is
ideally designed and located for thid purpose, with level access to all areas allowing as much
independence as possible. The Scout year culminates in a summer camp, occasionally abroad, for
both Scouts and Venture Scouts, with the Scout camp taking place under canvas.

The disabilities the groups cater for include Spina Bifida, Muscular Dystrophy, Cerebral
Palsy and other physical disabilities. It is believed that no boy should miss out on Scouting.

The groups operate with a dedicated team of volunteer leaders who are assisred by Scouts
from surrounding Scout groups. Their collective enthusiasm ensures that every Cub, Scout and
Venture Scout will benefit from and make the most of his time in Scouting. Fit Scouts and adult
volunteers are invited to join the groups for a few nights or longer to provide assistance in camping
and other activities. Mobility is very important to the groups. They run their own minibus with a
tailift and clamps. They also rely heavily on Glasgow City Council transport to bring Scouts from
all over Glasgow, and volunteer drivers to bring Scouts from surrounding districts to the meetings.

T.N. Romanova,
Glasgow, UK
TEXT 4.
Important Theatre Role for Disabled

A pioneering scheme at the Royal Opera House, London, is actively seeking apprentices with
disabilities to work in their production department to learn a specialized craft which will equip them
for a backstage theatre career.

As a result of the recently completed refurbishment of the Royal Opera House (ROH) no
disability will be a bar to working backstage at this world-famous art house in Covent Garden.
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The ROH is the first theatre in the United Kingdom to set up such a scheme. The first
apprenticeship are being offered in the production department and the ROH plans to widen the
scheme to include the technical department which is responsible for building and shifting stage sets.

The initial opportunity covers the full span of the production department and candidates are
invited to choose whatever section most appeals to them. They may be potential scenic artists,
costumiers, dye-room assistants, make-up artists, props makers or makers of hats, jewelry and wigs.

“At the moment we are leaving it fairly broad,” said Sue Walter, the ROH’s head of
personnel. “When we advertise we will say that these sections can all take an apprentice and we are
looking for people who have an interest in one of these areas and some basic skills to develop.

“These are all practical skills, extremely suitable for people with disabilities. They don’t need
any formal qualifications but some level of skill for us to build on.”

The idea is for apprentices to shadow someone in the job for a while but later, as the ballet
and opera season progresses, to embark on some work on their own. The apprenticeship is planned
to run for 10 months, the length of a complete season which starts in September.

Just one apprentice will be taken on as a pilot for the first season, so that the scheme can be
evaluated, perfected and the right level of support measured.

“We will get feedback from that apprentice and making any extra adjustments to
accommodate them won’t be a problem,” added Ms Walter. “I am in regular touch with the
disability employment services and we will ask them for advice as necessary”.

Some members of staff have already received disability awareness training and the team in
which the apprentice works will certainly receive it as part of the apprenticeship package. After the
pilot scheme the ROH is prepared to take five apprentices for the next season and more still in each
future season if the money can be found.

The fundraising department is arranging for the scheme to be financed by private sponsorship.
The apprentices will receive a salary as well as funding for any outside courses they may need to
take during their time at the ROH.

“We hope this way to break the barrier and get people with disabilities to apply to work here,”
said Ms. Walter. “The new building has made it possible. It is fully accessible for wheelchair users,
with ramps and wheel-friendly. carpets, and we have talking lifts to all floors and a hearing loop
system, flashing lights and textphones, so no disability need be ruled out”.

The building was designed in liaison with a core group of people with disabilities and can
boast of being as accessible backstage as it is at front of house.

In a recent ceremony the ROH was awarded the disability symbol, a nationally recognized
award which not only allows employers to show their commitment to good practice in employing
disabled people but also signals to disabled people what employers will be positive about their
capabilities.

So far, due mainly to the layout of the ROH prior to refurbishment, people with disabilities
are under-represented on the staff. There are 15 out of a total of 600. It is hoped that the
apprenticeship scheme will gradually increase this.

Although there will be no compulsion for apprentices to stay on after they have completed
their training, they will be invited to apply for any vacancies which arise and, as Ms Walter points
out, they will be in a strong position to get the jobs.

The best place to acquire these production skills — which the ROH constantly needs but which
are not easily available — is to learn them on the spot. The scheme has a two-way advantage,
benefiting both the apprentice and the ROH.
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“With specialized crafts such as these, unless there is a scheme like this, it’s a Catch-22
situation. You can’t get the job without having the skills and you can’t acquire the skills without
being in the job,” said Ms Walter.

He said the ROH has taken on apprentices before — although not disabled ones — and has
always enjoyed working with them and found them “highly committed and enthusiastic”.

David Pritchard, ROH head of production, said he is “very excited” about the apprenticeship
scheme and any of his departments are ready and happy to welcome a trainee with disabilities. The
technical department will respond similarly when the scheme spreads to them in due course.

And because the ROH’s new state-of-the-art scene-shifting equipment is computerized, with
sets being moved automatically at the press of a button instead of requiring muscle power to do the
heavy lifting, people with disabilities can be equally confident of working in that backstage area.

TEXT5.
Education for Children with Handicaps

Growth of special education

The growth of special education has been associated with-the civil rights movement and its
concern with making equal educational opportunity available for all students. This concern was
highlighted by the U.S. Supreme Court in Brown v. Board of Education. “In these days, it is
doubtful that any child may reasonably be expected to succeed in life if he is denied the opportunity
of an education. Such an opportunity, where the state has undertaken to provide it, is a right which
must be made available to all on equal terms”.

Although the Brown decision addressed the segregation of black children in separate school, it
also served as a precedent in establishing the rights of students with handicaps to be provided with
equal educational opportunity. This right was officially affirmed in 1974 when a U.S. District Court
ruled in Pennsylvania Association for Retarted Children:

“The Commonwealth of Pennsylvania has undertaken to provide a free public education for

all its children between the ages of six and twenty-one years. It is the Commonwealth’s

obligation to place each mentally retarded child in a free, public program of education and
training appropriate to the child’s capacity”.
Legal mandates

