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PA3JIE]T 1

Tecm 1

Tecm ona eévisienenus YPOBHA camocmoameslbiHocmu 06yllaeMblx

JlaHHBIN TECT MO3BOJISET ONPEAEIUTh YPOBEHb CAMOCTOSTENIBHOCTH 00yYaeMBbIX IO
NATUOANIBHOM  CUCTEME, TI/l€ KaxAblii Oalil COOTBETCTBYET YPOBHIO  Pa3BUTHS
CaMOCTOATENBHOCTH 00y4aeMoro. OTH MATh YPOBHEH Pa3BUTHUS CaMOCTOSTEIBHOCTH
pa3nuyaroTcsi, B 3aBUCHMOCTH OT CTENEHH CJOXKHOCTH Y4Y€OHBIX 3ajlad, KOTOpbIE
peraemMbix 00y4aeMbIM, aJJIeKBaTHOCTA KOHTPOJISI U CPEICTB KOPPEKIMN BO3ZHUKAOIIUX
ommnOok. Kaxaplii ypoBEHb ONpeAensaercs IO NPEeIOoKEHHBIM XapaKTepUCTHUKaM.
[IpounTaiiTe BHUMATENBHO KAXAYIO U3 MPEIJIOKEHHBIX XapaKTEPUCTUK U BbIOEpETE Ty,
KOTOpasi B O0JIbILIEH CTEIEHU COOTBETCTBYET 00y4aeMoMy.

O nepsom ypoBHE CaMOCTOSTEIIBHOCTH CBHUACTEILCTBYET IOJHOE OTCYTCTBHE Y
o0y4aeMoro yMeHHMsI CIIPaBUTCS ¢ YUeOHBIM 3afaHueM 0e3 IMOCTOpoHHEeH momoru. - 1
oaJLI

O émopom ypOBHE CaMOCTOSITEILHOCTH T'OBOPSAT B TOM Cllydae, €ciii 00ydaeMblii He
yMEET KaueCTBEHHO BBIMOJHATH y4YeOHbIE 3a/laHusi 0€3 BHEIIHEro PYKOBOJACTBA U
KOHTpOJs. - 2 daJjia

Tpemuii  ypOBEHb  CaMOCTOSITEJIbBHOCTH  XapaKTEpU3YeTCs  PENpPOAYyKTUBHBIM
MOJXO/IOM K YYEHHIO, YMEHHUEM peliaTh MOCTaBJICHHbIE Y4eOHbIE 33aJlayd C OMOpOM Ha
cxemy OO/l, anropuT™, TjiaH WM OpUMEp peleHus nogoOHoi 3anaun. KoHTtpoib u
KOPPEKLUs OCYLIECTBIIAIOTCS PY TOMOIIM IIpenoaasaress. — 3 0ajiia

Yemeepmuiii ypOBEHb CaMOCTOSATEIBHOCTH OIpPEAEISIETCS MO YMEHHIO penaTh
HECTaHJApTHBIE 3a7a4d W BBIOMpATh TMPABWIBHBIA CHOCOO peEIHIeHUs 3a7add U3
CYIIIECTBYIOIUX aJbTEPHATUBHBIX TMyTel. OOydaeMblii CHOCOOEH  OCYIIECTBIISTH
cCaMOaHaliu3 MU CAMOKOHTPOJIb. — 4 faJjuia

Ilamoiti ypoBEHb CaMOCTOATEIBHOCTH  NPOSIBISETCS B YMEHHUU O0y4aeMbIX
CaMOCTOSITENIbHO BBIIETATh MPHOPUTETHI, CTaBUTh Iepes coO0Oil TMO3HaBaTeNbHBIC
3aJaud U pemiath Ux Hamodosee 3PPEeKTUBHBIM CIIOCOOOM, OCYIIECTBIAThH a€KBATHYIO
OLIEHKY pe3yJbTaTOB Y4eOHON MAEsATeNTbHOCTM M YyMEThb BHOCHUTH HEOOXOIUMbIE
KOPPEKTUPOBKU. - 5 0aJ1JI0B

Ypoeenv cmyoenma:
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Tecm 2
TecT nJs1 onpenesieHnsl KA4eCTBEHHBIX XapPaKTEPUCTHK C(POPMHUPOBAHHOCTH Y
CTYJA€HTOB YMEHHH YNPABJIATH Y4€00ii 1eATeJIbHOCThHIO

Bam mnpemmaraercs OICHUTh Ka4eCTBEHHBIM YPOBEHb C(HOPMHUPOBAHHOTO Y
CTYJICHTOB YMEHHUS YIPaBJATh Y4eOHOM NEATEIbHOCTBIO MO MATHOAUIbHOW CUCTEME.
Kaxnpiii ypoBeHb ompenesnsercs Mo NpeiyioKeHHbIM XapakrepucTtukam. [IpouuTaiite
BHUMATEJIbHO KXY M3 MPEAJIOKEHHBIX XapaKTePUCTUK YPOBHEW U ONPEIEIUTEe
KaKasi U3 HUX B OOJIbIIEH CTENEHN COOTBETCTBYET O0y4aeMOMY.

O nepsom ypoBHE C(HOPMHUPOBAHHOCTU YMEHHS TOBOPST B TOM- Cilydae, €cliv
oOy4aeMblii HE 0CO3HAET MOTPEOHOCTH B YMEHHUH YIPABIATh YUCOHOU JACSITEIBHOCTHIO.
— 1 0ayn

Bmopoii  (03HaKOMUTENbHBIA)  ypOBE€Hb  CHOPMHUPOBAHHOCTH  YMEHHUS
XapaKTEPHU3yeTCs] OCMBICIMBAHUEM OTIEIbHBIX JAEHCTBUU M O3HAKOMIICHHEM C OOLIEH
CTPYKTYpOH YTNPAaBJICHUS U OTJEIbHBIMU €€ JJIEMEHTAMU, 3HAKOMCTBOM C MpHUeMaMU
BBIITOJIHEHUS JeicTBuil. (OCOOCHHOCTH JTOrO JTala - 3aKIo4yaeTcs B TOM, 4YTO
oOyyaeMblii TIOHUMAET ILI€JIb YOpPaBIEHUS M 1EJib KaXJAOro €€ 3Tama, HO IIJI0XO
NPEACTABIIAET ce0e COCOOBI JOCTUKEHU 3TUX Lefieil. OOydaeMblid T0MyCKaeT rpyobie
oImMOKH, KOTOPBIC HE OCO3HACT. — 2 faJlia

Tpemuii (aHATUTUYECKUN) YPOBEHb OTJIMYACTCS CO3HATEJIbHBIM, HO HE BCETAa
YMEJBIM BBINOJHEHUEM OTIEIbHBIX JEWCTBUM Ha pa3HbIX JTanax yHOpaBJICHUS.
OO0y4JaembIii CrTOCOOCH aHATU3UPOBATH. CITOCOO BBHITIOJIHEHUS T€X WJIM WHBIX JICHCTBUM.
OCOOCHHOCTBPIO ATOTO  YPOBHS - SIBJSETCS  OTUYCTIMBOEC TOHMMAaHHUE CIIOCOOOB
BBIIIOJIHCHUS JEMCTBUM, HO HETOYHOE HX BBIINOJHCHUE. BpIONMHEHNE AelCcTBUM
COTIPOBOKJIACTCSl HANPSIKEHUEM U TPUBOJIUT K ObICTpoMy yTomieHHI0. OOydaeMblit
BBITIOJTHSIET JCHCTBUSI OCO3HAHHO W TUIOXO MOXKET OCYIIECTBISATH KOHTPOJIb, HU3KHM
YPOBEHb COTJIACOBAHHOCTH OTAECIbHBIX JCUCTBUN. — 3 Daslia

Yemeepmuiti (CUHTETUYECKUI) YPOBEHb XapaKTEpHU3yeTCs aBTOMAaTH3alUUEd H
COTJIACOBAHHOCTBIO OTJEIbHBIX AeiicTBUM. OCOOEHHOCTh JAHHOTO dTara 3aKI4yaeTcs B
TOM, YTO TMOBBIIIACTCS KAYECTBO JAEHCTBUI U CTENEHb UX COTJIACOBAHHOCTH, BHUMAHUE
oOyyaeMoro B OOJIbIIIEH CTENEHU KOHIIEHTPUPYETCS Ha pe3yJibTaTe JCHCTBUIM, a HE Ha
uX BbIMojiHeHNN. O0yuaeMblii KaueCTBEHHEE OCYIIECTBISIET KOHTPOJIbHbIE (DYHKINHN U
MPaBUJIBHO KOPPEKTUPYET AeUCTBUSA. — 4 Oaslia

Ilameuii (cUTyaTUBHBIN) YPOBEHb XapaKTEPU3YETCsl THOKOCTHIO YIIPABICHYECKUX
GYHKIMHI, MIACTHYECKON MPUCIIOCOOIIeMOCThI0 K cuTyanuu. OCOOEHHOCTBHIO 3TOTO
gTama  SBISIETCS  IIeJlecOO0pa3HOE€  BBIMOJTHEHHE BCEX JICUCTBUM  00y4aemoro,
MOJICO3HATENbHBI  KOHTPOJIb  Omepainuid, BbICOKass A(P(EKTUBHOCTh  y4eOHOMH
NEITEIbHOCTU. — S5 0aJ1J10B

YpoBeHb cTyaeHTA:



Tecm 3
TecT HA BbIABJICHHE CTPATErvil, HCNOJIb3yeMbIX npu Y UA

(Strategy Inventory for Language learning Version 7.0 [ESL/EFL] R.L.Oxford,
1989). Bepcust st M3y4aronux aHIIHHACKAN KaK HHOCTPaHHBIH.

Ykazanusi: Bam OyayT mpeaioKeHbl YTBEPXKIACHHUS, KOTOPHIE OTHOCSTCS K
M3YUYECHUIO aHTJIMUCKOro sA3bIka. [IpounTaiiTe Kaxa0oe yTBEPKIACHUE M OLECHUTE IO
nATHOAIIIILHOM 1IKAJIe, HACKOJIBKO CBOMCTBEHHO BaM TO, O YeM B HEM TOBOPUTCH.