The Pennsylvania case and other judicial decisions have reflected federal laws that extended a
right to treatment and access to educational services to handicapped students under the Fifth and
Fourteenth- Amendments to the Constitution. These amendments state that no person can be
deprived of liberty and of equal protection of the laws without due process. Federal legislation
focusing on the rights of persons with handicaps and governing much of the subsequent activity and
improvement in the education of handicapped students was spelled out in three major laws: the
Rehabilitation Act of 1973; Public Law 93-380 in 1974; and Public Law 94-142 (The Education for
All Handicapped Children Act) in 1975. The Rehabilitation Act provided that no “program” or
“activity” receiving federal assistance could exclude or discriminate against person solely because
of their handicaps. RL 93-380 authorized increased levels of aid to states for the implementation of
special education services and set forth due process requirements to protect the rights of affected
students and their families. PL 94-142 set forth as national policy the goal that “free appropriate
public education ... must be extended to handicapped persons as their fundamental right.
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Requirements for special education students
The basic requirements spelled out in these laws and subsequent judicial interpretations are as
follows:
1. Persons with handicaps, however severe their disability, must be provided with free,
appropriate public education.
2. Testing and assessment services must be fair and comprehensive.
3. Parents or guardians must have access to information on diagnosis and may protest decisions
made by school officials.
4. Individualized education program (IEPs) that include both long-range and short-range
educational goals must be provided. These programs must include periodic review of the
instructional goals and methods elected.
5. Educational services will be provided in the “least restrictive” environment; children with
handicaps may be placed in special or separate classes only for the amount of time judged necessary
to provide appropriate services.
Special education expenditures
The average cost of educating students with handicaps is much higher than the national average
for other students. Although federal law requires local schools districts to provide free appropriate
education, the federal government has contributed relatively few dollars to help make this possible.
Further progress needed

Nearly 40 percent of handicapped children previously confined to institutions now receive
part of their education in public schools. The number of special education students in public schools
exceeds 4 million, and these students constitute almost 11 percent of public school enrollment. In
addition, special education services are being extended to preschool students with handicaps.

Nevertheless, much progress still needs to be made in many school districts that tend to have
high percentages of students with mental retardation, learning disabilities, and behavior disorders.
Federal monitoring and enforcement activities were weak. Later analyses have continued to indicate
that monitoring and enforcement have been neglected in some states, that PL 94-142 has been
implemented much more successfully in some locations than others, and that implementation in big
cities has been particularly inadequate.

Classification and Labeling of Students
Difficulty in classifying

Many of the problems associated with improving education for children with handicaps are
related to difficulties in identifying and classifying students who require special education. It is
very difficult to be certain, for example, whether a slow child is mentally retarded and could benefit
from special educational services or is simply a slow learner who requires more time and guidance
to learn. Similarly, it is difficult to determine whether a child who is working below capacity has
brain-damage or some other learning disability or is performing poorly because he or she is poorly
motivated or poorly taught. Specialists in special education disagree among themselves on what
constitutes a “learning disability” that requires special education services and on what services
should be provided for a particular disability. Similar problems are encountered in distinguishing
between severe and mild behavior disorders or between partial and complete deafness. Children
who fall close to some borderline in handicapped status are especially difficult to classify. Maynard
Reynolds, an authority on such classification, has described the overall problem as follows:

“The procedures used to categorize children for special placements are left over in part from

practices in the 19" century asylums of Europe. Some adjustments have been made by
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extending or enlarging the notion of mental retardation to include the educable retarded and

the concept of mental illness to include emotionally disturbed and behaviorally disturbed

children. A poorly defined category, learning disabilities, has been added to fill in the gaps
between other categories; the label is applied to children who do not respond to ordinary
instruction in the schools and yet do not fit any traditional category”.

Does anybody know what “learning disabilities” are?

Reynolds also points out that the vagueness of the learning disabilities (LD) category has
obtain some federal funds to improve educational services for designated students. Since most LD
students spend much or most of their time in regular classes but receive extra assistance or are in
some special classes, LD services are frequently a form of compensatory education for
disadvantaged students and low-achieving who otherwise might not have special assistance. This
helps to explain why the number of students in the LD category has grown so large. Research
indicates that half or more of the LD students in the schools do not meet criteria commonly
accepted by experts in special education.

Dangers in labeling

Uncertainty in accurately classifying students is connected with fundamental questions
regarding appropriate treatment for a given child. Placement in the LD or other special education
categories may make appropriate assistance available to students in a relatively nonrestrictive
setting, but at the same time the child is labeled as having a “learning problem” or as “handicapped”
in learning. Educators are concerned about this type of labeling. A higher percentage of students
were being labeled as handicapped and placed in separate programs to improve their learning.
However, many educators and parents began to question the special-class approach, primarily on
the grounds that is isolates children with mild handicaps from other students. In so doing, critics
argue, it fails to prepare them to function in the larger society, and it generates feelings of
inadequacy and inferiority among students who are shunted aside in classes organized for the
“emotionally disturbed” or “retarded” and taught at a slow pace. Critics also are concerned with the
possibility that handicapped classification may generate a self-fulfilling prophecy. Students labeled
as disturbed, for example, may be more inclined to act in a disturbed manner because the label
makes this behavior acceptable and expected.

Problems in evaluation

Researchers concerned with the effects of labeling have tried to determine whether
classification and placement in a special class or program really do have a detrimental effect on
students. Among the variables they have considered are effects on self-concept, peer acceptance,
and postschool outcomes. This type of research is very difficult to conduct because of problems
involving definition of terms, the measurement of program effects, and the fact that differing
students have different reactions to a given program or placement. Moreover, the likelihood that
labeling may have a negative effect does not mean that placement in a regular class or setting
necessarily will be more beneficial.