1- Hukorma vy mo4YTH HUKOT A MHE HE CBOMCTBEHHO.
2 - OOBIYHO MHE HE CBOMCTBEHHO.

3 - Otyactu (B HEKOTOPOU CTETIEHN) MHE CBOWCTBEHHO.
4 - OOBIYHO MHE CBOMCTBEHHO.

5 - Becerna nim o4t Bceraa MHE CBOMCTBEHHO.

Bam HCO6XOI[I/IMO OLCHUTHL HACKOJIBKO TOYHO TO WK MHOC YVTBCPXKIACHHC OIIMCBHIBACT
Ballld pEaJbHbBIC JICHCTBUS IIpyu HU3Y4YCHHUHU HHOCTPAHHOI'O A3BbIKA. He OHGHHBaﬁTC
MMPCAJIOKCHHBIC BBICKA3bIBaHUS C TOYKH 3pPCHHA TOT'O, YTO, HAa Balll B3IJIAA, CICAYCT
ACJaTb, WJIMX TOIO, 4YTO APYIUC ACHAI0OT, H3y4dasd A3bIK. B JaHHOM TCECTC HC
npeaIararoTCs MpaBUJIbHBIC UJIM HCITPABUJIbHBIC YTBCPIKACHUS.

Yacmo 1

1. M3yyass  43bIK, S YCTaHABIWBAIO CBA3M MEXAY YCBOECHHBIM U HOBBIM
MaTEPUAJIOM.

2. 51 wWCroNb3yl0 HOBBIE - CJIOBa B MPEAJIOKEHUSAX, IMOITOMY s MOTY HX
3aIIOMHUTb.

3. YToObI 3a1IOMHUTH HOBBIE CJIOBA, 5 CBSI3bIBAIO 3ByYaHHE HOBOI'O aHIJIMHCKOIO
CcJIoBa ¢ 00pa3oM WM U300paKEHUEM 3TOTO CIIOBA.

4. 51 3amoMuHaK0 HOBOE AHTJIMICKOE CJIOBO, MpEJCTaBissl ce0e CUTyalluio, B
KOTOPOM 3TO CJIOBO MOXKET ObITh UCIIOJIb30BAHO.

5. S ucrnonb3yio pupMy, 4TOOBI 3aIIOMHUTH HOBBIE aHTJIMHCKHE CIIOBA.

6. S ucnonb3yro KapTOYKU, YTOOBI 3alIOMHUTH HOBBIE CJIOBA.

7. 51 pusnuecku NpeacTaBisiio, pa3bIrPhIBal0 HOBBIE CJIOBA.

8. 51 yacTo MOBTOPSIIO MPOIICHHBIE YPOKH.

9. S 3anoMMHa0 HOBOE CJIOBO WM (ppa3dy, 3allOMUHAs UX PACIOJIOKEHHE Ha
CTpaHMIIE, TOCKE WJIM Ha BHIBECKE.

Yacmop 2
10.5 mpou3HOIY UK THIIY CIOBO HECKOJIBKO pas.
11.4 craparoch noApakaTh PeUr HOCUTENS AHTJTUHCKOIO SA3bIKA.
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12.51 ynpakxHsitoCh B MPOU3HOILIEHUH 3BYKOB aHTJIMICKOTO SI3bIKA.

13.51 mo-pazHoMy MCHOJIb3YI0 U3yUYEHHBIE aHTJINHCKUE CIIOBA.

14.51 yEUIIMMPYIO TUAJIOTH Ha aHTJIMHCKOM SI3BIKE.

15.51 cmoTpro nepenaun U GUIbMBI Ha AHTJIMACKOM SI3BIKE.

16.51 unTaro UHTEPECYIOLIYIO MEHS JTUTEPATYPy HA aHTJIUICKOM SI3BIKE.

17.51 Beny 3anucu, NuIly 3alUCKHU, MUCbMA U T.JI. HA AHIJIMHCKOM SI3BIKE.

18.51 cHauana nmpocMaTpUBarO OTPHIBOK HA AHTJIMHCKOM SI3bIKE, a 3aTEM BO3BPALIalCh
Y YUTAK0 €r0 BHUMATEIBHO.

19.41 umy B poAHOM SI3bIKE CJIOBA IOXO0KME HA HOBBIE aHTJIMIUCKHE CIIOBA.

20.51 mpITaroCh HAXOUTH MOJICIH U IPUMEPHI B AHTJIUHCKOM SI3BIKE.

21.51 ompenensto 3HAUEHHWE AHTIUICKOTO CIIOBA, Pa3eisisi €ro Ha 4acTd, KOTOPHIE
MHE MOHSTHBI.

22.51 cTaparoch HE IEPEBOUTH JOCIOBHO.

23.51 KpaTKO wM3jaraim YCIBILIAHHYI0 WM HPOYUTAHHYI0 HH(POpMALUIO IO-
AHIJIMMCKH.

Yacrsp 3

24 .51 craparoch 10ragaThCsl O 3HAYEHUHM HE3HAKOMOI'O aHIJIMICKOTro CII0Ba.

25.Eciiu s He MOry BCHOMHHUTH CJOBO IMO-aHIVIMMCKM BO BpeEMs pPas3roBopa, s
UCITOJIB3YIO JKECTBHI.

26.Ecnu 51 He 3HAI0 HY)KHOE CJIOBO MO-aHTJIMHCKHU, TO 51 IPUIYMBIBAI0 HOBOE CJIOBO.
27.51 He unLy B CIIOBape KakJ0€ HE3HAKOMOE CIIOBO, KOT/Ia YATAI0 MO-aHTITHICKH.
28.51 craparoch MPOTHO3UPOBATH AHTIUICKNE BBICKA3bIBAaHUS IPYTUX JIOICH.
29.Ecnu s He MOTy BBIPa3uTh MBICIH TMO-aHTJIMUCKH, SI UCTIOJIB3YIO CIIOBO WU (ppasy
C TEM K€ 3HAUCHUEM.

Yacrs 4

30.4 craparock UCHOJIB30BaTh JIFOOYIO BO3MOKHOCTD JUIsl IPUMEHEHHS aHTIIUHCKOTO
A3bIKA.

31.41 3ameyaro CBoM OMIMOKM MU MCHOJB3YIO 3Ty HWH(OpMaIrio, 4ToObl JOCTHYb
JTYUIIUX PE3yIbTaTOB.

32.41 oOpariaro BHUMaHKe, KOT/1a KTO-TO TOBOPUT MO-aHTIUHCKH.

33.51 (cTaparoch y3HATh, KaK HAJA0 YYUTHh S3BIK, YTOOBI BBIYUHTH €r0 KaK MOYKHO
Jayduie.

34.51 cocTaBsito CBOE pacIUCaHKe TaK, YTOOBI Y MEHS OBIJIO JOCTaTOYHO BPEMEHHU Ha
U3YyYCHUE aHTIUICKOTO S3bIKA.

35.4 umy mroaei, ¢ KOTOPbIMA MOT'Y TOBOPUTH TO-aHTJIUHCKH.

36.41 craparoch Kak MOXKHO OOJIbIIIE YUTATh MO-aHTJIMHCKH.

37.CoBepIlIeHCTBOBAaHUE HABBIKOB BIIAJCHUS AHTJIMHCKUM S3BIKOM HEOOXOAMMO MHE
JUTSL TOCTHKEHUS OIpeIeTICHHON TIEJH.

38.51 3amyMBIBalOCh O CBOMX YyCII€XaX B U3YUYEHUU aHTIIMHCKOTO SI3bIKA.
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Yacrb 5

39.Eciu g 4yBCTBYIO, YTO OOOChH IOJIb30BAThCS AHTVIMHCKUM S3BIKOM, TO CTaparoCh
pacciabuThes.

40.51 crapatoch TOBOpPUTH IMO-AHIJIMMCKH, JaXe €ciu OOICh, YTO MOTY CHENaTh
OIIHOKY.

41.5 nooupsito ceOs, eciu Jearo yCIeXu B U3yUYCHHUH aHTJIMMCKOTO SI3bIKA.

42.51 3ameuaro, 4TO HEPBHUYAIO MM HAXOXKYCh B HANPSHKEHHOM COCTOSIHHH, KOTJa 5
y4y WU UCTIOTB3YI0 aHTTIUICKUH SI3bIK Ha MPAKTUKE.

43.51 3anuChIBal0 CBOM YyBCTBA B CBOEM YU€OHOM THEBHUKE.

44 .5 o0cyxnaro ¢ IpyruMH CBOU OILYIIEHUS IPU U3yUYEHUH aHTJIMICKOTO S3bIKA.

Yacrsb 6

45.51 mpomly TrOBOpPUTH MEIJICHHEE WM HOBTOPUTH YTO-TO, €CJIU s YTO-TO HE
NOHUMAIO.

46.51 mpoury nroael, KOTOpbIE BIAJACIOT AHIIMMCKUM S3BIKOM, HCIPABISATh MEHS,
KOrJia 51 TOBOPIO.

47.51 npakTUKYIOCh B @HTJIMHCKOM SI3bIKE C IPYTUMHM CTyI€HTaMHU.

48.51 mpoury 0 MOMOIIHU TeX, KTO BIAJCET AaHNIUUCKUM S3BIKOM.

49.51 3amar0 BOIIPOCHI MO-aHTITHICKH.

50.41 craparock y3HaTh 4TO-IHO0 O KYJIbTYpPE aHTIO-TOBOPSIIIUX CTPaH.

Ouenka pe3yJibTaTOB:

Buvicokasn Bcezoa unu noumu ecezoa ucnoiv3yemote 45-5,0
Bricokas OO0BbIYHO MCIIOJIB3yeMble 35-44
Cpeonsnsn Hnozoa ucnonv3yemoie 25-34
Huskan OO0BIYHO He UCTI0JIb3yeMble 15-24
Hu3skaa Hukozoa unu noumu Hukozoa ne ucnonavsyemasn 1,0 — 1,4
DUO: Hama:
3anoyiHUTe TabJIUILY:
YacTs 1 Yactp 2 | Yactb 3 Yacts 4 Yacte 5 | YacTb 6
O¢ddextu | YmctBen | Kommencanu | Opranuzarn | Yopasne | OcymiecTsi
HOCTD Hast i us U | HUE CHHE
3allOMUHAaH | 00paboT | OTCYTCTBYIO | OIICHKA SMOIHUS | IIO3HABATEN
us Ka X cBOEH MU bHOU
3HAHUH IO3HAaBaTEN JIESITEIILHOC
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1. 10. 24. 30. 39. 45.
2. 11. 25. 31. 40. 46.
3. 12. 26. 32. 41. 47.
4. 13. 27. 33. 42. 48.
5. 14. 28. 34. 43. 49.
6. 15. 29. 35. 44, 50.
7. 16. 36.
8. 17. 37.
18. 38.
19.
20.
21.
22.
23.
Htoro
Cpenn
ee
/ 9 N/ /6 19 /6
3Haye | = 14 = = 6=
HHE:

Cpennuii 6amn: (1 )+(2 )+(3_ )+ @4 )+(B_)+(6_) /50=__




Tecm 4
TecTt nu1s1 onpenesieHusi ypoBHsI 00y4aeMOCTH CTY/I€HTOB

B n1aHHOM TecTe BaM IPEICTOUT ONPEACIUTh YPOBEHb O0y4aeMOCTU
CTyA€HTOB. JlJig1 3TOro BaM HY>KHO OyA€T OLCHUTb, B KaKOW CTENEHHW Ka)JbIi U3
BBIIEJICHHBIX ~MapaMEeTPOB  COOTBETCTBYET IMpEAJIaraéMbIM HETaTUBHBIM - WU
IIO3UTHUBHBIM XapaKTEPUCTUKaM. (O3HAaKOMBTECh € KaXIbIM U3 I1apaMETpoB IIO
NpeyIoKEHHBIM B Ta0bnuiel KpailHUM XapakTepHCTHKaM. 3aTeM MO MATHOAIBHON
CUCTEME OLEHHUTE, B KaKOW CTENEHW MPEIbSABICHHBIE  XapPaKTEPUCTUKU
COOTBETCTBYIOT BalleMy CTYJIEHTY, a pe3yJbTaTbl OLEHKHM OTMETUTh B
MpeIoKeHHON Tabmulie 2, rae 1 6al coOOTBETCTBYET MaKCUMAabHBIM HETraTUBHBIM
XapakTEepUCTHKaM, a 5 0ajuloB COOTBETCTBYIOT MAaKCUMAJbHBIM IO3UTHBHBIM
XapaKTEPUCTUKAM.

Tabnuna 1. XapakTepuctuka napameTpoB 00y4aeMOCTH.

XapaKTepUCTHKHU
IHapamerp
ITo3uTuBHBIEC HerarusHbie
CkopocTb bricTpo MensieHHO
be3 HanpspkeHUs Hanpsxkenno, ¢ Tpyaom
[IpouHo, Ha g0ATO MumoneTHo, OBICTPO
3a0bIBacTCS
Jlerko nepeyunBaercs C Tpynom nepeyuuBaeTcs
O6maaetr rTHOKOCTHIO Xapakrepuzyercs
PUTHUIHOCTBIO
TimarenbHOCTH JlobpocoBecTHO XajaTHo
AKKypaTHO Heb6pexno
OcHOBaTeNbHO IToBepxHOCTHO
MoTuBanus OxoTHO HeoxotHO
J1oOpoBOJIBHO [To npunyxneHnto
NuunmatueHO NneptHO
YBIIEUEHHO, AKTUBHO ITaccuBHO,
CrapaTtenbHO, yCepIHO Hepanuso, neHuBo
KoranutuHas Oco3HaHHoO, ¢ | Mexanunuecku, HE
OpraHu3alus MOHUMAaHHEM MOHUMAs1, METOJI0M MPOO H
(01115 (1) 3
[Inanomepno, npensuas | CioydaitHo,
MOCJIEICTBUS, HENpPEeTHAMEPEHHO
palMOHAIBHO
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[Icuxonornyeckas OTCcyTCTBYET yCTaIOCTh C yromnenuem
KOM(OPTHOCTH Y 10BIETBOPEHHOCTD HeynoBneTBopeHHO
Bocnpunmunso [1noxast BOCIPUUMUYHUBOCTh
VYpaBisieMoCTh CamocTOSTENBHO HecamocTositensHO
ABTOHOMHO, He3aBucuMO | Ilox pykoBoacTBOM
[LimanomepHo, BbecnieasHo, OeccucTeMHO,
IlocienoBaTensHO, 0e3 maHa
LlenenanpaBiaeHHO
[TocrosiHHO, HacTouuBo | llepnonnuecku,
HEYCTOMYMBO
Hcnonb3oBaHue Xoporas [Inoxast 0CBEIOMIIEHHOCTb
pecypcoB OCBEJIOMJIEHHOCTb 0 | 0 pecypcax
pecypcax OTtcyTcTBYET YMEHHE
Ymenue HaXOJUTh | HAXOIUTh HY>KHYIO
HY>KHYIO HH(QOpMAIIHIO uH(pOpMaIUIO
O6nanaer OtcyTtcTByeT 0a3a TaHHBIX
OpraHu30BaHHOM  0azoif
JAHHBIX OTka3bIBaeTCsl OT TTOMOIIH
Jlerko NIPUHUMAET | U COBETOB
TIOMOIIb U COBETHI
[IpaBUIBHOCTH Bricokuit rpoueHT | Huskuit IIPOLICHT
BBITIOJTHEHUS PaBUIILHO MIPUHATHIX | TPABUIIBHO MPUHATHIX
JEUCTBUN pelIeHun pelLIeHu
ObocHoBaHHOEe U3MeHeHne | HeobocHoBaHHOE
QIrOPUTMA  BBINIOJHEHHUS | U3BMEHEHUE anropuTMa
JIEUCTBUS BBITIOJTHEHUS JICUCTBUSI
OpueHTHpoBKa B | YUUTHIBAECT Urnopupyer
y4eOHOM CUTyaIuu WHJIMBUIyaJIbHbIC WHJUBUAYaJIbHbBIC
0COOEHHOCTH 0COOEHHOCTH

AJIEGKBaTHOCTH OIICHOK
CnocoOHOCTh TEPEXOAUTH
Ha IpYyrou YPOBEHb
CJII0KHOCTH

Y4uuTeIBarOTCA
MIPOUCXOSAIINE
VU3MEHEHUS
Paccmarpusarorces
aTbTEPHATUBHBIC CIOCOOBI
pelIeHus 3a1a4u

HeanexBaTHOCTD OIIEHOK
HeroToBHOCTB K mepexony

Ha Ipyrou YPOBEHb
CJI03KHOCTH

He YYUTBIBAKOTCS
MIPOUCXOIALLNE

U3MEHEHUS

PaccmartpuBaercss TOJBKO
OJIMH CIOCO0  pelieHus
3a/1a4u
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Tabnuna 2. Pe3ynbTaThl OLICHKH MOKa3aTenell 00y4aeMOCTH.

ITapametp

Bana (1-5)

1. Cxopocth

2. TaTensHOCTh

3. MoTtuBams

4. KorautrBHas OpraHu3alus

5. [lcuxonornueckasi KOMGOPTHOCTH

6. YrpaBisieMoCThb

7. ctionp30BaHuE pecypcoB

8. [IpaBWJIBHOCTH BBIMOJHEHUS 1€MCTBUI

9. OpueHTupoBKa B yueOHOI CUTyalluH

Hroro:

12
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Tecm 5

AHAJIN3 TOTOBHOCTH CTYIEHTOB K CAMOCTOATEJILHOM padoTe
(AHkeTa I IIperoaaBaTesicii)

1. Kakue cinoXKHOCTH BO3HUKAIOT MpU paboTe CcO CTyJAEHTaMU - Mpu
BBIMIOJTHEHUU  3aIaHUM M yOpPaXHEHWM B  paMKaXx KOMMYHUKATUBHO -
OPUEHTUPOBAHHOTO 00yueHus 151.

a) CTYIEHThl HE MPUHUMAIOT AKTUBHOE y4YyacTHE B TMpollecce O0y4YeHHUS U
MO3HAHUS;

0) CTyIEHTBhl HE XOTAT BBIpa)KaTh COOCTBEHHOE MHEHHUE, UYBCTBA, JEIUTHCS
OTIBITOM;

B) CTYJICHTHI C TPYJIOM UMUTUPYIOT peabHbIC CUTYaIlUH;

I') CTYJIEHTHI HE YMEIOT padoTaTh B Mapax U Ipynmnamu;

1) CTYJIEHTBI HE OCO3HAIOT CBOEH OTBETCTBEHHOCTH 32 PE3YJIbTaThl O0yUEHUS;

€) CTYJEHTHI HE Pa3BUBAIOT y C€0sl yMEHUE YUHUTCS;

) CTYJICHTBI 0XKHUIAIOT, YTO MPENoaBaTeib UrpacT JOMUHHUPYIOUIYIO POJIb Ha
3aHATUY;

3) CTYAEHTHI HE YMEIOT CAMOCTOSITEILHO BEIBOAUTH MTPABUJIA;

1) CTYJEHThI HE YMEIOT BECTH CIOBAPHYIO padoTYy;

i) CTYI€HTBI HE YMEIOT CAMOCTOSITEIbHO PabOTaTh C JIEKCUKOM;

K) CTyJICHTBI HE YMEIOT padoTaTh HaJ OMIMOKaMHU.