Overcoming problems in restrictive settings

The researchers who reviewed studies on labeling thus concluded that the allegedly overall
negative effects of special or separate classes or programs for the handicapped were not well
established. However, neither has it been proved that separate classes or programs are more
beneficial, on the average, than is placement in regular or normal classes. Several reviews of
research on this topic have concluded that for students with mild learning problems, restrictive
educational settings need not detract from achievement provided that effective practices are used to
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overcome problems such as stigmatization and slow pacing of instruction. The authors also
concluded, however, that less restrictive settings generally are preferable on ethical grounds.
Mainstreaming
Mandate for mainstreaming
Despite the lack of conclusive data showing detrimental effects of labeling and special classes
for the handicapped, some courts have weighed the evidence and concluded that special placement
probably does have detrimental effects for many students, particularly for those who are or might be
classified as having only mild handicaps. In addition, PL 94-142 now requires that students with
handicaps be placed in the least restrictive environment — the child should participate in regular or
“normal” educational programming to the fullest extent possible. Efforts to place these children in
regular class settings generally are referred to as “mainstreaming” and have been encouraged and
carried out in school districts throughout the country since the passage of PL 94-142,
Extra support from specialists
Mainstreaming is the movement toward integrating children with handicaps into regular
schools and classrooms, providing maximum opportunities not only to join in usual school activities
but also to be “counted in” among their nonhandicapped peers. It is not intended to be a wholesale
elimination of special services, programs, or classes for children with exceptional needs. Extra
professional support may include a wide range of services, including interpretation by specialists
skilled in working with a particular handicap and provision of special equipment needed to help a
child with a serious disability. But even if a disability -is_severe and a child needs to spend a
relatively great amount of time away from the regular classroom, he or she can still be encouraged
to take part in activities such as art, music, or shop that are open to other children.
Research onmainstreaming
Research on mainstreaming has lead to conclusions as ambiguous as the results of studies of
labeling and special class placement. The researchers who examined the literature on
mainstreaming concluded that the data regarding effects on self-esteem are inconclusive. They did
report, however, that mainstreaming can improve the social acceptance of students with handicaps
provided that direct interventions are made to achieve this goal. Their overall conclusion was that
“there is little evidence that mainstreaming practices result in superior performance among
handicapped students”. They went on to speculate that this general finding probably is related to
difficulties in defining and measuring various mainstreaming approaches, as well as the special
placement settings with which they then are compared. Available evidence indicates that amount of
time in regular-classes, without considering the quality of instruction or the criteria employed to
determine who gets mainstreamed and for how long, has little impact on social or academic
outcomes.
Researchers agree
Researchers who have reviewed the data on special class placement and mainstreaming thus
seem to agree that research has not provided conclusive support for either approach. In part, this can
be attributed to the probability that neither approach is carried out very well in a large number of
settings; in this case one would expect to find that both are ineffective and neither is superior to the
other. The research indicates that regular classroom teachers have not been well prepared to work
with students with handicaps in their classes.
Improving mainstreaming efforts
However, these pessimistic observations should not be viewed as justifications for despair
concerning the future of mainstreaming or other efforts to improve education for students with
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handicaps. Mainstreaming may prove to be a positive answer to the long tradition of isolating
handicapped students, but in itself it is not a panacea. To be effective, mainstreaming requires a
variety of special resources and educators who are skilled in and dedicated to creating an effective
learning environment and acceptance for students with handicaps. Thus, one important educational
goal is to make the mainstreaming approach now mandates by a review of research on
mainstreaming, which reached the following general conclusion.

An Optimal Learning Environment?

Requirements of PL 94-142 and related legislation specify that school officials must prepare
an individualized educational plan for students with handicaps, including special services to help
achieve educational goals specified in the plan. These requirements have frequently been
interpreted as implying that an “appropriate” free education for children with handicaps requires
whatever services are necessary to help them derive as much benefit from education as do other
students — perhaps an optimal learning environment for the handicapped.

However, providing an optimal learning environment for students with handicaps, particularly
severe handicaps, can be very expensive. Thus, arguments arose between school officials, who
claimed they could not afford to provide maximally effective education for some handicapped
students, and parents or other advocates who believe that students with handicaps have a
constitutional right to whatever services are needed to ensure maximum educational gains.

Definition of “benefit”

The issue went on to the U.S. Supreme Court in 1982, when the parents of a deaf first grader
named Amy Rowley demanded that she be provided with a sign-language interpreter in academic
classes. Local educators argued that they had provided an FM hearing aid, a tutor of the deaf, and a
speech therapist but could not provide an interpreter. In Board of Education of Hudson Central
School District v. Rowley, the Court ruled that although the law requires the provision of such
“supportive services” as “may be required to assist a handicapped child to benefit from public
education”, it does not require a particular level of benefit above the “basic floor of opportunity ...
[which] consists of access to specialized instruction and related services individually designed” for
a child.

School district prerogatives

Constitutional scholar Mark Yudof reviewed the Rowley decision and assessed its major
impact as follows:

The Court in effect said that school officials will decide whether the additional costs are
worth it in terms of the educational payoff the child. Furthermore, local and state officials are to
decide whether to prefer enhanced learning for gifted or normal children or for handicapped
children... The school district decides, as a matter of
public policy, on whom the benefits should be bestowed. Obviously, different school districts and
states may decide such questions differently... There is uniformity only as to the basic floor and as
to the procedures, but not as to the general educational content of special education.

Directions for the future
More effective education for all students

Legislation to provide equal educational opportunities for students with handicaps has led to
expansion of special education services, much of it in the form of mainstreaming with special
assistance or some separate classes for designated students. We have seen, however, that research
does not provide strong evidence that mainstreaming has been any more successful on a widespread
basis than have separate programs that label and isolate the handicapped child.
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What should be done, then, to improve education for students with handicaps? In addition to
calls for improving methods used to classify such students, experts in special education have been
trying to develop more accurate and effective ways to diagnose and treat learning problem. Many
observers have suggested that less energy should be given to classifying and treating special
education students in distinct groups; instead, efforts should concentrate on providing more
effective schooling — a more optimal learning environment — for all low- or underachieving
students. This approach would involve combining and probably increasing funding for
compensatory education and special education in one category to improve education, using
knowledge of effective teaching and schooling, for all students who need special assistance.
However, many knowledgeable observers also are uncertain whether regular classroom teachers can
be expected to do this effectively, even if provided with much more assistance and resources than
they receive now.

TEXT 6.
The Education of Handicapped and the Gifted

Approximately 12 to 15 percent of the population falls within a special education category.
These diverse categories include children with emotional disturbances, learning disabilities, visual
handicaps, hearing handicaps, speech handicaps, and physical handicaps; mentally retarded and
gifted children also require special education. What is society’s obligation to provide its exceptional
citizens with equal educational opportunities? Clearly all people are not equal in ability to learn or
take advantage of opportunities provided by the educational system.

We are faced with an ethical dilemma. If we are indeed a democracy in action and not just in
name, then it is the obligation of the educational system to help — within reason — each and every
student to become all she is capable of becoming. This includes the intellectually gifted and the
physically handicapped, the artistically talented and the mentally retarded.

The emerging interest in special education

Children with special educational needs have in large part been denied equal educational
opportunities. But since the early 1970s more and more parents of physically and mentally impaired
children have begun to insist that their children have as much a right to be educated as the rest of
the population. Drawing on legal precedents established in the civil right movement, advocates of
special education have successfully promoted a number of laws that increase the educational
opportunities of special students.

Special education has its origins in the nineteenth century. Although children with special
educational needs certainly existed earlier, they rarely received the attention they needed — for many
reasons.