2. CorunacHsl 11 Bl o crieayromumMu yTBEpKIACHUSIMU:

a) CTyZIEHTHI HE YMEIOT 3(PPeKTUBHO padOTaTh B IPYIIAX U Mapax, TaK Kak He
paboTanu TaK B IIKOJIE

0) CTyAEeHTHl HE€ MOHHMMAIOT, YTO KOMMYHHMKATHUBHOE 3aJaHME 3TO CPEACTBO
U3Y4YEHUS U YCBOECHHUS MHOCTPAHHOIO s3bIKa (M, KaK CJIEICTBHE, YACTO BBINOJIHSIOT
€ro Ha PyCCKOM SI3bIKE)

B) CTYHEHTBl HE YMEKT HWCHOJIb30BATh JIONOJHUTEIBHBIE PECYPCHI IS
nzyuenusi U (MaTepHeT, paano, cpaBoYHas IuTepaTypa)

I') CTYJIEHThI HE YMEIOT U HE MOJb3YIOTCS AHIJI0-aHTJIUHCKUM CIIOBapeM

) pasmenasl  Unit(a) ompemeneHHOro YpOBHS —CIIOKHOCTH HE  Bcerja
COOTBETCTBYIOT YPOBHIO MOATOTOBKU CTYJEHTOB (HAalpUMep, rpaMMaTHYECKUNA WIIH
JIEKCUYECKHI MaTepuai CTyAeHTaM MO CWjiaM, a ayJMpOBaHUE BbI3bIBAET OOJIbIINE
CJIOHOCTH)
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3. Kakoil acmexkT BbI3bIBAE€T caMble OOJBIINAE CIOKHOCTH Yy CTYJICHTOB
(mocTtaBbTE OAIIBI TIO YPOBHIO CJIOKHOCTH 5 — CaMblii CIIOXKHBIN, 1 — caMblif JIETKUH).
OTH K€ ACHEKTHI OLICHUTE C TOUKHU 3PEHUS TOTO, CKOJIBKO ayJUTOPHOTO BpeMeHU Bbl

yaenseTe KakI0My U3 HuX (B MPOIEHTaX):

*yreHue, *ayaupoBaHue, *IUCBMO, *TOBOpeHHE, *JIeKcHKa, *TrpaMmaTHka,

*opraHuzaius cBoei
y4eOHOH ACATENBHOCTH, *(yKaKUTE CBOK)
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Tecm 6
TecTupoBanue 00IUX Y4eOHBIX YMEHUM
(from ““Study tasks in English Student’s Book” by Mary Waters, Alan Waters
Cambridge University Press, 1995 pp200)

Ykazanusi: Bam Oyayr npemioxeHbl yTrBepkacHus. [Ipouutaiite kKaxkmoe
YTBEPKJIEHUE U OIICHUTE €T M0 MIKaJie U3 TpeX OaioB.

1 — YV MeHs XOpouIo 3TO MOTYYaeTCsl.

2 — 51 nenaro 3TO HOPMAJIbHO, HO MHE HAJ0 OOJIbIIE MPAKTHKH.

3 — Y MeHs II0XO0 3TO MOTyYaeTCsl.

JIOTIOJTHUTETHHO OTMETHTE MOTPEOHOCTh B ’TOM YMEHHH:

«+t» — MHe Hy»KHO 3TO YMEHHE. «—» — MHe He HY’KHO 3TO YMEHHE.

Bam HeoO0XoauMO OLEHUTh HACKOJIbKO TOYHO TO WM HMHOE YTBEPKICHUE
ONMCHIBAET BallM _ pealibHble  AekcTBUsI. He  oleHuBalTe © IpeajioKEHHbIE
BBICKAa3bIBAHUS C TOYKH 3PEHUS TOTO, UTO, HA Balll B3IJISA, CJAEAYET AENaTh, WU TOTO,
YTO APYIUe JAENAIT, OCYLIECTBIIAA M03HABATEIBbHYIO AEATEIIBHOCTh. B TaHHOM TecTe
HE MpEeIaratoTcs MPaBUIbHbIE WM HENPABUIIbHBIC YTBEPIKICHUA.

A. OpFaHI/BaHI/IOHHbIe HAaBBbIKH 1 HABbBIKH CAMOaHAJ/IN3Aa.

. Sl akkypaTHO Bely 3alIMCH HOBBIX CJIOB.

. Sl akKypaTHO 3aIMCHIBAIO 3a/1aHU.

. A aBnstoch “HE3aBUCUMBIM™ 00YJaEMBbIM.

. A1 oco3Haro cBOIl COOCTBEHHBII CTHIIb 00YUYEHUSI.

. S yBepeHHbIH B cebe 00yyaeMblil.

. S oco3Haro, cCBOM yueOHbIE TOTPEOHOCTH.

. A Beny 310pOBbIN 00pa3 KU3HMU.

. VY MeHs XOpollue YCeIoBHS 151 y4eObl.

. Y MeHs ecTb yueOHBIH TUTaH.

. A cnenyto cBoeMy ydeOHOMY TUTaHYy.

. b. YMeHue HaX0AUTh M UCI0JIb30BATh PeCYpPChl.

o A 3Ha10, i€ B KHUTE WIH KypHAJle HAaUTU cieupruyecKyro HHPOpMaLHIO.
o S 3Har0, Kakue yueOHbIe MaTEpHUAIIbl U YCIYTH JOCTYITHBI B OMOIHOTEKE.

o 41 3Ha10, Kak HalTH B OMOIMOTEKE HYKHYIO KHUTY WIH KypHAJL.

. 51 Mory onpeaenuTh CyIIeCTBEHHbIE YaCTH KHUTH.

o S ymMero HaXxouTh CIIPABOYHYIO JIUTEPATYPY IO TEME.

o S ymero BeCTH 3alucH TOro, TIe 51 Halesl HH(QOopMaIuio.

o 51 ymero 6ersiio mpocMOTpPETh CTAaThIO.

o 51 ymero Geryio mpocMOTPETh CTaThIO, OCTAHABIUBAsCH HA MHTEPECYIOIINX

MEHS JeTaJIsIX.

° B. YMenue BecTH 3anucH (1eJ1aTh KOHCIIEKT).
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51 3Ha10, 9YTO 3HAYUT NPABUIIBHO BECTH 3AIIHMCH.

51 3Ha10 pa3HbIe CIOCOOBI BEACHUS 3alIMCEN.

51 ymero BECTH JTMHENHBIE 3aIIUCH.

S ucronp3yro B KOHCIIEKTAX HyMEpaLHnIo, THarpaMMbl, TPYIIIMPOBAHUE.
S uMero BECTH 3alUCH, KOTJa CITylIalo.

51 uMero BECTH 3alUCH, KOTJ1a YUTALO.

S uCcnoIb3yr0 COKpAIICHUS B 3AIUCSX.

A mory copMynHpoBaTh, KAKUE CTPATETUU UCIIONB3YIO0, KOT1a CIYLIAKO.
S mory chopMynpoBaTh, KAKME CTPATETUHU UCIOJIb3YI0, KOTAa YUTALO.
ITepen Tem, Kak s UATAIO WM CIyLIAlO, sl CTABIIO NEpe]l COOOM LEb.

51 Mory mpOrHO3MpPOBaTh, O YEM IPOYUTAIO B CIHEAYIOIIUNA MOMEHT.

51 MOry IpOrHO3UPOBATH, YTO YCJIIBIILY B CJICIYIOIINNA MOMEHT.

Sl Hcnonb3yr0 OpraHu3allMOHHBIE IIPUEMBI, KOTOPBIE MOIYT IIOMOYb

IIOHUMAHHUIO MaTCpHaJa.

A MOT'Y A0raaarbCs O 3HAYCHUHW HC3HAKOMBIX CJIOB M3 KOHTCKCTA.



Tecm 7

AHKeTa J1Ji51 onpe/ieJieHus1 MOTPeOHOCTell U MPUOPUTETOB CTYAEHTOB

Hpoumume npedﬂaeaejwble omeembvl U ommembvnie npasujlbHbvle.

3auem Bbl uzyyaeme aueIUUCKUU S3blIK (OMMEmMbme HYHCHLIU 8APUAHM UTU

HECKOJIbKO 6apuanm06) J

)
X4

LX)

3TO 00sA3aTEIbHBIN MIPEAMET. ... ..

YTOOBI MyTEUIECTBOBATb. ........

4TOOBI HAITH XOPOIIYIO padoTy.........
TaK XOTAT MOU POJUTENH. ... ..

HE 3HAl0, 3a4eM 5 3TO JeJalo. ......
HOTOMY YTO 3TO MIPECTUXKHO.......

MHE 3TO UHTEPECHO. .......

4TOOBI IOMEHATh MECTO KHUTEJIbCTBA. ... ..
JIpyTrUe NpUUUHBL. ........

/7

3

%

7
‘0

D)

3

%

3

%

3

%

3

%

7
0’0

Ha xaxom ypoene Bvl naxooumecs (ommembme He0OX00UMOe).
**  HaYaJbHBIMH......
< CPEIHUH. . ....

% TPOJBHHYTHIM. ...

OueHume C60U_HABLIKU U YMEHUA 6 Cﬂedyiou;ux obnacmax no nAMuUOAIILHOU

cucmeme (1- makcumanvHas He2amueHas oyeHka, 5 — MaKCUMAIbHAsL
NO3UMUBHASL OYEHKA).

Jlexcuka I'pammamuxa | Ayouposanue | Ymenue Ilucomo l'osopenue
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Kax Bol oyenusaeme ceou cnocodHocmu K u3y4eHurO s136lK08.
%  XOpollHe......

)/

¢ CpeIHHE.....

X/

*%* IIJ1I0XHUE......



C kakum us Cﬂe()leu/]MX acnekmos Bul ucnvimoléaeme Cloi#CHOCMU 8 npoyecce
YUA:

3

%

C IPOU3HOUIEHUEM. .....
C ayIUPOBAHUEM......

¢ GOpMyIHPOBAHUEM BBICKA3bIBAHUM. . .. ..
C YYCHHEM I'PAMMAaTHUKH. .....

C IOTIOJIHEHUEM CJIOBAapHOTO 3amaca......
C IUCbMEHHBIMU 33JaHUSIMU. . ..

C CaMOOpraHHu3auen

Ipyrue (YKaxwure)......

3

%

3

%

3

%

3

%

X3

*

X3

*

)
L X4

Omnpenenure BaIld MPUOPUTET B CICTYIOMIMX OOJACTAX, B 3aBUCUMOCTH OT
Bamux MnorpedbHocredt (1 — MHUHMMaNbHAs MPUOPUTETHOCTH, 6 — MaKCHUMallbHas
MPUOPUTETHOCTH):

Jlexcuka I'pammaruka | AynupoBanue | UreHue [Tucemo TI'oBopenue

Onpedenume sawiu npuopumemvl 6 CleOVIOWUX obaacmsax, 8
L
3asucumocmu om pezyiomamos mecmos  (l-munumanvuas npuopumemuocms, 6—
MAKCUMANIbHASL RPUOPUMEMHOCMb).