Limited resources and limited knowledge about the needs of special students restricted what
could be done. In addition few severely handicapped children survived childhood; the extraordinary
high mortality rates for children in Europe prior to the eighteenth century reflected the particular
vulnerability of the physically handicapped child. Children who were born with defects or had
contracted crippling diseases did not usually survive. With improvements in medical care
beginning in the late seventeenth century children with handicaps have had a greatly increased
chance of surviving to adulthood.

Interest in special education dates back to ancient Greece and Rome. In The Republic Plato
proposed a system in which children would be taken from their parents for special training.
Children of “better” parents (those who belonged to the aristocracy of wealth or intellect) would
receive training suitable for their stations in life; those born of “inferior” parents would receive
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instruction suited to their needs. Children with birth defects would “be hidden away, in some
appropriate manner, that must be kept secret”.

Plato was particularly interested in the education of the gifted and talented. In his idealized
republic children with superior intelligence (whether from wealthy or poor families) would be
provided with special training in science, philosophy, and metaphysics. It was these children who
would eventually assume responsibility for the governance and administration of the state, and on
whom Greek democracy depended for its survival.

During the Middle Ages and the Renaissance the mentally retarded or psychologically
disturbed were often considered either divinely possessed or controlled by demons. Little attempt
was made to understand their needs or their problems. During the early modern period (sixteenth
and seventeenth centuries) this attitude gradually changed. By the early 1660s, for example,
programs were developed for the first time to teach the deaf to communicate on a systematic basis
using sign language.

Among the most important pioneers in special education in the eighteenth century was the
Abbe de I’Epee who in 1760 founded the National Institute for Deaf Mutes in Paris. Recognized by
many as the first publicly sponsored school for the handicapped, the school’s most famous
instructor was the physician Jean-Marc Gaspard Itard.

Itard is most noted for the work he did with a young deaf-and dumb child brought to him in
1799. A young boy (a feral or “wild” child) had been discovered in the forest of Aveyron in
southern France. When he was “captured”, he was about eleven or twelve years of age, naked, dirty,
mute, and for all appearances totally wild. When brought to Itard to Paris the child generated
tremendous interest. Here was a child apparently brought up outside civilized society. People
wondered what the nature of such an individual would be. Would he be pure and incorrupted (a
notion suggested some years before by Rousseau), or would he primitive and ignorant, not having
had the benefit of living with and learning from other people?

Itard began to work with his young patient. Over a period of five years Itard undertook an
intensive program of re-education for the boy whom he called “Victor”. In his description of his
work with Victor (published under the title Rapports et Memoires sur le Sauvage de L’Aveyron)
Itard had achieved many goals with Victor.

Equal access and the special student

The passage of Public Law 94-142 has forced local school system to reevaluate their physical
plants in light of the needs of special students. Until the law’s passage in 1975 most facilities were
designed exclusively for the nonhandicapped. Problems with this assumption become apparent
when we consider, for example, the needs of a wheelchair-bound students.

Sinks-in bathrooms have almost always been set at heights comfortable for the average
population. But wheelchair arms must fit under the rim of the sink, and disabled individuals need
faucets they can turn on and off easily. Whether or not space has been left beneath a counter top in a
biology or chemistry laboratory may determine accessibility for a wheelchair-bound student.
Assembly halls and stages have rarely been designed to be easily accessible to a wheelchair. In the
past if students were to participate in an activity involving the use of an assembly, or receiving a
diploma upon graduation, they had to be lifted from their wheelchairs and carried onto the stage.
Such restrictions often meant that students did not participate at all or were singled out because they
caused disruption.

Normally, concepts of physical planning before the passage 94-142 did not take into account
the nonambulatory population. In result, we now have many schools two or three stories high with
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elevators, long flights of stairs, multiple changes of levels, and libraries, auditoriums, and
specialized classrooms (for example, language laboratories) that are completely inaccessible to
nonambulatory students, teachers, and visitors to the school.

Imagine for a moment being a blind in the school you attend your senior year of high school.
If there was an elevator in your school, did it have an embossed sign written in Braille to help you
determine buttons to push? Were safeguards (like railings around sharp drop-offs) inside and
outside the building? How safe would you have felt going around the school?

If you have access to a wheelchair or even a set of crutches, do the following experiment.
With all of your books, purse, briefcase, and umbrella, etc. try getting around to your classes the
same way a handicapped student must. Start from a parking lot. This will give you a sense of what
it is like when nonhandicapped individual inconsiderately takes the special parking place designated
for a handicapped person. Make your way around potholes or loose gravel. Next, maneuver over the
grass and finally onto a sidewalk. How much longer will it take to get to class? Note what
classroom may be difficult to enter, what doors will be hard to open, and what doors are not wide
enough for your wheelchair. Then imagine what it is like to deal with these sorts of problems every
single day of your life — in the snow, in the rain, in the heat, on a dark night, and on the day you
have three final exams back-to-back.

Many problems the handicapped face can be addressed at relatively little cost or trouble when
architects are first designing the building. But once a building-is cast in concrete it becomes difficult
and expensive to install elevators, change the height of sinks, change classrooms from one level of
building to another, and build ramps up the side of auditorium stages.

To provide physically handicapped students with equal educational opportunities we must
provide them with equal access. While it may not be feasible to anticipate every need of every
special individual, we need to follow the general spirit and purpose of laws like PL 94-142. Not to
do so is to discriminate against a significant portion of our population and give the nonhandicapped
student the false impression that the learning environment and the world in general is a place
intended only for nonhandicapped people.
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I'pammaTnueckue TECTHI.

TECTOBBIE 3AJIAHUS

Choose the right answer.

Tecr 1.
If you want a cup of tea, make it :
a) yourself b) yours C) you d) your
2. Lisa and Frank have no money. of them is rich.
a) Neither b) None c) All d) Both
3. Where are the coats?
a) children’ b) children  c¢) childrens  d) childrens’
4) She is the swimmer in the team.
a) slowest b) slower c) slowly d) slow
5) I earn money than he does.
a) littler b) more little c) less d) littlest
6) The government take care of old people.
a) may b) can C) to be able to d) must
7) Little children like books with large print. They read them more easily.
a) are to b) must c) can d) have to
8) The plane leaves 9 o’clock tomorrow.
a) on b) at c)in d) to
9) She has been in Rome 1998.
a) while b) for c) since d) ago
10) birthday is it today?
a) Which b) Whom c) What d) Whose
11) He can play golf well, ?

a) doesn’t he? B) can he? C) can’t he? D) does he?

12) Have you got any time for me?

a) Yes, itis. B) Yes, thereis. C) Yes, I do. D) Yes, | am.

13) Are there a lot of students in your group?

a) Yes, they are. B) Yes, they do. C) Yes, there are. D) Yes, there is.

14) I’'m hungry but there’s in the fridge for me to eat!
a) something “ b) nothing c) anything d) no

15) I want to go hot on holiday. I think I’ll go to Spain.
a) nowhere b) anywhere  c) where d) somewhere

16. My brother
a)isn’t smoke b) doesn’t smoke c)don’t smoke d) don’t smokes

17) The match at half past nine, so I will be at home by ten o’clock.
a) will finish  b) has finished c) finishes d) is finishing

18. While my son for my call, somebody knocked at the door.

a) waited b) was waiting c) iswaiting  d) will wait

19. I hope it snowing by tomorrow morning.

a) will stop  b) will be stopping ¢) will have stopped d) stops

20. He’s tired. He since 9 o’clock.

a) has been studying b) studies  ¢) has studied  d) studied



46

Tecr 2.
1. When I entered the room, she (read) the book.
a) read b) is reading c) was reading  d) will read
2. We are going for a walk. Who (want) to go with us?
a) is wanting b) does want c) want d) wants
3. She never drinks strong coffee, ?
a) ..., doesn’t she? B)..., is she? C)...,does she d) ..., isn’t she?
4. Can you come (early) next time?
a) more early b) the earliest c) the earlier d) earlier

5. This film (much / speak about)
a) is much spoken about b) is speaking much about c) speak much about d) speak much about

6. My room is (comfortable) one in our flat.
a) the comfortablest b) more comfortable ¢) the most comfortable d) most comfortable
7.1 liked essay you had brought the other day very much.
a)an b) the c)a d) -
8. — Granny has lost her passport.
— Where (she / lose) ?
a) has she lostit  b) had she lostit  c) she lost it d) did she loose it
9. I saw you buy a bunch of flowers this morning. Who (you / buy it for?

a)Who did you buy it for?b)Who bought you it?c)Whao- bought it for you?d)Who did buy you it
for?

10. When she sees you have done, she will be angry with you.

a) that b) - c) what d) so

11. This isn’t my text-book, is at home.

a) my b) mine ) mine book d) mine one

12. The weather is (good) it was last month.

a) the better than  b) the best than  c) as better as d) better than
13.Neither Dad nor Mom (speak) English.

a) don’t speak b) speak c) speaks d) doesn’t speak

14. Geneva is one of (modern) cities in the world.

a) the 46repares46 - b) the most modern c¢) the most modern of d) more modern
15. Where is Jane? I’m tired waiting.

a) with b) about c) at d) of

16. When | phoned my friend at ten o’clock this morning, he was in bed.
a) already b) yet c) still d) akways

17. It was cold outdoors that I decided to stay at home.

a) So much b) such a c)such d) so

18. Harry’s room is (expensive) of all the rooms.

a) most expensive b) so expensive c) expensivest  d) the most expensive
19. There was nobody at home, ?

a) was there b) were they c) weren’t they  d) wasn’t there

20. You (sing) a lovely song when | entered the room. What was it?

a) sang b) had sung c) was singing  d) were singing
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Tect 3.
1. The black widow is (dangerous) spider because its bite can kill a man in a few
minutes.
a) most dangerous b) the most dangerous c) the dangerousest d) the more dangerous
2. She looked out of the window. It (still/snow)

a) was still snowing b) still snowed c) has still snowed d) has still being snowing
3. I’ll look your children if you are busy tomorrow.

a) for b) at c) like d) after

4. What’s wrong Henry? He looks tired.

a) about b) with c) of d) in

5. He is proud his son’s achievements.

a) at b) on c) of d) about

6. | have seen Julia written to her.

a) neither...nor b) either...or c) or...or d) never...or
7. Chris is trying to smoking.

a) leave b) give up C) give off d) give out
8. What is the news of today?

a) fresh b) last c) latest d) late

9. The day before yesterday we to the restaurant by our friends.

a) are invited b) were invited ) invite d) invited

10. In Ancient Greece the Olympic Games once in four years.

a) were held b) are being held c¢) are held d) hold

11. The man is least 70 years old.

a) in the b) on the c).in d) at

12. A lot of people (lock) in the Tower.

a) were locked b) have been locked c) are locked d) are being locked
13. He was so tired that he couldn’t with us.

a) to go b) went c) go d) going

14. What colour ? 1t’s red.

a) your car is b) is your car c) is your car d) are your car
15. I usually get up early, but this morning | at 9.30.

a) getted up b) get up C) got up d) gotted up
16. We went to the cinema but we the film.

a) didn’t enjoy b) didn’t enjoyed c)don’t enjoy d) don’t enjoyed
17. When I was young | very fast.

a) canrun b) could run c) couldtorun  d) might run
18. T'don’t like hot weather but Sue .

a) does b) doesn’t like c) likes doesn’t  d) do like

19. You speak

a) very good English b) English very well c) very well English d) English very good
20. The more | thought about the plan

a) I liked it less b) less I liked it c) the less I liked it d) I liked it the less
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Tecr 4.
1. Will you be here next weekend?
a) No,  won’t b) No, [ don’t ¢) No, I’'m not d) No, I haven’t
2. of brothers Grimm was the eldest?
a) Who b) What ¢) Which d) Why
3. Mr.Evans is speaking over the phone, ?
a)..., is he? B) ...isn’t he? C) ..., doesn’t you? D) are you?
4. Nick the best runner.
a) heis b) do c)is d) are
5. What doing now?
a) Ann is b) Ann c) does Ann d) is Ann
6. to the swimming pool on your days off?

a) You usually go  b) Do you go usually c)Do you usually go d) Are you go
7. Where yesterday?

a) Ann did go b) did Ann go c) Ann went d) was Ann go

8. Where next summer?

a) were you b) will you go c) you will go d) are you go

9. The Eiffel is structures in the world.

a) a very high one b) one of the highest c) highest one d) the highest one
10. people go to the cinema now than ten years ago.

a) less b) few c) lesser d) fewer

11. He has three sons, are doctors.

a) all of those b) all of whom c) all'of whose d) that all of them
12. Have you got any time for me?
a) Yes, itis. B) Yes, there is. C) Yes, I do. D) Yes, I am.
13. - birthday is it today?