Jlekcuka I'pammarnka | AyaupoBanue | Urenwue ITrucemo I'oBopenue

Conocmasgvme pe3ynbmamsl 08X NPeOblOYUUX OYEHOK U OKOHUAMETLHO
onpedenume npuopumemol (l-MUHUMATLHAANPUOPUMEMHOCb, 6 — MAKCUMATbHASL
NPUOPUMEMHOCINY):

Jlexcuka I'pammaruka | AynupoBanue | Urenue IIncemo ['oBopeHne

' Hanpumep, ecnu y Bbl OLieHUBAETE CBOM YMEHWA U HaBbIKM B 061aCTM rpamMMaTUKK Ha 4, a B 06nacTu
JIeKCUKM Ha 1, To, cnefoBaTelbHO, NeKcMKa byaeT ansa Bac 6osee npuopunteTHOM 061aCTbio MO CPAaBHEHWUIO
C rpaMmaTUKON.
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Kaxue cpedocmea Bul ucnonv3yeme npu uzyuenuu A3vlka (CHa4ana ommemovme
HeobXo00uMoe, a 3amem OyeHume ux 6 3AsUCUMOCMU OMm moeo, 4mo Buvi Oonbute
npeonouumaeme):

1 = MHe 310 He HpaBUTCA, 2 = Sl HEUTPAIBHO K ATOMY OTHOIIYCh, 3 = MHE 3TO
HPaBUTCS.

)
L X4

Knauru
Buneo
Panuo
Kommbrorep
HNHuTtepHer
TeneBuaenue

Pacneuatku OTJICIIBHBIX 3aJlaHUM
OOmIeHne ¢ HOCUTEJIEM A3bIKa
["a3eThl 1 KypHaJIbI
AyJI1o KacceTsl

X3

¢

X3

¢

X3

¢

X3

*

X3

*

3

%

3

%

3

%

7
0’0

Conocmaesvme 6bvisi61eHHbIE npuopumenisbl U UMerowuecsi 6 Hajiuvue pecypcsl u
3dnojiHume ma@zuuy:

Jlexcuka I'pammaTtuka | AyaupoBanue | UreHue IIncemo ['oBopeHne
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PA3JIE] 2

Your learning type and language learning

Here are some language learning tips for people with each of the four learning
types:

Meaning-Oriented Learners

You probably enjoy using the language to build relationships with people. You want
to observe and analyze social situations. It is good for you to plan language learning
activities around language functions and communication situations. You may be
frustrated by a language learning program based on a grammatical syllabus. An
approach to language learning you might enjoy is the Relational approach.

Theory-Oriented Learners

You may be more interested in how the language works and the theoretical
implications of the language to linguistic theory. You may be less interested in using the
language as a medium for communication. Achieving communicative competence may
be needed in order to achieve something you want to do. You may need to work at
activities that will help you develop communication skills and to gain a theoretical
understanding of the language. You probably have high standards for yourself, which
can be good. Do not set unreachable standards or you may become discouraged. An
approach to language learning you might enjoy is the Analytical approach.

Solution-Oriented Learners

Your motivation for learning a language is probably to enable you to accomplish
something useful or important. You are probably less interested in linguistic theory for
its own sake. You probably like a structured and orderly presentation of materials with
hands-on learning. You are likely conscientious and work hard. If you know the purpose
of an activity that will help you be productive, you will be more motivated to do it. You
will probably be less comfortable with open-ended activities, communicative activities
and games. An approach to language learning you might enjoy is the Structured
Approach.

Activity-Oriented Learners

You probably are more interested in getting out and doing things with people who
speak the language. You may be less interested in studying by yourself. You may enjoy
classroom activities that involve action and cooperation, such as games. If you get out
and participate in activities where people use the language, you will have fun and learn
a lot. You likely relate well to people and enjoy getting to know them. Classroom
activities that involve drills and theory may not appeal to you. One approach to

language learning you might enjoy is the Energetic approach.
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Learning Styles

Some people like to work quietly on their own, while others like to learn by social
talking. Here are some learning styles, which one are you?

Here are four learning styles. They are 'activist', 'theorist', '‘pragmatist’, and ‘reflector’.
Read on to find out which one you are, and which learning strategies might suit you:

"Activist' (An active person who likes new things)

Activists like new problems, being ‘thrown in at the deep end' and team work. If you
think that this is your style, the strategies that you might like include:
working with other people
asking questions for clarification

inferencing
physical response

‘Theorist' (A person who is interested in theories and research)
Theorists like interesting concepts, structured situations and opportunities to ask
questions. If you think that this is your style, the strategies that you might like include:
e advance organisation
self-management
self-evaluation
grouping
asking questions for clarification
note-taking
deduction and
re-combination

'Pragmatist’ (A person who likes to learn practical things)

Pragmatists like relevance to real problems, immediate chances to try things out and
experts they can emulate. If you think that this is your style, the strategies that you
might like include:

grouping
self-evaluation

( ]

( ]

e repetition
e sound
[ ]

[ ]

deduction and
re-combination
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http://elc.polyu.edu.hk/CILL/strategy.htm#Questions for Clarification:
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http://elc.polyu.edu.hk/CILL/strategy.htm#Recombination:
http://elc.polyu.edu.hk/CILL/strategy.htm#Thinking Strategies
http://elc.polyu.edu.hk/CILL/strategy.htm#Self-evaluation
http://elc.polyu.edu.hk/CILL/strategy.htm#Repetition:
http://elc.polyu.edu.hk/CILL/strategy.htm#Sound:
http://elc.polyu.edu.hk/CILL/strategy.htm#Deduction:
http://elc.polyu.edu.hk/CILL/strategy.htm#Recombination:

'‘Reflector' (A person who likes to observe, analyse and research)
Reflectors like thinking things through, careful research and unemotional
observation. If you think that this is your style, the strategies that you might like
include:
advance organisation
self-management
self-evaluation
grouping
asking questions for clarification
transfer
translation

inferencing

note-taking
deduction and

re-combination

You can also try the activity on pages 6 to 7 of Ellis, Gail & Sinclair, Barbera
Learning to Learn English (1989) Cambridge: Cambridge University Press, which is
on the Study Skills shelf at Early Intermediate Level.
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Seven Learning Styles

1. Linguistic: This type of learner loves to read, write, and tell stories. They tend to
memorize places, dates, names, and trivia very easily, and are always mesmerizing
you with their incredible tales. They have a remarkable ability to repeat back
everything you have ever told them, word for word. Encourage their creativity, and
do your best to distinguish between the truth and exaggeration (it is all well
intended). These students learn best by saying, hearing, and seeing words. Ask them
to write down a word or a phrase, and it is forever locked into their memory.
Encourage them to participate in spelling bees and creative writing courses. You
could have another Shakespeare on your hands!

2. Logical: This child is very mathematically inclined. They enjoy solving problems,
particularly if they are math related. They are similar to Dr. Spock, on Star Trek, in
that they are very logical, straight-forward types of learners. They will plague you
with questions on how things work, how things relate to one another, and why things
are here. Their favorite toys as young children were likely building blocks, and
pattern puzzles. Answer their ongoing questions with as much patience as you can
muster, and know that one day they may likely become an engineer. This type of
student learns best by categorizing, classifying, and working with abstract patterns or
relationships. Ask them to make a chart or to show relationships between different
items. For example, "What kind of effect does the EI Nino have on the stock
market?". They will not only come up with an answer, but they will be able to
explain the process and developmental stages of the relationship.

3. Spatial: These are the visualizers. They spend most of the day dreaming,
watching movies, and staying as far away from reality as possible. If they seem
particularly "down", asking them to draw a picture will get you much further into the
nature of the problem, than asking them to tell you about it. Allow them to develop
their senses-and their natural artistic abilities. They are very good at working with
colors.and pictures, and using the "mind's eye". Allow them to play a couple of
educational computer games, such as Civilization or the Oregon Trail, or to
daydream under a tree. They could be hard at work thinking about a particular
problem, but have yet to put it on paper. These types of learners are very artistic,
although they often have problems expressing it. Encourage any type of creative
endeavor. They may become the next developer of an international theme park.

4. Musical: If your child is always walking around the house humming a tune, or
always needs music to study by, then he/she is likely a musical learner. This type of
learner is best at noticing details, pitches, and rhythms that escape the normal

23



listener. They are excellent at keeping tune, and are adept at turning the abstract into
concrete objects. They learn best through rhythm, melody, and music. For
memorization techniques, ask them to write a song about the lesson (rap works well
as a narrative), or teach them a song. Encourage their natural love of music, and try
to incorporate music into as many lessons as possible.

5. Bodily: This type of learner is always on the move. They constantly walk around,
they have to touch everything, and they use body language to convey their feelings.
They would rather play sports or do a craft than sit down and read a book. They need
active education! Keep them moving. Play word games in the pool, have spelling
lessons during tennis. Take them camping to learn about geography and nature.
These are the learners who can do more than one thing at a time. Generally
recognized as ADHD (Attention Deficit Hyperactivity Disorder), many are
misdiagnosed. Allow them to use all of that extra energy to learn. Remember to
incorporate sense development and interaction with space during their lessons.
Attempt to keep the duration of each lesson down to a minimum (10-20 minutes
depending on age), and change subjects frequently. Interdisciplinary lessons are very
successful with these types of learners.

6. Interpersonal: These are the "social butterflies”. They adapt easily to any type of
social situation, have many friends and are excellent leaders. They are patient,
understanding, and very empathetic, which makes them a favorite among their
playmates. They generally make good leaders because of their ability to mediate
conflict, and are often referred to as "the Peacemaker" of the family. Encourage their
love of people, and allow them- to be with many different types of people. They will
likely bring home a number of different types of friends. Although this can be
difficult at times, it is important to support and accept all of them. This type of
learner will do best in @ group situation as they compare, share, relate, and interview
other people. If no group is available, don't be surprised to see them create one in
their animals or toys!