- It’s Janet’s birthday today. She is 19.

a) Which b) Whom c) What d) Whose

14. He can play golf well, ?

a) ..., doesn’t he? B) ..., can he? C) ..,can’the?  D)don’t he?
15. I have job in the world.

a) a good b) goodest C) better d) the best

16. There weretrains a hundred years ago. There any planes.

a) wasn’t b) weren’t c¢) hasn’t been d) hadn’t

17. Goods can be collected at time, which means you can collect them whenever you
like.

a) some b) every C) any d) no

18. She’s never been to Spain before, ?

a) is she b) hasn’t she c) isn’t she d) has she

19. I don’t share the widespread belief women are bad drivers.

a) that b) how c) if d) which

20. Tom and I are going to the library, but friends are going to the cinema.

a) our b) ourselves C) ours d) us



49

Tect 5.
1. Most crocodiles will eat anything capture .
a) can b) they can ¢) which can d) and
2. 1 will break it into two both of you may have a half.
a) so that b) in case c) providing d) now that
3. Hurry up! The train here shortly.
a) was b) is c) has been d) will be
4. I’ll go home Frank’s car.
a) by b) with c)in d) by means of
5. he did was of great significance.
a) That b) Since c) Whether d) What
6. The invention of the computer is one of achievement of all time.
a) the remarkable ~ b) most remarkable c) the most remarkable d) the more remarkable
7. in the country, Join is accustomed to the sight of farm animal.
a) Living b) That he lives c) By living d) Though he lives
8. There are a number of differences the two rooms.
a) among b) between c) from d) than
9. mountains that we saw were high.
a) The most b) Most of the c) Most d) Mostly
10. We don’t like to think of in thar way.
a) us b) we c) ourselves d) our
11. When | my project, | gave it to my suoervisor for his evaluation.
a) have completed  b) was completing . - ¢) was completed d) had completed
12. Call in and say hello you are in town.
a) however b) whenever c) that d) no matter
13. You will never make friends you go out and meet people.
a) after b) when c) if d) unless
14. “Bill and Bob look so much alike”.
“Yes, it’s difficult to distinguish one twin another”.
a) to b) by c) for d) from
15. I doubt the company will make any profit this year.
a) when b) whether C) since d) so that
16. children are often late for school.
a) Whether b) None c) Neither d) Both
17. "My brother very interesting presents on his birthday.
a) was given b) was giving C) gave d) who was given
18. Bill nor his friend is concerned with international trade.
a) Either b) Neither c¢) Nor d) Not
19. We always a test when we finish a lesson.
a) have b) are having c) had d) will have
20. Einstein was a slow learner he was a child.

a) when b) until c) after d) before
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TecT 6.
1. A driver should wait at a red light it turns green.
a) until b) before c) when d) after
2. His mother was angry when she saw what .
a) has happened b) is happening c) had happened d) happens
3. Mrs. Tura help her son do his homework. He can do it himself.
a) would rather b) needn’t ¢) had better d) didn’t need
4. Mary used to work for the railways, she?
a) didn’t b) hadn’t ¢) used d) wasn’t
5. The moon the only natural satellite of the earth.
a) as b) being c)is d) which
6. Dinosaurs dominated the earth for 150 million years suddenly vanished 65 million
years ago.
a) until they b) that they c) until d) because
7. The window was so high up that you coud see was the sky.
a) only b) all C) just d) everything
8. Tom plays the piano beautifully and does his brother,
a) also b) even c) usually d) so
9. She always goes swimming, cold it is.
a) however b) even if c) though d) how much
10. An orphan is a child parents are dead.
a) whom his b) who c) that d) whose
11. T haven’t quite finished the book yet, but I’ve got page 260.
a) until b) as far c)upto d) through
12. We arrived the airport two hours before our flight was due to leave.
a) at b) under c) by d) on
13. He never uses his car except when it’s necessary, ?
a) ..., doesn’t he? B) ..., does he? C) ..., isn’tit? D) ..., isit?
14. The place is fifty miles from here.
a) the accident occurred there b) that the accident occurred there
c) where did the accident occur d) where the accident occurred
15. | have made five serious mistakes in my composition, but some of my friends have made
more.
a) even b) quite c) fairly d) little
16. What happened was different from we had expected.
a) what b) that ¢) which d) whether
17. The longer the sun shines, .
a) the earth is warmer b) the more warmly is the earth
c) it makes the earth warm c) the warmer the earth is
18. I didn’t buy the car because it was damaged. , its engine didn’t run well.
a) Moreover b) on the contrary c) Nonetheless d) Indeed
19. The human brain only two percent of an adult’s weight.
a) which makes up b) makes up c) which it makes up  d) that makes up
20. James Dickey’s first poem was published he was still a senior in college.

a) during b) whom c) then d) while
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Tecr 7.
1. They sent a letter the day before yesterday, ...?
a) ..., did they? B) ..., hadn’t they? C) ..., didn’t they? D) ..., had they?
2. The flamingo is a beautiful water bird :
a) the long legs b) which long legs c) has long legs d) with long legs
3. Works written by Vladimir Nabokov often contain heroes and heroines in many
places.
a) who have lived b) which has lived ¢) whom lived d) that they have lived
4. his life, 51repar O’Neill was regarded as the foremost American dramatist.
a) During b) By the time c) When d) Before
5. The black cherry tree, fine cabinets and furniture are made is found all across North
America.
a) which b) from which c) at which d) in which
6. The first domesticated bird earth was probably the goose.
a) in b) of c)on d) at
7. categorized as lipids.
a) Fats and also oils  b) Because fats and oils ¢) Fats and oilsare.  d) That fats and oils are
8. born, a baby Kangaroo measures less than three inches in length.
a) One is b) When c) Itis d) When it is
9. Antarctica is , but it has no native human population.
a) larger than Europe b) the largest than Europe c) the larger than Europe d) larger Europe
10. Today office managers expect accuracy, efficiency and from those they supervise.
a) dedication b) dedicated ¢) dedicatedly d) dedicate
11. Before the dam , the river overflowed its banks every spring.
a) builds b) built c) was built d) had built
12. We were in with our supplier.
a) agree b) agreeing c) agreed d) agreement
13. This line is for the passengers bought their tickets in advance.
a) whose b) whom ¢) which d) who
14. Flight 201 will be arriving at Gate 7 B time.
a) by b) at ¢) within d) on
15. Mr. Yung sent.a reminder to customers didn’t pay their bills.
a) which b) whom c) what d) who
16.0ur team got several times this year.
a) reserved b) abandoned C) beaten d) introduced
171 know her.
a)isn’t b) don’t ¢) am not d) haven’t
18. How much to fly to New York?
a) costs it b) it costs c) does it cost d) cost
19. We good specialists in a few years.
a) are b) were c) shall be d) was
20. A am busy at the moment. | for my exam.

a) have prepared b) S1repares C) am preparing d) was preparing
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VOCABULARY

A

ability — croco6HOCTB, yMeHHE

access — 0CTym

acclimate — akknuMaTH3UpOBaThH(Cs1)

accommodate — HpHCH00a6JII/IBaTL, cHa0KaTh, IOMOTaTh
adapt — nmpucrnocabnuBaTh, a1anTUPOBATH

adequate — orBeuaromuii TpEOOBAHHUSIM, COOTBETCTBYIOIIHIA
appropriate education — cooTBeTCTBYIOIIIEE OOpa30BaHKE
aptitude — CKIIOHHOCTB, CIOCOOHOCTD, MPUTOHOCTh
armless person — uejoBek 0€3 pyKH

assistance — momotirb, COJCHCTBHE

auxiliary school — BcmomorarespHas mKoja

B

behavior — mosenenne

behavior disorders — HapyieHus moBeaeHUsI

behaviorally disturbed children — getu ¢ oTkIIOHEHUAME B TTOBEIECHUH

blind — cienoii

blindfolded people — stoau ¢ 3aBsi3aHHBIME TJ1a3aMHM; JACHCTBYIOIIHE BCIICITYIO
Braille — a36yka bpaiins

by means of ... — ¢ momomsio0 Yero-muoo

C

capable — ciocoOHBIi

care — 3a00Ta, ore4YeHne, BHUMAaHHUE

children with exceptional needs — netu ¢ 0coObIMU TTOTPEOHOCTSIMU
cognitive — o6agaroIIHii MO3HABATENBHBIME CIIOCOOHOCTSIMH
complete deafness — monmHas riyxora

D

damage — Bpen, moBpexIeHHE

deaf — rayxoii

defects — nedexTn

despair — oTuasiHue

detrimental effects on students —BpenHoe BiIHMsSHUE HA YUSHHKOB

diagnosis — quaruo3

difficulty — rpynHocTs

disability — HeTpy10CIOCOOHOCTH, HHBAIHUIHOCTh

disability of mind and body — c1aboe ymcTBeHHOE HITH (DH3HUECKOE PA3BUTHE

disabled athletes — cmopTcmenbl, nMeronHe KaKue-TH00 GU3MUSCKHUE HITH
YMCTBEHHBIC OTPaHHUYCHUSI

disadvantaged children — neTu u3 HeNOJIHBIX, HEOIATONIOIYYHBIX CEMEH
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disturbance — Hapymienue, paccTpoicTBO
dumb — memoii

E

encourage — IooIIpsATh

educational goals — menu oopa3oBanus

educationally subnormal — Hike HOpMaIBHOTO YMCTBEHHOT'O Pa3BUTHSI, YMCTBEHHO
OTCTaJIBIC

effort — ycunue

emotionally disturbed — smorroHaTbHO HEYpaBHOBEIICHHBIH

environment — okpyeHue, OKpy»Karolas cpea

epileptic — smuIenTHYECK Ui, SITUICTITHK

eyesight — 3penue

F
find appropriate ways of learning — naiiTu noaxosIHiA CIOCO0 00yYCHHUS

G

go in for sport — 3aHUMAThCS CIIOPTOM
good eyesight — 3penue

H

handicap — HenocTaTok ((HU3MYECKUI UITH YMCTBEHHBIN), 1eeKT

handicapped pupils — yueHuku, cTpagarmnme KaKUM-T100 YMCTBEHHBIM HITH
(U3UYIECKUM HEJOCTATKOM

hard of hearing pupils — crabocnbitaniye yaueHUKH

harm — Bpen

health-building exercise — ¢pusndeckoe yrnpaxHeHue, MOIE3HOE IS 370POBbS

hear (heard, heard) — ciprmars

help — momorats

|

inability — HecnocoOHOCTh, HEYyMEHHE

inadequate — HeaeKBaTHBIM, HECOOTBETCTBYIOIIHMA, HEIIOJHOIIEHHBIH,
HeHaJIe KAl

incapable — necrmocoGHBII

individual treatment — unMBHYaTBHOE JeUeHNUE (MHANBUIYATbHBIN TTOIXO/)

invalid — waBamua, 00JILHOW; HETPYAOCTOCOOHBIN

improve — ysydJiaTh

instructional goals — eau 0OyueHus

L

lack — HemocTaTok, OTCYTCTBHE (Y4ero-imdo)

learning disabilities — TpyxHocTH B 00y4eHHH

lowachieving students — y4eHUKH ¢ HU3KHM YPOBHEM YCIIEBAEMOCTH
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M

mainstreaming — uHTerpanus aeTeil ¢ OrpaHMYCHHBIMU BO3MOXHOCTSIMH B OOBIYHBIC
KJIACChI M TIKOJIBI C 00ECTICUeHHEeM MaKCHMyMa BO3MOXKHOCTEH ISt
00y4eHus U OOIIEHUs ¢ OOBIYHBIMH YIYCHUKAMHM

maladjusted — rm10xo mpucnocobIeHHbIE

medical examination — MeTUIIUHCKHIT OCMOTP

mental illness — paccrpoiicTBO nCUXHUKH

mentally impaired children — ymcTBeHHO HEMOIHOLICHHBIE IETH
mentally retarded — ymcTBeHHO OTCTaBIM

mild behavior disorders — nérkue paccTpoiicTBa MOBEACHUS
misbehave — aypHo Bectu ceost

motor function — qeurarenbpHas GyHKIMS

mute — Hemoit

N

Nervous system — HepBHas cucTeMa
needs — morpebHOCTH

nurture — BOCITUTHIBaTh, 00y4YaTh

o
OVercome — npeoaosieBaThb
outside help — mocropoHHsIst moMoIIH

P
partial deafness — yactuuHas riyxota

partially hearing — cnabocpiariue

partially sighted — cnaGoBusitue

patience — TeprieHue

patient — 60IbHOM, TTAIUEHT; TEPIICITUBbIHA

physical exercise — ¢pu3nueckoe ynpakHeHUE

physical fitness — ¢pu3mnueckoe 310pOBbe, COCTOSHHE

physically handicapped (impaired) children — netu ¢ pusndeckumu HegoCTAaTKAMU
possibility — BO3MOKHOCTB