7. Intrapersonal: These strong willed people work best alone. They pursue their one
interests and have a deep understanding of themselves. They pride themselves on
being independent and original, and they tend to stand out from the crowd without
even trying. They are the "strong, silent type". They do best in self paced instruction,
individualized projects, and working alone. Allow them to be by themselves, but
continue to encourage their socialization skills. Create a number of situations for
them to socialize, yet allow them to maintain their own space. These children work
best alone, and often need to be encouraged to socialize.
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Checklist for Discovering Learning Channels

I. Strong In Visual
Channel

__ 1. Likes to keep written
records, i.e., journals,
diaries.

___ 2. Puts models together
correctly using written
directions.

__ 3. Follows recipes easily
when cooking.

___ 4. Reviews for a test by
writing a summary.

___ 5. Jots notes on scraps of
paper.

__ 6. Expresses self best by
writing.

___7.Can put a bicycle
together using only the
written directions provided.
___ 8. Memorizes addresses
& telephone numbers by
writing them down.

__ 9. Uses visual images to
remember names.

_10. A "bookworm®.
__11. Plans the coming
week by making notes.
__12. Prefers written
directions from teachers:.
__13. Prefers reading-
writing games like
"Scrabble".

__14. Usually reads signs
& billboards while driving
or riding.

__15.'Would rather read
instructions than have them
read.

____Total

Il. Strong in Auditory
Channel
___ 1. Prefers to have
someone else read
instructions when putting a
model together.
__ 2. Reviews for a test by
reading notes aloud or by
talking with others.
__ 3. Expresses self best by
talking.
__ 4. Talks aloud when
working a math problem or
reading.
__ 5. Prefers listening to a
cassette over reading the
same assignment.
___ 6. Memorizes addresses
or telephone numbers by
saying them.
___ 7. Uses rhyming words
to remember names.
__ 8. Plans the coming
week by talking it through
with. someone.
_ 9. Talks to self.
~10. Prefers oral directions
from teachers.
__11. Prefers talking-
listening games.
__12. Keeps up on news by
listening to the radio or TV.
__13. Able to concentrate
deeply on what another
person is saying.
__14. Uses free time for
talking with others.
__15. Finds it easier to talk
to a friend by phone than
writing.

Total

I11. Strong in Touch-
Movement Channel

___|. Likes to build things.
__ 2. Uses sense of touch to
put a model together.

___ 3. Can distinguish items
by touch when blindfolded.
___ 4. Learns touch system
rapidly in typing.

___ 5. Gestures are a very
important part of
communication.

__ 6. Moves with music.
__ 7. Doodles and draws on
any available paper.

_. 8. An "out-of-doors"
person.

_ 9. Likes to express self
through painting or dance.
__10. Moves easily; well
coordinated.

__11. Spends a large
amount of time on crafts
and handiwork.

_12. Likes to feel textures
of clothing, etc.

___13. Prefers movement
games to games where one
just sits.

___14. Finds it fairly easy to
"keep it" physically.

___15. One of the fastest in
a group to learn a new
physical skill.

____Total
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If most your checks are in column one you are most probably a visual learner. This
means that you learn best from seeing words and numbers on paper, in books, on the
chalkboard, charts, etc. You will remember and use information you learn in school if
you have a chance to see and read it first. Taking notes of class lectures, and by
summarizing the things you read on paper will help you learn and remember more.

If most your checks are in column two you are most likely an auditory learner.
This means that you learn best from hearing oral explanations. Making use of a tape
recorder to make tapes of your teacher's lectures to listen to later and taking advantage
of discussion groups in class will help you to understand and remember information.
When studying or reviewing materials alone you may find it easier to learn and
remember if you read it aloud to yourself.

If most your checks are in column three you are most probably a tactile learner.
This means that you learn best actually doing and getting involved with what you learn.
You may learn best by actually handling, touching and working with what you are
learning, i.e., with concepts and in math by writing them as you study them.

26



This inventory will help you determine your brain dominance. Research findings
indicate that the learning if most information is better when both the right and the left
hemispheres are used. If your results from the inventory indicate that you do not have a
dominance in the right or the left hemisphere, and that you are integrated, you are

BRAIN DOMINANCE

achieving the best for learning.

Choose the answer that is most like you. If you cannot choose between them, circle

both.
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1. When the professor's lecture moves from detail and then ends with

"and the conclusion is...", | often think

G. Why didn't he just say that at the beginning so those details would

have made some sense?

A. | can understand how he reached that conclusion.

2. The old saying that is most true of me is
A. | don't see the forest for the trees. (I see details.)
G. | don't see the trees for the forest. (I see the big picture.)

3. | solve problems by
A. Looking at all the parts first.
G. Looking at the whole picture first.

4. My writing is more likely to
G. Have a strong conclusion and thesis statement.
A. Have a lot of details.

5. When organizing my school work, |
A. Have a daily planner and have everything divided by subject and

assignments.

G. Have a general idea about what is due and when.

6. When listening to music
A. Hear and usually remember the words of the song.
G. I hear the music and have an idea about what the song is about.

7. When | look back at notes I took in class I find that
G. | didn't write everything down that | needed to study.
A. | have the details | need to study.



8. lama

G. Big picture person.

A. Detail oriented person.

9. When | work in a group, | am the one

G. With the "big ideas" for the project.
A. Who figures out the details of the project.

How many 'A's did you circle?

How many 'G' did you circle?
If you have more A's than G's you are an analytic learner-(left brained).
If you have more G's than A's, you are a global learner (right brained).

A tie means you are an integrated learner.
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BRAIN-DOMINANCE QUESTIONNAIRE

This questionnaire will give you an indication of your tendency to be a left-brain
learner, a right-brain learner, or a bilateral learner (using both about equally).

DIRECTIONS: Answer the questions carefully, checking the answer that is correct
for you. Select the one that most closely represents your attitude or behaviour. When
you have finished, refer to the scoring instructions.

1. | prefer to learn
a. details and specific facts
b. from a general overview of things, and by looking at the whole picture
c. both ways about equally

2. | prefer the jobs
a. which consist of one task at a time, and | can complete it before beginning the next
one
b. in which I work on many things at once
c. | like both kinds of jobs equally

3. | prefer to solve problems with
a. logic
b. my "gut feelings"
c. both logic and "gut feelings"

4. 1 like my work to be
a. planned so that I know exactly what to do
b. open with opportunities for change as | go along
c. both planned and open to change

5. I like to learn a movement in sports or a dance step better by
a. hearing a verbal explanation and repeating the action or step mentally
b. watching and then trying to do it
c. watching and then imitating and talking about it

6. | remember faces easily
a. No
b. Yes
Cc. Sometimes
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7. If I have to decide if an issue is right or correct
a. | decide on the basis of information
b. I instinctively feel it is right or correct
c. | tend to use a combination of both

8. | prefer
a. multiple-choice tests
b. essay tests
c. I like both kinds of tests equally

9. If I had to assemble a bicycle, | would most likely
a. lay out all the parts, count them, gather the necessary tools, and follow the
directions
b. glance at the diagram and begin with whatever tools were there, sensing how the
parts fit
c. recall past experiences in similar situations

10. At school, | preferred
. algebra
. geometry
. I had no real preference of one over the other

O T o

11. It is more exciting to
a. improve something
b. invent something
c. both are exciting to me

12. 1 generally
a. use time to organize work and personal activities
b. have difficulty in pacing personal activities to time limits
.am able to pace personal activities to time limits with ease

o

13. Daydreaming is
a. a waste of time
b. a usable tool for planning my future
c. amusing and relaxing
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14. | can tell fairly accurately how much time has passed without looking at a
clock
a. Yes
b. No
c. Sometimes

15. When reading or studying, |
a. prefer total quiet
b. prefer music
c. listen to background music only when reading for enjoyment, not while studying

SCORING INSTRUCTIONS

1. Calculate the number of your "A™ and "B" answers. Do not consider your "C"
answers.

2. Put a - (minus) sign in front of your "A" score and a + (plus) sign in front of
your "B" score.

3. Do the algebrical sum of your "A™ and "B" scores.

SCORES

-15 to -13 = left-brain dominant (very strong)

-12 to -9 = left-brain dominant

-8 to -5 = moderate preference for the left

-4 to -1 = slight preference toward the left

0 = whole-brain dominance (bilateral)

+1 to +4 = slight preference toward the right dominance (bilateral)
+5 to +8 = moderate preference for the right

+9 to +12 =right-brain dominant

+13 to +15 = right-brain dominant (very strong)
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DEFINE YOUR LEARNING STYLE

1. Look at the descriptions below. Which sound like you? Which don't?
2. If one of the two columns seems to describe you a bit better than the other, can
you think, offhand, of any ways that this might be influencing your approach to

teaching?

LEFT-BRAIN DOMINANCE

* analytical

- likes to look logically at details and facts

* linear, sequential

- low-intensity stimulus activates
processing

- dislikes excessive input

* systematic

- makes decisions by facts, gives
objective

judgements

* "planner": prefers organisation before
working

on the task

- remains "within the task"

* convergent: solves problems on the
basis of

available data

RIGHT-BRAIN DOMINANCE

* global

- likes to process information as
a whole

* random, simultaneous

- higher-intensive stimulus
activates processing

- likes rich, varied input

* Intuitive

- makes decisions based on
feelings, gives

subjective judgements

* "corrector": prefers
adjustments during the

task

- can go "beyond the task"

* divergent: solves problems
through imagination

and discovery

3. Now consider other descriptions of learning styles.

REFLECTIVE

* cautious

* more anxious = less tolerant of
ambiguity

* focus on form

* focus on accuracy

IMPULSIVE

* risk-taking

* less anxious = more tolerant of
ambiguity

* focus on meaning

* focus on fluency
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INTROVERT

* prefers individual situations which imply
use of

ideas and concepts, impersonal
circumstances,

logical cause/effect relationships

* task-oriented

* prefers abstract, impersonal, theoretical,
factual

materials

EXTROVERT

* prefers concrete experiences,
contacts with outside

world, social relationships,
personal circumstances,

negotiation, cooperation

* person-oriented

* prefers concrete, practical,
social, artistic, human-

interest materials

(Sources: Questionnaire: Author unknown, Revisions by E.C. Davis, English
Teaching Forum, Vol. 32, No. 3, 1994.; revised by Luciano Mariani, 1996; Styles

descriptions: Luciano Mariani, 1996)
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MY STUDY HABITS: HOW GOOD or BAD ARE THEY?

Check the items below which are true for you.

____1. I cannot concentrate when | read.

___ 2. | study for a test only at the last moment.

___ 3.l read all of my assignments, but I cannot remember what I read.

___4.1do not look over an assigned chapter (pictures, headings, questions,
summary, etc.) before I begin to read.

___ 5.1 skip all the captions under the pictures and graphs.

___ 6. 1 panic when | take a test.

___7.1seldom stop when | am reading an assignment to think about what |
have read or to jot down major ideas.

____8. If the teacher does not put an outline on the board, | am lost.

___ 9.1 try to write down every word in a teacher's lecture.

___10. My notes are often so incomplete that they are of little use to me in
preparing for an exam.

___11. 1 getlost when I try to listen and take notes at the same time.

___12. I have a hard time deciding on what parts of a lecture or text to take
notes.

13 I rarely complete all of my assignments on time.

___14. 1 usually study with the TV, radio, or stereo turned on.

___15. I study in a place where | am often interrupted and/or distracted.

____16. I rarely (if ever) review each subject regularly.

___17. 1 do not estimate how long an assignment might take before | begin
working on it.

___18. 1 do not follow a study schedule.

__19. I rarely.review my lecture notes the same day | take them.

__20. I rarely turn down a chance for a social activity even if | had
planned to do homework and/or study for a test.

___21. I'rarely begin a long term assignment until the day before the due
date.

~22. When | finish a reading assignment, I close the book rather than
look over the chapter to review what I have read.

__23. l usually study for a test by reading over my notes a few times.

___24. 1 have never learned to organize an answer to an essay test.

___25. 1 do not recite out loud when | study for a test.

Each of the items which you checked are weaknesses in your study habits.
Learning how to study effectively now will save you considerable frustration
later on in high school.
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The Internet TESL Journal
What Type of Student Are You?
Gerard Counihan

mailto:profesorSs@blabla.es?subject=ITESLJ - What Kind of Student Are You

Purpose

These questions and the author's personal interpretations are likely to trigger
conversation.

The Questions

Answer the following questionnaire by putting a True (T) or a False (F) after each
sentence.

(If you are hesitating between T and F, put both).

nmoow>

“-IE

S.

A OPVOZIMAX

| often study English, at home, in a library, on the train.

| need English for my work, to pass an exam, to get a job.

| don't like making grammar mistakes when | speak English.

| began learning English because my parents felt it was necessary for the future.
| love speaking English with other learners of the same level.

| go to English conversation classes because | simply want to, not because | have
to.

I think my teachers should force me to speak more in conversation class.

| would love to go on a year-long world tour, even if | had little money.

If | don't speak in conversation class, it is because the topic/task is bad.

| watch English-language TV and films in English-even though | understand
nothing!

| hate it when one person-does all the talking in conversation class.

Quite often, | am happy just to listen to the teacher.

.1 often feel a little stupid when | talk in conversation class.

| think the teacher is'what motivates a student most.

| prefer learning grammar, vocabulary, etc to speaking English.

| wish I could go to a conversation class every day instead of just twice a week.
Basically; I think a conversation class should be for practising the grammar you
have just learnt.

| regularly ask the other students questions and comment on what they say in
conversation class.

I am a woman.

Interpretation

A,

E, F, H,J, P, R=True. This, basically, indicates a self-motivated, hard-working

learner. It also indicates desire to socialise, to meet other races and cultures. This is
what language is for. The perfect student: A talker and a worker!
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B, D, G, I, K, N =True. There is a strong sense of being "obliged" to learn, which is
not self-motivation. Not a crime, but the learner must want to achieve for himself. Also,
this type of learner blames his performance on others/external factors. This may not be
the ideal ingredient for a good communicator/worker.

C, O = True. This can mean that you are a perfectionist. You pay attention to formal
detail. Can be good, but it can also be an obstacle to communication. An anxious talker.

G, I, K, L, N =True. This implies a degree of passiveness. If you want to talk, don't
think about it-act! This learner could also lack self-motivation. A sporadic talker.

M = True. It happens everybody at the beginning. But you must get over this after a
few classes. You will

Q = True. This is a big issue. But how can you talk about the world with a few set
phrases? You may be a traditional learner expecting a traditional class. Remember, the
ultimate aim of English is to communicate.

S = True. Bingo! It is said that women work harder-at languages too. They also miss
less classes than men.

As with everything related to motivation, it is impossible to be categorical, ie
seemingly negative factors can end up motivating some learners. Also, some of the
above statements may apply to several interpretations. Nothing is black and white.

The Internet TESL Journal, Vol. 1V, No. 9, September 1998
http://www.aitech.ac.jp/~iteslj/
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http://elc.polyu.edu.hk/CILL/strategy.htm

Strategies for Planning How to Learn

Studying strategies, also called learner strategies, are ways of learning. Good
learners use these strategies to make their learning more efficient.

There are two main types of learning strategies, the first are strategies for planning
how to learn, and secondly strategies for learning.

Advance Organisation
Doing a preview of what you are going to learn. For example, if you want to improve
your pronunciation, you can read the introduction to different pronunciation books,
and find out that you need to study the sounds of consonants, vowels, intonation,
stress and linking.

Directing Attention
This means paying attention to studying something, and not doing other things like
surfing the Internet.

Selective Attention
This means studying things that you can remember more easily, for example because
they are useful for your university course or for your job. If you need to do a
presentation for your course you can study presentations, if you need to write a report
at work, you can learn how to write a report.

Self-management
This is understanding the conditions that help you learn, and organising them. For
example, if you like music, learning in a place with music. You will also need
materials like books and maybe a computer. CILL has good learning conditions (but
no coffeel!).

Advance Preparation
Planning and learning English that you will need for something, for example learning
the correct pronunciation of important words in a presentation.

37


http://www.stir.ac.uk/epd/celt/staff/higdox/stephen/phono/phonolg.htm
http://www.stir.ac.uk/epd/celt/staff/higdox/stephen/phono/consona/conso.htm
http://www.stir.ac.uk/epd/celt/staff/higdox/stephen/phono/vowel/vowel.htm
http://www.stir.ac.uk/epd/celt/staff/higdox/stephen/phono/intona.htm
http://www.stir.ac.uk/epd/celt/staff/higdox/stephen/phono/stress.htm
http://www.stir.ac.uk/epd/celt/staff/higdox/stephen/phono/linking.htm
../presenta.htm
../RPT_MATS.HTM
../presenta.htm

Self-monitoring
Correcting yourself if you make a mistake when you are using English.

Delayed Production
When you first start to learn a new language you may decide not to try speaking until
you have learned some vocabulary, grammar and pronunciation. You may just want

to try listening first, before speaking.

Self-evaluation (Self-assessment or testing)
Deciding if you have finished learning a topic because your English is good enough
to do the things you need. Click here for more details on how to test yourself.

Self-reinforcement
This means giving yourself a present when you have successfully learned something.
For example, chocolate or 10 minutes playing computer games.

Working Alone or with Other People
Click here to find out reasons for working alone or with other people. There are
sections in the reading, writing , listening, speaking, grammar, vocabulary and
pronunciation pages on this as well.

With other people you can compare ideas, criticise ideas, get more ideas, and
therefore think about things in more detail than you can alone.
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Learning Strategies

Thinking Strategies
- Grouping: Putting things in groups and in order helps you to build a framework for
learning. Grouping also reflects the way your brain organises information. For
example, you can group vocabulary words together according to categories like
furniture, animals, office equipment, etc. Using mind-maps is one type of grouping.

- Imagery: This means making pictures in your mind to help you remember things.
For example a ‘hamburger paragraph'.

Speaking Strategies
- Questions for Clarification: This means talking to English-speakers and asking for
them to repeat, paraphrase (summarise in different words), explain-or give examples.
You can say:

e Repeat: "I'm sorry, | didn't catch that, can you say that again?"

e Paraphrase: "I'm sorry, I'm not sure what you mean. Can you tell me
again?"

e Explain: "Could you explain that for me?"

e Examples: "Could you give me an example?"

Pronunciation Strategies
- Repetition: You can repeat a word out-loud or silently to practice pronunciation. Be
careful to listen to a model to make sure that you pronunciation is correct.
- Sound: This means remembering English sounds by using sounds in your own
language. For example, the English sound / i: /is very similar to the Chinese
(Putonghua) sound of the word that means 'one'.

Writing Strategies
- Note-taking: it's a good idea to write down the main ideas, important points, an
outline or a summary of a topic. You can use a mind-map to help you organise the
information.

Reading Strategies
- Transfer: This means using ideas that you already have to make learning easier. For
example, if you know that a paragraph (like a hamburger) usually has an introduction,
a middle containing supporting detail, and a conclusion, you can use this knowledge
to skim (read very quickly, by missing out non-important information, to understand
the general topic) a text because you know that you only have to read the introduction
and conclusion of both the whole text and the paragraphs.
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- Translation: You can read a story in a newspaper in your own language first, then
read the same story in an English newspaper. Most of the story will probably be the
same, so the story in your own language will help you to prepare for reading in
English. For example, it will give you vocabulary, and when you read the English
story and there is some vocabulary that you don't know, then you can use your
knowledge of the story to guess what the new vocabulary is.

- Inferencing: You can also use the strategy of reading a newspaper story in your
own language first for prediction. You can predict the contents of the same story in
an English newspaper. Reading to confirm your predictions is easier than reading
with no background information. Click here for more information on reading
newspapers.

- Prediction: As well as predicting from newspaper stories in your own language, you
can predict from your knowledge of the world, you knowledge of how people think,
write and talk, and your knowledge of what the writer is like. For example, if you are
reading a book it is a good idea to read about the author and the contents (on the
cover or at the front of the book) to help you make predictions about what he or she
believes.

Listening Strategies

- Physical Response: You can listen to instructions about how to do something, and
follow the instructions. Relating sounds to movements helps you remember the
sounds. So does listening to the sounds many times and repeating the movements. For
example you can buy an English fitness video and listen and follow the instructions,
and get fit at the same time.

- Prediction: You can predict what someone is going to say by the topic of the
conversation . and your knowledge of that person's opinions. Listening to confirm
what you predict is easier than listening and trying to understand everything. For
example, if you are watching a film or TV programme about lawyers, you can predict
that the defense lawyer will say that his client is "Not guilty.", and give reasons.