R

rehabilitation — peabunuranus

remote-control — qucraHInOHHOE yIIpaBICHUE
restrict — orpaHMYMBATH

restrictive — orpaHHYUTEBHBIN

require — tpeboBath

retarded — orcransre



55

S

second division of hearing — 2-s1 creneHp TIayXOThI

sedentary life - cunsunii 06pas3 xu3HH

see-eye dog — cobaka-rmoBOABIPh

self-reliance — yBepeHHOCTDb B CBOMX CHJIaX

Sense — 4yBCTBO, OLIYIICHHE

SEVEre — TsKENbI, CypOBBIN

sign language — s13bIK %KecTOB

slow child (learner) — orcratomruii

slow pace — MeieHHBII TeMIT

slow pacing of instruction — meeHHBINH TeMIT 00yYeHHUS
special assistance — creruanbHast IIOMOIIb

special educational treatment — crierianbHOE 00yUeHHE
special education services — crienuanbHbie YCIYTH B 00JaCTH 00pa3oBaHUs
special equipment — cienraabHOE 00OPYIOBAHKE, OCHAIIICHHE
special establishments — cnenmansHbie yueOHbIC 3aBEICHUS
special school — crieranbHast (crienuanu3uPOBaHHAas ) MIKOJIA
speech defects — nedexTsl peun

speech therapist — oromes

suffer — crpagars

sufficient eyesight — nocrarouno xopoiuee 3peHue

T
take care — 3a6oTuThCS

tension — HampsbKkeHue

touch — mpukocHOBeHHUE, OCSI3aHKE, CBSI3b, KOHTAKT
training — oOy4eHue, TpeHUPOBKA

trauma — TpaBma

treatment — obpaiienue, JJedeHUE, YXO/

U

unable — HecrrocoOHBII

underachieving students — HeycneBarorye y4eHUKH
unsuitable — HemoaxoASIIH, HECOOTBETCTBYIOIIHIA

V
visual handicaps — napymienust 3peHus

w
wheelchair — uaBanuHas Konxsacka
wheelchair-bound students — yuennku, nprukoBaHHbBIC K HHBAIHUIHON KOJISCKE



RO ~NOOR~WNE
COTOOO0 D DT

BOoo~NoOR~WNE

©
OO TO®DO0 Q0

©o~NoohwNE
TCooovsoTaw o

[EEN
o
jsH)

B©Oo~NO AN

o
D oCTTOQO0 T ®

56

KJIIOYH K TECTOBBIM 3ATAHUAM:

Tect 1.

11.
12.
13.
14.
15.
16.
17.
18.
19.
20.

>OWmW>POmWOmWWOOO

Tect 2.

11.
12.
13.
14.
15.
16.
17.
18.
19.
20.

O>UU0U00WOUwm

Tecr 3.

PR R RPRPRR PR
¢ ©CONDUT AWM P
O WI>w>PO0O00>0

N
o

Tect 4

11.
12.
13.
14.
15.
16.
17.
18.
19.
20.

S>PUOWTOTOW



Booo~Noa~wWNE
OCTOTO®O0Qn oo o

Boo~NoOA~WNE

©
OO TOODTOD

BOoo~NoOA~WNE

o
DD OOO0 T OO

57

Tect 5.

11.
12.
13.
14.
15.
16.
17.
18.
19.
20. A

>W>OWOT0O O

Tecr 6.

11.
12.
13.
14.
15.
16.
17.
18.
19.
20 d

W>O>2>0wW>0

Tecr 7.

11.
12.
13.
14.
15.
16.
17.
18.
19.
20.C

OOwOUU0OUOU(



58

Cnucok UCoab30BaHHON JIUTEPATYPBHI:

Special Olympic Sports. 2006. December 14.

Topics. Humanities. Pearson Education Limited. 2006. www. longman.com.

History of Education and culture in America. H. Warren Button.State University of New York at
Buffalo.

Eugene F. Provenzo, Jr. University of Miami

l"azera «AHrnuiickuit s361k». M3natensckuii 1om «llepBoe ceHTIOps».

I"azera «Moscow Newsy.

Kypnan “Speak out”. M.: «I'mocca-mipeccy.

XKypuan “Newsweek”. The International Newsmagazine. New York.

Metoauueckast mozauka. 2004. Ne 5.

bepman M.M. I'pammatuka anrmumiickoro sswika: Kypc ans camooOpasoBanusi. M.: Beicmn. mik.,
1994. - 304 c.

AHrnuiickuii si3pik. Pa3Butie HaBbIKOB peueBoro obmenus. — M.: CI'Y, 2005.

Bacunnes K. Easy English. JIérkuit anrmumiickuii. CI16.: ABanon, A30yka-kiaccuka. 2007.
I'pammaTika aHrIMiCKOro s3blka B Tabmunax u cxemax. Mznp.2-e. CI16, OOO «BukTtopus mirocy,
2007.

Hparyukun A. BeICTpbIii aHTIMACKUN U1 SHeprudHbixX JeHTses. CI16.: Pecnekce, 2008.

MunoBunos B.A. 10 koncynbpTanuii no anriauiickomy si3eiky. M.: Aiipuc-nipecc: Ponbd, 2002.
Poroga I'.B., PoxxkoBa @.M. Aurnuiickuii si3bIk 3a aBa roga. M.: [Ipocsemienue, 2007.
CogepieHcTByiite cBoil anrnuiickuil. — Caparos: UL «Hayxkay, 2008.

XBequens JI.B., Xopens P.B. AHrnmiickuil s3bIk 1yisl OCTynaomux B By3bl. MuHck: CoBpeMeHHas
mkoJa, 2008.

KnementreBa T.b. [ToBTopsiem Bpemena anrnuiickoro riarona. M.: lpoda, 1996. - 208 c.

ITerpoBa A.B., Opnosa N.C. HoBblil caMOyuuTeNns aHTIMICKOTO s3bIKa: npakTuyeckuit kype. CII6.:
Actpens, 2013. - 608 c.

®enorosa U.I'., Nmesckas H.A. Y ckopeHHBII Kypc aHTTIMICKOTO si3bIKa: YueO. mocodue /i Hess.
crell. By30B. M.: UHocTpanHsbIi 51361k, YHUBepcutet, 2006. - 400 c.

ITonnucano B neuars 07.12.2018 r.

Vea. neu. 1. 3,37