Grammar Strategies
- Deduction: This means using rules to work out the answer or how to do something.
It is especially useful for grammar, for example Rule: To change normal speech to
reported speech; eg. for writing minutes of a meeting, move the tenses back one past
tense. Example: Mr. Chan - "I will see her tomorrow." Reported speech - ‘Mr. Chan
said that he would see her the next day.
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- Recombination: This means joining together things you already know to make new
things. For example, if you know that the simple past tense is used to describe things
that happened in the past which have finished, and you know that the present perfect
tense is used to describe experience, you can make a sentence that includes both of
them:

"I first visited America in 1990. Last summer | went there again, so | have been there
twice."

Vocabulary Strategies

- Contextualisation: This means putting new vocabulary words into sentences to help
you remember them and to test if you are using them correctly. You can use these
sentences when talking to an English-speaker to see if they understand, you can write
these sentences in your learner diary for the tutors to see, or you can e-mail the tutors
and ask them to check these words in your sentences. The most independent ways are
talking to an English speaker, and searching the Internet to find examples of the word
being used in sentences.

- Elaboration: this means relating new information to information you already know.
For example, if you know the meaning of 'information’, it is easy to remember that
the verb is 'to inform’, and that ‘informative' is an adjective, and that 'an informant' is
someone who gives information.

- Inferencing: This means using available information to predict or guess the
meanings of; eg. new vocabulary items. For example, if you know that you are
reading about football, and you know that a field is often a large area covered in
grass, then you can guess that a football field is a large, grassy area for playing
football.

- Translation: You can read a story in a newspaper in your own language first, then
read the same story in an English newspaper. Most of the story will probably be the
same, so the story in your own language will help you to prepare for reading in
English. For example, it will give you vocabulary, and when you read the English
story and there is some vocabulary that you don't know, then you can use your
knowledge of the story to guess what the new vocabulary is.

41


../searchin.htm
../reading.htm#Newspapers

42

TIPS FOR DIFFERENT TYPES OF LEARNERS

Tips for auditory learners

Introduction
Auditory learners have the advantage of being able to understand what they
1ear and to say what t they mean.

They find it easier to cope than visual learners do in a society where the
language is not written or where literacy does not have a high functional
value.

Auditory learners find the techniques for developing listening
comprehension helpful and enjoyable. They can use:

e The Total Physical Response techniques

e The Look and Listen techniques

e The Dialogue techniques

Here are some language learning tips for auditory learners:

Use your auditory preference as a bridge to reading and writing
skills

e See if you can get someone to record written stories or dialogues on
tape and listen while you read the text.

e Get someone to read portions of a book out loud. Reread them on your
own later.

e Look forbooks on tape or other audio material. Once you can follow
the gist of the tapes, play them while you are doing something else.

e |f children's literature is available, read aloud to children who speak the
target language. Even better, get them to read aloud to you. This is fun
and builds relationships as you learn.

e When you read, discuss what you read with others. If you are alone,
talk to yourself out loud about what you read.

Once you have basic proficiency in the language, use your listening
ability to help you learn more about the language and culture .
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Attend lectures or meetings where the language is spoken. Clubs or
associations focused on special interests are good possibilities. Find
one on a topic that interests you and go listen.

Ask questions everywhere so you can hear the language spoken by
different people about all kinds of topics.

Listen to the radio and watch TV or videos. In many countries there
are all-news radio stations, where the same news is repeated over
and over. If you do not understand the first time, keep listening.

If you can sing, you might want to join a choir.

Tips for left-brain learners

Here are some language learning tips for left-brain learners

Take advantage of a formal language school program if possible.

Your left-brain skills will help you do well and enjoy it.

Do not fear designing and carrying out a personal language learning

program. Your left-brain skills are a strength for this.

Use your analytical skills to learn the language.

Break words into their parts and try to identify the rules for putting
them together.

Look for similar rules and patterns in the way words go together to
form sentences and other language units.

Do not be surprised by your frustration at the chaos, ambiguity, and

uncontrolled nature of natural language situations. It will eventually

make more sense.

Be careful about expecting too much of yourself. Language learning

takes time and does not always yield to an organized and logical

approach.

Use your analytical and organizational skills to figure out the

important factors of the communication situation. This will help you

learn how to respond appropriately.

Be careful you do not shut down and stop trying to understand when

you cannot figure out all the parts. At those times, make a conscious

effort to relax, to let the language flow over you, and to be content

with getting the main ideas.
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e Take advantage of techniques such as grammatical analysis, drill
activities, puzzles, and hypothesis testing.

Tips for right-brain learners
Here are some language learning tips for right-brain learners

e Take advantage of study programs organized around communicative
techniques. You may be frustrated by traditional language programs
based on a grammatical syllabus.

e Look for help if you have to design and manage a personal language
learning program because many of the skills required are left-brain.

e Whenever possible, choose language learning activities that involve
interaction with other people and that call for creativity and
innovation.

e Use the creativity of your right-brain dominance to have fun with
language learning. Think up language learning activities and games
for yourself and others, using colors, pictures, and whimsy.

e Use your intuition to guess meanings from context, without
necessarily working out all the details.

e Use pictures and images to help you remember ideas and words.

e Find creative ways to communicate when you cannot think of the
words or structures you need.

e Use music, poetry, or art to help you learn.

Warning

You may be having so much fun you neglect important details.
Remember that you cannot achieve real proficiency in a language without
learning to be accurate.

Tips for tactile or action learners

While language skills are largely visual and auditory, tactile or action
learners can use their preference for hands-on learning as a bridge to
language skills.

There are activities and techniques especially appropriate for tactile or
action learners that involve action and involvement. In the early stages of
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language learning they might choose one of the following:
e The Total Physical Response (TPR) techniques
e The Series technique (using actions)

Here are some language learning tips for tactile or action learners:

e When you learn vocabulary, try doing an action or touching

something while you listen to the word.

e Study vocabulary by typing words on your computer or writing them

by hand.

o |f available, use interactive, computer-assisted language learning.

e As you begin to develop language skills, look for activities where you
will hear and use the language. You could join a sports team or
learn a new sport.

e Help community members with their work, especially if you have a
specific skill you can contribute.

e Find a club or association of people organized around a hobby or
activity and join in, or get somebody to show you how to do a
cultural skill or craft from the culture.

Tips for visual learners:

Visual learners can incorporate two different learning strategies. They can use
the written form of the language (left-brain technique) or pictures (right-brain
technique) and drawings to help in language learning.

See: The Brain Dominance Inventory

Visual learners will find the techniques involving written text or pictures and
drawings helpful and enjoyable. Here are some of them:
Look and Listen techniques
Bilingual Reading technique
Reading the Signs activity
Shopping Trip activity

Here are some language learning tips for you as a visual learner:
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Learning to listen and speak

e Do not try to write down everything you hear or refer to your
notes before you speak. Listening and speaking are not writing
skills. You must develop your auditory skills in order to
understand what people say to you.

e Begin with comprehension methods that use pictures or drawings
rather than words, such as a photo book, the Learnables, and picture
dictionaries. Use these along with a recording or a video.

e When building listening comprehension with techniques-such as
the TPR techniques and games, use them without writing
anything down. Plan to write down the words you learned
afterwards. This provides notes to help you remember and keeps
you focused on auditory learning in the sessions.

e Listen to texts for which you have both an audio recording and a
written transcription.

Learning vocabulary words

e Use colors, pictures, or physical groupings of words to help you
remember related words, as in the Memory Reinforcement
techniques.

e Take written notes when listening to a lecture or sermon.

e Make charts, graphs, or mind maps to aid retention.

e When hearing a new word you want to remember, visualize the
spelling.

e Use vocabulary cards as in the Flash Cards technique.

e Use your computer to review, to rework and to organize your
data. Look at words on the screen to help reinforce your
learning.

e Use mnemonic devices which rely on visualization, such as the
Mental Image technique.

Read as much as you can. (Vocabulary acquired through reading is

largely transferable to listening comprehension.)
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Learning phrases and routines

e Do not rely on writing alone to help you produce memorized
phrases or routines. Listen to recordings or live speeches to form
an auditory and visual image of these phrases. Your notes can
serve as a memory cue to help you recognize word breaks. You
cannot, however, fully reproduce all the nuances of intonation,
rhythm, and general phonology by only reading what you have
written.

e Read as much as you can. (Grammatical constructions acquired
through reading are largely transferable to listening
comprehension.)



WWW sites that you might find useful for your Academic Skills Development

http://www.sdc.uwo.ca/learning/
This is our own learning skills web site for Western's students. You will find lots of
useful information: For example, you can check how to make an appointment with a
learning skills counsellor, you can view the listing of learning skills presentations, and
you can read the many learning strategy suggestions in our "Help With Your Studies."

http://www.sdc.uwo.ca/writing/
Western's Effective Writing Programme can help you with your writing skills. An ESL
specialist is available to work with students. Check out their site to see how you could
benefit from using this service.

http://www.sdc.uwo.ca/int/

Western's International Student Services are there to support you as a student. You can
meet other international and Canadian students in the International Students' Centre
(Room 200, University Community Centre), and you can participate in the many social
events or programs that are organised each year.

http://www.dartmouth.edu/~acskills/
This site was developed by the Academic Skills Center at Dartmouth College, Hanover,
New Hampshire, U.S. Follow their links through 1. Learning Enhancement Services, 2.
Learning Strategies Guides, to 3. Tips for International Students. This information is
appropriate to many classes at Western and includes guidelines for the classroom as
well as for writing assignments.

http://www.iss.stthomas.edu/studyguides/
This is an excellent site at the University of St. Thomas, St Paul, Minnesota, U.S. Some
of the materials have been written for international students (based in part on the
Dartmouth College materials). It also includes a very comprehensive guide to general
learning strategies. The particular strength of this site is that there are translations
available, so the guide can be read in English, German, French, Italian, Russian,
Chinese, and-Arabic.

http://www.owl.english.purdue.edu/handouts/esl/eslaudience.html
The Purdue University Writing Lab has some Basic Tips for ESL Students: Writing for
an American Academic Audience that are also useful for Western's ESL students.

http://www.grad.berkeley.edu/grad/publications/NEWS/spring99/
An article, Crossroads of Culture, describes the lives of some of the graduate students
at Berkeley, University of California. Their stories about their learning experiences as
ESL learners make interesting reading.
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